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CHAPTER IV 

RESEARCH FINDING AND DISCUSSIONS 

 

A. Description of Research Object 

1. Identity of the Textbook 

Title  : Bahasa Inggris  

Publisher  : Kementerian Pendidikan dan 

Kebudayaan 

Year of Publication  : 2017 

City of Publication  : Jakarta 

Edition  : Third Edition (2017 Revised Edition) 

Writers  : Utami Widiati, Zuliati Rohmah, and 

Furaidah 

Reviewers  : Helena I. R. Agustien, Emi Emilia, and 

Raden Safrina 

Editor  : Ramon Mohandas 

Number of Pages  : 224 Pages 

Font  : Myriad Pro, 12 pt.
1
 

2. The Textbook Overview 

The English textbook entitled “Bahasa Inggris” for the 

Tenth Grade of Senior High School is the student’s book that is 

officially published by the Ministry of Education and Culture of 

Republic Indonesia. This book is prepared for the implementation 

of 2013 curriculum. By using this book, students are expected to 

be able to build character, knowledge, and skill for 

communication actively through various communication 

activities that hone receptive and productive skills.
2
 In addition, 

all content of this book has been prepared based on the 2013 

Curriculum to facilitate students in achieving the four core 

competencies (KI).3 

“Bahasa Inggris” textbook consists of 15 chapters for two 

semesters. Each chapter teaches students about social function, 

text structure, language feature, topic-related activities, and skill 

focus. It contains some sections or sub-chapters, such as warmer, 

vocabulary builder, pronunciation practice, vocabulary exercises, 

grammar review, reflection, and further activities. This textbook 

is arranged in various interesting themes that can help students 

                                                           
1 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris (Jakarta: 

Kementerian Pendidikan dan Kebudayaan, 2017), 225. 
2 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 225. 
3 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 225. 
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understand the material in an easy and fun way. In addition, the 

use of colour variations in writing textbook is able to arouse 

students’ interest in learning without feeling bored. It is also 

written in the appropriate font and size so that students do not 

encounter difficulties while reading it. 

B. Description of Research Data 

1. Speaking Skill in “Bahasa Inggris” Textbook Based on Alan 

Cunningsworth’s Theory  

Based on the research problem, the research data can be 

described in the following explanation according to the indicators 

of speaking skill criteria from Alan Cunningsworth’s theory. 

a. Kinds of Material for Speaking  

1) Oral Presentation 

The availability of oral presentation in “Bahasa 

Inggris” textbook can be seen in the following tables. 

Table 4.1. The Availability of Oral Presentation in 

“Bahasa Inggris” Textbook 

No. Chapter 
Oral 

Presentation 
Example Page 

1. Chapter 1 

(Talking about 

Self) 

Academic 

Presentation 

 

 

Students pretend to 

be guests in a party 

and they have to 

introduce their 

selves to others by 

talking about their 

families, 

professions, and 

hobbies. The next 

activity asks 

students to 

introduce their 

friends who use 

new identities to 

other guests.
 4
 

17-18 

Figure 4.1. The Example of Oral 

Presentation
5
 

                                                           
4 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
5 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
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2. Chapter 2 

(Congratulating 

and 

Complimenting 

Others) 

- - - 

3. Chapter 3 

(Expressing 

Intention) 

Show-and-Tell By using the 

pictures as visual 

aids, students are 

asked to tell about 

a beach, 

amusement park, 

mall, and 

mountain.
6
 

39 

Figure 4.2. The Example of Oral 

Presentation
7
 

                                                           
6 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 39. 
7 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 39. 
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4. Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Did You Read 

about …? 

Students are asked 

to describe the 

interesting part of 

the places they 

have visited, such 

as waterfall, natural 

park, museum, 

temples, etc.
8
 

67 

Figure 4.3. The Example of Oral 

Presentation
9
 

 
5. Chapter 5 

(Let’s Visit 

Did You Read 

about …? 

Students are asked 

to describe the 

77 

                                                           
8 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
9 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
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Niagara Falls) interesting places 

they have visited.
10

 

Figure 4.4. The Example of Oral 

Presentation
11

 

 
6. Chapter 6 

(Giving 

Announcement) 

Academic 

Presentation 

Students pretend to 

be a captain of their 

classes and give 

announcement 

about a trip to 

Borobudur Temple 

to their 

classmates.
12

 

92 

Figure 4.5. The Example of Oral 

Presentation
13

 

 
 

Based on the table above, oral presentation in 

Chapter 1 “Talking about Self” was found on page 17-18. 

It can be seen from the talk in a roleplay between two 

                                                           
10 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
11 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
12 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
13 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
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students about their personal lives. Students are asked to 

tell each other about their families, hobbies, and 

professions. In the next activity, they are also asked to 

introduce their friends who also use new identities to other 

guests.
14

 The type of oral presentation can be categorized 

as the academic presentation. This activity enables students 

to practice introducing self by determining and applying 

the formal features in self-introduction and also which 

language exponent would use to make the presentation of 

the identities runs smoothly and effectively.  

Meanwhile, the researcher did not find any oral 

presentation in Chapter 2 “Congratulating and 

Complimenting Others”. This chapter is enriched with 

dialogues or conversations about expressions to 

congratulate and compliment others. The absence of oral 

presentation can be caused by the focus of teaching 

speaking in this chapter is to train students showing 

empathy by congratulating and complimenting others. In 

other words, this chapter teaches students to give 

expressions of congratulations and compliments, where the 

material for expressions is not suitable for the type of oral 

presentation exercise that aims to provide some 

information. 

In Chapter 3 “Expressing Intentions”, the researcher 

found the oral presentation in a warmer section on page 39. 

From the instruction, it can be seen that students have to 

share some information about some tourism objects, such 

as beach, amusement park, mall, and mountain by using 

the pictures in the book.
15

 The information to share is about 

the reasons why people visit those places, the activities 

which visitors can do, etc. Although the type of this 

activity was not clearly addressed, but the instruction 

implied that this activity enabled students to tell specific 

objects by showing the pictures as visual aids. Therefore, 

this oral presentation can be categorized as the show and 

tell.  

In Chapter 4 “Which One is Your Best Getaway?”, 

the oral presentation can be found on page 67. From the 

instruction given, students are asked to describe interesting 

                                                           
14 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
15 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 39. 
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things from tourist destinations they have visited.
16

 The 

instruction states: Have you ever visited a waterfall, … 

Describe what make the place interesting. It implied that 

this activity was adapted from ‘did you read about…?’ 

activity. It provides opportunity for students to tell 

something about places that they have visited. However, 

the type of this oral presentation was not mentioned clearly 

in the book. 

In Chapter 5 “Let’s Visit Niagara Falls”, the 

researcher found oral presentation on page 77. Similar to 

previous chapter, the oral presentation in this chapter was 

also categorized as the ‘did you read about…?’ with some 

adjustments, where students are asked to tell interesting 

places they have visited.
17

 However, the writers of the 

book did not mention the kind of this activity clearly. By 

practicing this activity, students were able to describe a 

specific object based on their memories. 

In Chapter 6 “Giving Announcement”, the researcher 

found the oral presentation on page 92. This speaking 

exercise was categorized as the academic presentation, but 

that category was implied in the book. This activity 

enabled students to share information orally, that was the 

announcement about a trip to Borobudur Temple, by 

paying attention to the structure of announcement text as 

well as its language features.
18

  

2) Pronunciation Practice 

The existence of oral presentation in “Bahasa 

Inggris” textbook can be presented in the following 

table. 

Table 4.2. The Availability of Pronunciation 

Practice in “Bahasa Inggris” Textbook 

No. Chapter 
Pronunciation 

Practice 
Example Page 

1. Chapter 1 

(Talking 

about Self) 

Working with 

Sounds 

Students were 

taught to differ 

between /ǝ/ and 

/ɪ/ sound in the 

3 

                                                           
16 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
17 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
18 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
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words “attend” 

and “distant”.
19

 

Figure 4.6. The Example of Pronunciation 

Practice
20

 

 
2. Chapter 2 

(Congratulati

ng and 

Complimenti

ng Others) 

Working with 

Stress 

Students were 

taught to differ 

the placement of 

the stress in the 

words 

“celebrate” and 

“appearance”.
21

 

22 

Figure 4.7. The Example of Pronunciation 

Practice
22

 

 
                                                           

19 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 3. 
20 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 3. 
21 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 22. 
22 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 22. 
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3. Chapter 3 

(Expressing 

Intention) 

- - - 

4. Chapter 4 

(Which One 

is Your Best 

Getaway?) 

Working with 

Stress 

Students are 

trained to differ 

the placement of 

the stress in the 

words 

“destination” 

and 

“establish”.
23

 

52 

Figure 4.8. The Example of Pronunciation 

Practice
24

 

 
5. Chapter 5 

(Let’s Visit 

Niagara 

Falls) 

Working with 

Stress 

Students are 

taught to differ 

the placement of 

the stress in the 

words “bridal” 

and 

“illuminated”.
25

 

71 

Figure 4.9. The Example of Pronunciation 

Practice
26

 

                                                           
23 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 52. 
24 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 52. 
25 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 71. 
26 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 71. 
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6. Chapter 6 

(Giving 

Announceme

nt) 

Working with 

Stress 

Students are 

taught to differ 

the placement of 

the stress in the 

words “stadium” 

and 

“approval”.
27

 

82-83 

Figure 4.10. The Example of 

Pronunciation Practice
28

 

 
 

                                                           
27 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 82-83. 
28 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 82-83. 
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Based on the table above, pronunciation practice 

in Chapter 1 “Talking about Self” was shown on page 3. 

It trained students to practice pronouncing a few words 

which consist of nouns, verbs, adjectives, and 

preposition on page 3, such as pen pal, sound, run, into, 

attend, distant, commuter train, magnificent, mother 

tongue, and half sister/brother.29 In the command 

sentences, students would see: Listen to your teacher 

reading aloud the following words. Repeat after 

him/her. It can be seen that students were asked to listen 

to the teacher read the words aloud, then they repeat 

them. The kind of this exercise was clearly mentioned 

by the writers of the book in a separate section. It was 

also equipped with phonetic symbol. The pronunciation 

practice in this chapter was categorized as 

pronunciation practice that works with sounds, in which 

students are taught how to pronounce a word correctly 

by paying attention to the sounds that almost similar 

with the help of phonetic letters, for example /ǝ/ sound 

in the word “attend” and /ɪ/ sound in the word “distant”. 

Meanwhile, in Chapter 2 “Congratulating and 

Complimenting Others”, the pronunciation practice was 

on page 22. This exercise provided some new 

vocabulary with the phonetic letters and also equipped 

with the placement of stress for each word. The words 

to learn were skirt, celebrate, achievement, blouse, 

terrific, content, encouragement, appearance, 

appreciation, and gorgeous.30 In this chapter, the 

pronunciation practice was categorized as the practice 

that works with stress. The stress was indicated by 

quotation marks located on certain syllables in each 

word. Students were asked to pronounce the words 

correctly by paying attention to the appropriate stress.  

In Chapter 3 “Expressing Intentions”, there was 

no pronunciation practice that was found by the 

researcher. In fact, this chapter was dominated by 

dialogues, so students had many opportunities to 

practice pronouncing words correctly through 

interactions in a class under the guidance of a teacher. 

                                                           
29 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 3. 
30 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 22. 
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In Chapter 4 “Which One is Your Best 

Getaway?”, the researcher found two pronunciation 

practices that focus on stress or work with stress on 

page 52 and 57. In these exercises, a number of new 

nouns, verbs, and adjectives about the topic were 

provided. Students must pronounce them correctly by 

paying attention to stressed syllable and unstressed 

syllable. On page 52, the words to learn include 

destination, peninsula, unlike, snout, enormous, 

establish, heart, impressive, ex-captive, preservation, 

and amazing.
31

 Meanwhile, the vocabulary in the 

pronunciation practice on page 57 contained epitome, 

mausoleum, inlaid, intricate, slender, octagonal, be 

adorned, and house (verb).32
 

In Chapter 5 “Let’s Visit Niagara Falls”, the 

researcher also found pronunciation practice that 

worked with stress on page 71. Students were asked to 

pronounce some words about the topic with the 

appropriate stress, such as niagara, gorge, veil bridal, 

cave, hurricane, illuminated, scenic, boat, exhilarating, 

plunge over, sanctuary, apparatus, and entrance.
33

 

In Chapter 6 “Giving Announcement”, the 

pronunciation practice was found on page 82-83 and 

this practice was mentioned clearly. This pronunciation 

practice could be categorized as working with stress. 

Students were asked to pronounce some unfamiliar 

noun, verbs, and adjectives about the topic with the 

appropriate stress. The practice provided some words 

include cancel, stadium, approval, proceed, in 

accordance with, unforeseen, a first-come basis, 

tremendous, registration fee, and reserved.
34

 

3) Dialogue 

The availability of dialogue in “Bahasa Inggris” 

textbook can be shown in the following table. 

 

 

                                                           
31 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 52. 
32 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 57. 
33 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 71. 
34 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 82-83. 
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Table 4.3. The Availability of Dialogue in “Bahasa 

Inggris” Textbook 

No. Chapter Dialogue Example Page 

1. Chapter 1 

(Talking about 

Self) 

Items on 

Board 

Students have to 

practice a 

dialogue with 

their partners to 

guess some 

words on their 

back by inserting 

the questions on 

the book into 

their talk.
35

 

16 

Figure 4.11. The Example of Dialogue
36

 

 
Memorizing 

Script 

In pairs, students 

have to practice 

the dialogue 

between Edo and 

Slamet by 

following the 

example given.
37

 

17 

Figure 4.12. The Example of Dialogue
38

 

                                                           
35 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 16. 
36 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 16. 
37 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17. 
38 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17. 



49 

 
2. Chapter 2 

(Congratulatin

g and 

Complimentin

g Others) 

Dialogue 

Building 

In pairs, students 

have a dialogue 

to practice the 

expression of 

congratulations 

through the 

activity on page 

29.
39

 Meanwhile, 

on page 35-36,  

students have 

practice the 

expression of 

compliment  

based on some 

situations 

given.
40

 

29 

and 

35-36 

Figure 4.13. The Example of Dialogue
41

 

                                                           
39 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 29. 
40 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 35-36. 
41 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 35-36. 
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Flow-Diagram 

Conversation 

Students are 

asked to practice 

complimenting 

and responding 

to the 

compliments by 

following speech 

acts that 

provided in the 

book.
42

 

34-35 

  Figure 4.14. The Example of Dialogue
43

 

                                                           
42 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 34-35. 
43 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 34-35. 



51 

 
3. Chapter 3 

(Expressing 

Intention) 

Dialogue 

Building 

In pairs, students 

are asked to 

make and 

practice a short 

dialog about 

plans based on 

some 

situations.
44

  

44-47 

Figure 4.15. The Example of Dialogue
45

 

                                                           
44 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 44-47. 
45 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 44-47. 
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4. Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Dialogue 

Building 

In a role play, 

student who 

plays a role as a 

tourist is 

possible to make 

an interaction 

and have a 

dialogue with a 

student who 

pretends to be a 

guide describing 

the special 

peculiarities of 

tourism object.
46

 

67 

Figure 4.16. The Example of Dialogue
47

 

 

                                                           
46 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
47 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
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5. Chapter 5 

(Let’s Visit 

Niagara Falls) 

Dialogue 

Building 

In pairs, students 

are possible to 

have a dialogue 

after their 

partners telling 

their stories 

about interesting 

places they have 

visited.
48

 

77 

Figure 4.17. The Example of Dialogue
49

 

 
6. Chapter 6 

(Giving 

Announcemen

t) 

Dialogue 

Building 

In a roleplay, 

student who 

pretends to be a 

captain of the 

class gives the 

announcement 

about a trip to 

Borobudur 

Temple to 

classmates. After 

announcing, it is 

possible for 

other students to 

have a dialogue 

with the captain 

92 

                                                           
48 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
49 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
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to know more 

about the trip.
50

 

Figure 4.18. The Example of Dialogue
51

 

 
 

Based on the table above, it can be seen that in 

Chapter 1 “Talking about Self”, the researcher found 

two dialogue practices. The first dialogue was on page 

16 that was shown in a guessing game entitled Who am 

I?. This game can be categorized as the dialogue 

because it involves the interaction between two 

students. This dialogue activity was the variation of 

items on board because of the utilizing of questions on 

the book that had some analogy with items on board. 

Based on the command sentences, a student have to 

guess what word is on his back by asking some 

questions which are provided in the book.
52

 His partner 

may only answer the questions with either yes or no. 

Meanwhile, on page 17, there was also a dialogue 

exercise which can be categorized as the variation of 

memorizing scripts since it enables students to practice 

a dialogue based on a given script in the book. To 

complete the task, students have to act out the dialogue 

between Edo and Slamet when introducing themselves 

by following the example of conversation given.
53

 

In Chapter 2 “Congratulating and 

Complimenting Others”, the researcher found dialogues 

on page 29, 34-35, and 35-36. Dialogues on page 29 

and 35-36 presented in the form of games. These games 

are playing rock, paper, and scissors. Based on the 

                                                           
50 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
51 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
52 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 16. 
53 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17. 
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command sentences, these speaking exercises allow 

students to create conversations in pairs based on 

various situations, so these dialogue activities can be 

categorized as the dialogue buildings. On the page 29, 

student who becomes a winner has an opportunity to 

choose a situation about the expression of 

congratulations for himself/herself, then the partner 

congratulates him/her.
54

 Since students have to develop 

the conversation further, this activity was categorized as 

a dialogue building. Similarly, a dialogue exercise on 

page 35-36 enables students to build the dialogue about 

the expression of compliments.
55

 Besides, a dialogue 

was also found on page 34-35 that can be categorized as 

a flow-diagram conversation.
56

 It is because the 

instruction only provides speech acts or functions, so 

students have to perform the dialogue based on that and 

decide what appropriate expressions to be used for each 

speech acts. In this exercise, speech acts to elaborate are 

complimenting and responding to the compliment.  

In Chapter 3 “Expressing Intentions”, the 

dialogue was found on page 44-47. The command 

sentences on page 44 clearly stated that students have to 

make up short dialogs based on some situations, so this 

exercise can be categorized as dialogue building.
57

 In 

this practice, students can read the example of dialogue 

that is available on page 45. On page 47, students were 

asked to act out one of the dialogues in front of the 

class.
58

 

In Chapter 4 “Which One is Your Best 

Getaway?”, the researcher found a dialogue on page 67. 

This dialogue activity implies in a role play, in which 

students have to pretend to be a guide who give a 

description about a special peculiarities of tourism 

object.
59

 At the end of the stage, a student who becomes 

a tourist and a student who plays a role as a guide can 

be involved in a conversation to explore the more 

                                                           
54 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 29. 
55 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 35-36. 
56 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 34-35. 
57 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 44. 
58 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 47. 
59 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 67. 
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information about the place. This dialogue can be 

categorized as a dialogue building because it offers an 

opportunity for students to create a conversation based 

on the description of a tourism object. 

In Chapter 5 “Let’s Visit Niagara Falls, the 

researcher also found a dialogue as the part of another 

speaking activity on page 77. It is implicitly available in 

an oral presentation that enables students to share their 

friends about the interesting place they have ever 

visited.
60

 To know more about the place, other students 

have a chance to ask students who share their 

experience in visiting a place based on their 

descriptions. Even though the authors of the book did 

not mention the type of this dialogue clearly, this 

dialogue activity can be categorized as a dialogue 

building.  

In Chapter 6 “Giving Announcement”, the 

researcher found a dialogue on page 92. Similar to the 

previous chapter, this activity also implicitly presented 

in another activity. In a role play, students can build a 

dialogue after the announcement about a trip to 

Borobudur Temple was delivered by the captain of the 

class.
61

 This dialogue can be categorized as a dialogue 

building because it gives opportunity for students to ask 

further information about the trip to the leader, for 

example what needs to be prepared, what should and 

should not be done during the activity, etc.   

4) Roleplay 

The availability of oral presentation in “Bahasa 

Inggris” textbook can be presented in the following 

table. 

Table 4.4. The Availability of Roleplay in “Bahasa 

Inggris” Textbook 

No. Chapter Roleplay Example Page 

1. Chapter 1 

(Talking 

about Self) 

Role-Playing 

Controlled 

through 

Students pretend to 

be guests in a party 

and they talk to each 

17-18 

                                                           
60 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 77. 
61 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 92. 
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Situation and 

Goals 

other to introduce 

themselves.
62

 

Figure 4.19. The Example of Roleplay
63

 

 
2. Chapter 2 

(Congratulati

ng and 

Complimenti

ng Others) 

Role-Playing 

Controlled 

through 

Situation and 

Goals 

In pairs, students 

play roles based on 

some situations 

given to create an 

expression of 

congratulations.
64

 

29 

                                                           
62 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
63 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
64 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 29. 
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Figure 4.20. The Example of Roleplay
65

 

 
Role-Playing 

Controlled 

through 

Situation and 

Goals 

In pairs, students 

play roles based on 

some situations 

given to create an 

expression of 

compliment.
66

 

35-37 
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  Figure 4.21. The Example of Roleplay
67

 

 
3. Chapter 3 

(Expressing 

Intention) 

Role-Playing 

Controlled 

through 

Situation and 

Goals 

Student pretends to 

be a candidate of the 

president of the 

student organization 

and he/she delivers 

a speech about 

his/her promises and 

plans.
68

 

47 

Figure 4.22. The Example of Roleplay
69
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4. Chapter 4 

(Which One 

is Your Best 

Getaway?) 

Role-Playing 

Controlled 

through 

Situation and 

Goals 

Student pretends to 

be a guide 

describing the 

special peculiarities 

of the tourism 

object such as 

Tanjung Puting 

National Park or Taj 

Mahal.
70

 

67 

Figure 4.23. The Example of Roleplay
71

 

 
5. Chapter 5 

(Let’s Visit 

Niagara 

Falls) 

- - - 

6. Chapter 6 

(Giving 

Announceme

nt) 

Role-Playing 

Controlled 

through 

Situation and 

Goals 

Students pretend to 

be a captain of the 

class and have to 

give announcement 

to classmates about 

92 
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a trip to Borobudur 

Temple.
72

 

Figure 4.24. The Example of Roleplay
73

 

 
 

Based on the table above, the researcher found a 

roleplay in Chapter 1 “Talking about Self” on page 17-

18. From the exercise, roleplay can be indicated by the 

presence of a command sentence which contains several 

keywords commonly found in roleplays such as 

imagine and pretend. In this roleplay, students seem to 

be in a party situation and are required to introduce 

themselves so that this speaking practice is categorized 

as a roleplay that is controlled through situations and 

goals.
74

 It asks students to imagine that they and their 

classmates are as if they were guests at a party. In that 

scenario, they have to act as their idols and do not know 

each other so they have to introduce themselves. 

In Chapter 2 “Congratulating and 

Complimenting Others”, roleplays were presented on 

pages 29 and 35-36. These roleplays were in the form 

of games. On page 29, students have to pretend to be in 

situations given and make the expression of 

congratulations, for example writing competition, best 

student, new book, etc.
75

 Meanwhile, on page 35-36, 

students have to make an expression of compliments 

based on imaginative situations, such as your sister 

drives very well, you visit your friend’s house for the 

first time, etc.
76

 In pairs, they have to make an 
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74 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 17-18. 
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expression of congratulations (page 29) and an 

expression of compliment (page 35-36) as well as the 

responds. This roleplay belongs to the category of 

controlled roleplay through situations and goals, 

because it clearly involves students to be in unreal 

situations and to achieve certain goals, in this case, that 

are to congratulate and to compliment others as well as 

to respond it. 

In Chapter 3 “Expressing Intentions”, a roleplay 

presented on page 47. The sign that indicates roleplay in 

this exercise can be seen from the command word 

imagine. This roleplay belongs to the type of controlled 

roleplay through situations and goals, where students 

seem to be participating in the election of the president 

of the student organization and they have to convince 

voters to vote for them. Students are asked to imagine 

that they are one of the candidates of the president in 

the election of the student organization.
77

 Before the 

election took place, they have to campaign in front of 

the other students. 

In Chapter 4 “Which One is Your Best 

Getaway?”, the researcher found a roleplay on page 67. 

The word of roleplay is mentioned clearly in the 

textbook along with describing. The presence of the 

command verb pretend also becomes evidence of the 

availability of roleplay. In this speaking practice, 

students are asked to pretend to be a guide describing 

special peculiarities of the tourism object or behave to 

be a tourist guide for local or international tourism 

object or favorite place to visit.
78

 Based on the 

instruction, this roleplay can be categorized as a 

controlled roleplay through situations and goals since it 

replicates the situation in a specific tourism place in 

which students describe the special peculiarities of 

tourism objects. 

In Chapter 5 “Let’s Visit Niagara Falls”, the 

researcher did not find any roleplay in speaking 

practices. The topic in this chapter is a continuation of 

the previous chapter and it focuses more on one genre 
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of the text, namely a descriptive text. For this reason, 

students are expected to be able to describe an object 

orally, or in writing in the form of descriptive text. In 

this chapter, the speaking practices in the book only 

aims to train students to describe an object orally. In the 

other words, students are asked to describe an object 

directly through speaking without the needs of a 

roleplay elements. 

In Chapter 6 “Giving Announcement”, the 

researcher found roleplay on page 92. In this speaking 

practice, it can be seen that there is a command verb 

imagine in the instructions so that this practice can be 

called a roleplay. In this roleplay, students are asked to 

imagine that they are the captain of the class and are 

attending a meeting of student organization.
79

 The 

purpose of this roleplay is to teach students to make 

announcements based on the notes and deliver it orally 

to the classmates. From the instructions, it can be 

concluded that this roleplay includes a controlled 

roleplay through situations and goals.  

5) Discussion 

The availability of discussions in “Bahasa 

Inggris” textbook can be presented in the following 

table. 

Table 4.5. The Availability of Discussion in “Bahasa 

Inggris” Textbook 

No. Chapter Discussion Example Page 

1. Chapter 1 

(Talking about 

Self) 

Solving a 

Problem 

Students have to 

discuss the 

expressions of 

introducing self 

in the dialogue 

with their 

classmates.
80

 

17 

Figure 4.25. The Example of Discussion
81
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2. Chapter 2 

(Congratulatin

g and 

Complimentin

g Others) 

Solving a 

Problem 

Students are 

asked to discuss 

the meaning of 

expression used 

to congratulate 

people.
82

 

24 

Figure 4.26. The Example of Discussion
83

 

 
3. Chapter 3 

(Expressing 

Intention) 

Solving a 

Problem 

Students are 

asked to discuss 

what needs to be 

considered 

before visiting to 

tourism place.84 

42 

Figure 4.27. The Example of Discussion
85
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4. Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Solving a 

Problem 

Students are 

asked to discuss 

the meaning of 

some phrases 

that they find 

from two 

descriptive 

texts.
86

 

64 

Figure 4.28. The Example of Discussion
87

 

 
5. Chapter 5 

(Let’s Visit 

Niagara Falls) 

Solving a 

Problem 

Students are 

asked to discuss 

some benefits for 

human’s life 

from the creation 

of waterfalls.
88

 

75 

Figure 4.29. The Example of Discussion
89

 

 
6. Chapter 6 

(Giving 

Announcemen

t) 

Things in 

Common and 

Picture 

Differences 

Students are 

asked to discuss 

the similarities 

and differences 

87 
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between two 

announcement 

texts.
90

 

Figure 4.30. The Example of Discussion
91

 

 
 

Based on the table above, the researcher found 

the discussion in Chapter 1 “Talking about Self” in the 

steps of completing the dialogue exercise on page 17. In 

this stage, students are asked to discuss with their 

classmates about the expressions used when introducing 

themselves as written in the examples given.
92

 The 

instructions in this speaking activity clearly state the 

existence of discussion activities which are marked by a 

command sentence: Discuss the expressions used with 

your classmate sitting next to you. The researcher found 

that the discussion in this chapter tends to be a problem 

solving. By discussing, students would try to look at 

some of the existing expressions and then determine 

what vocabulary and grammar to use. As a result, 

students would find “a pattern” in introducing 

themselves. 

 In Chapter 2 “Congratulating and 

Complimenting Others”, the researcher found a 

discussion on page 24.  In this activity, the authors of 

the book stated the type of speaking activity in a clear 

way. From the instructions given, students and their 

classmates are asked to discuss the meaning of the 

expression of congratulations in the dialogue given.
93

 

By doing activity like this, students are capable to make 

a decision of the problem. In this case, the problem is 

analogous to the meaning of the expressions to 

congratulate others. In other words, they have to figure 

out what the appropriate meaning of the expression 

                                                           
90 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 87. 
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used to congratulate people. Therefore, this discussion 

belongs to a problem solving. 

In Chapter 3 “Expressing Intentions”, the 

researcher found the discussion in the dialogue section 

on page 42. From the clear instruction given, this 

discussion can be categorized as a problem solving 

where students are asked to discuss with their friends 

what things should be considered before visiting 

tourism objects.
94

 They have to make some decisions by 

looking at some aspects, such as destination, budget, 

safety, usefulness, time, and so on.  

In Chapter 4 “Which One is Your Best 

Getaway?” the researcher found a discussion in the 

grammar review section on page 64. From the clear 

instruction given, students are asked to find at least 10 

noun phrases from 2 descriptive texts given and then 

they are asked to discuss the meaning of the phrases.
95

 

This activity also provides an example to facilitate 

students to finish the task. This discussion can be 

categorized as problem solving since it enables students 

to share their opinions about the meanings for each 

phrase, and then they decide which meaning is 

appropriate. 

In Chapter 5 “Let’s Visit Niagara Falls”, the 

researcher found the discussion in the reading section 

on page 75. The instruction states that students need to 

work with classmates and they are asked to discuss 

some of the benefits for human’s life from the creation 

of magnificent waterfalls.
96

 This type of discussion 

tends to be a problem solving. This activity highly 

provides opportunities for students to share their 

opinions in spoken language and it also trains students 

to be grateful to God for His creations. 

In Chapter 6 “Giving Announcement”, the 

researcher found a discussion in the reading section. In 

the exercise that is presented on page 87, students are 

asked to discuss with their partners the similarities and 

differences between two announcement texts that have 
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been given.
97

 This activity contains two types of 

discussion, that is the things in common and the picture 

differences. This discussion is categorized as the things 

in common as it requires students to discuss the 

similarity of the texts. Meanwhile, this activity also can 

be categorized as the picture differences because it 

allows them to discuss some differences between the 

texts. 

6) Communication Activities (Information Gap) 

The availability of information gap activities in 

“Bahasa Inggris” textbook can be presented in the 

following table. 

Table 4.6. The Availability of Communication 

Activities (Information Gap) in “Bahasa Inggris” 

Textbook 

No. Chapter 

Communication 

Activities 

(Information Gap) 

Example Page 

1. Chapter 1 

(Talking 

about Self) 

Guessing Game Students and 

their partners 

have to ask 

yes-no 

questions to 

guess a word 

on a post-it 

paper.
98

 

16 

Figure 4.31. The Example of 

Communication Activities (Information 

Gap)
99
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2. Chapter 2 

(Congratula

ting and 

Complimen

ting Others) 

Describing and 

Guessing Game 

Students make 

groups of 

three. To play 

the game, the 

groups have to 

guess what 

words that 

their teacher 

has 

described.
100

 

21 

Figure 4.32. The Example of 

Communication Activities (Information 

Gap)
101

 

 
3. Chapter 3 

(Expressing 

Intention) 

Dialogue In pairs, 

students need 

to have a 

conversation 

44-47 
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to exchange 

information to 

each other 

about plans to 

do.
102

 

Figure 4.33. The Example of 

Communication Activities (Information 

Gap)
103

 

 
4. Chapter 4 

(Which 

One is 

Your Best 

Getaway?) 

Discussion Students must 

find at least 10 

noun phrases 

by discussing 

and 

exchanging 

information to 

each other to 

find out the 

meaning of the 

phrases.
104

 

64 
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Figure 4.34. The Example of 

Communication Activities (Information 

Gap)
105

 

 
5. Chapter 5 

(Let’s Visit 

Niagara 

Falls) 

Discussion Students and 

the partners 

need to 

complete the 

chart by 

discussing the 

structure of the 

descriptive 

text.
106

 

78 

Figure 4.35. The Example of 

Communication Activities (Information 

Gap)
107
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6. Chapter 6 

(Giving 

Announce

ment) 

Dialogue In pairs, 

students are 

asked to 

answer some 

of the 

questions 

about the texts 

to exchange 

information, 

where they 

have different 

information 

from two 

announcement 

texts.
108

  

86-87 

Figure 4.36. The Example of 

Communication Activities (Information 

Gap)
109
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Based on the table above, it can be seen that 

information gap activity in Chapter 1 “Talking about 

Self” was found on page 16. In this chapter, the 

information gap appeared in a guessing game “Who am 

I?”. This activity requires students to ask some 

questions with their partners to guess the word that is 

related to family, hobby, and profession.
110

 The 

information is only obtained by asking yes-no question. 

The information gap occurs through a social interaction 

in communication activity, where the interaction 

stimulates students to speak and listen as often as 

possible to gain the information needed. The exchange 

of information is presented when a student has a 

complete information, while the another does not have, 

so they have to talk to each other. In other words, this 

activity allows students to communicate actively to 

complete the information. 

In Chapter 2 “Congratulating and 

Complimenting Others”, the researcher found an 

information gap on page 21 in a describing and 

guessing game. Based on the instruction, students have 

to make groups of three and they then play the game by 

guessing what words that teacher has described.
111

 The 

winner of this game is the group that can guess more 

words. The communication activity is practiced through 

describing and guessing the words between the students 

and the teacher. Meanwhile, the information gap is 

introduced into the interactions in which students must 

use their vocabulary, grammar, and communication 

strategies to guess words. Furthermore, the exchange of 

information occurs when the teacher has a total of 

information (the word to guess and its description), 

while the students have the missing part of it (the word 

to guess).  

                                                           
110 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 16. 
111 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 21. 



74 

In Chapter 3 “Expressing Intentions”, the 

researcher found an information gap on page 44-47 in a 

dialogue exercise. From the instruction given, it can be 

seen that students must make conversations according 

to the given situations that are related to plans.
112

 In this 

activity, communication activity can be characterized 

by a process of building and maintaining social 

relationships between participants through exchange of 

information. The information gap occurs when students 

are encouraged to exploit their vocabulary, grammar, 

and communication strategies to communicate their 

plans. They have to communicate to each other to share 

the information about their plans. In other words, they 

need to ask and answer the question alternately to finish 

the task. 

In Chapter 4 “Which One is Your Best 

Getaway?”, the information gap was found in a 

discussion activity on page 64. In this activity, students 

are asked to find at least 10 phrases and discuss the 

meaning of them.
113

 The communication activity occurs 

through searching for specific information (the phrases) 

and solving a problem to find the meaning of the 

phrases by sharing ideas to each other. Meanwhile, the 

information gap is presented in the discussion that 

enables students to gain some information needed. 

Chapter 5 “Let’s Visit Niagara Falls”, the 

researcher found the information gap on page 78 in the 

form of discussion. In this activity, students have to 

work in pairs and then they complete the chart which 

contains the structure of the descriptive text in the 

reading comprehension.
114

 To finish the task, students 

have to make a discussion. The communication activity 

happens through observing the structure of the text and 

searching for specific information (the purposes of parts 

of the text and the details). Meanwhile, the information 

gap appears in a problem-solving activity where 

students have opportunity to share their information or 

ideas as the object of consideration to finish the task.   
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In Chapter 6 “Giving Announcement”, the 

researcher found an information gap in the form of 

dialogue on page 86-87. From the instruction of the 

task, it implied that students have to ask the question 

each other about the announcement texts that they have 

read.
115

 In this case, they read the different texts. The 

communication activity is introduced into the social 

interaction between participants to maintain social 

relationship through exchange of information. 

Meanwhile, the information gap occurs when the 

information needed is only gained from the interaction 

between the participants. 

b. Specific Strategies for Conversation or Other Spoken 

Activities 

Based on the research data, the specific strategies for 

conversation or other spoken activities in “Bahasa Inggris” 

textbook would be described in the following. 

Table 4.7. The Availability of Specific Strategies for 

Conversation or Other Spoken Activities in “Bahasa 

Inggris” Textbook 

No. Chapter 

Specific 

Strategies for 

Conversation 

and Other 

Spoken 

Activities 

Example Page 

1. Chapter 1 

(Talking about 

Self) 

Introducing Self The 

conversation 

between Edo and 

Slamet who 

meet for the first 

time in a 

party.
116

 

17 

Figure 4.37. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
117
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2. Chapter 2 

(Congratulating 

and 

Complimenting 

Others) 

Congratulating The 

conversation 

between Alif and 

his friends 

teaches students 

how to 

congratulate on 

someone’s 

success.
118

 

23-24 

Figure 4.38. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
119
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Complimenting The 

conversation 

between Rahmi 

and Sinta 

teaches students 

how to 

compliment 

others by paying 

attention to the 

expressions of 

complimenting 

and the 

responses.
120

 

32 
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Figure 4.39. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
121

 

 
3. Chapter 3 

(Expressing 

Intention) 

Expressing 

Intention 

The 

conversation 

between Riri, 

Santi, and Bayu 

teaches students 

how to express 

intention by 

paying attention 

to the bold-typed 

expressions.
122

 

40-41 

Figure 4.40. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
123

 

                                                           
121 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 32. 
122 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 40-41. 
123 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 40-41. 



79 

 
4. Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Giving Talk 

(Prepared Talk) 

Students are 

asked to describe 

the special 

peculiarities of 

tourism object 

based on a word 

web.
124

 

67 

Figure 4.41. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
125
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5. Chapter 5 

(Let’s Visit 

Niagara Falls) 

Giving Talk 

(Prepared Talk) 

Students are 

asked to describe 

the interesting 

place that they 

have visited.
126

 

77 

Figure 4.42. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
127

 

 
6. Chapter 6 

(Giving 

Announcement) 

Giving Talk 

(Prepared Talk) 

Students are 

asked to give 

announcement to 

classmates based 

on some notes 

provided.
128

  

92 

Figure 4.43. The Example of Specific 

Strategies for Conversation or Other 

Spoken Activities
129
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Based on the table above, it can be seen that specific 

strategies for conversation in Chapter 1 “Talking about Self” 

was found on page 17. The textbook presented a dialogue 

between Edo and Slamet to teach students how to introduce 

self.
130

 Introducing self is the essential strategy for 

conversation that enables students to build relationship with a 

new person by telling names, addresses, professions, and other 

identities. In the example given, the self-introduction is started 

by greeting and telling names to others. Then, the participants 

ask each other about their other identities and continue the 

conversation according to their interests. 

 In Chapter 2 “Congratulating and Complimenting 

Others”, the researcher found the specific strategies for 

conversation on pages 23-24 and 32. On pages 23-24, the 

textbook provided the dialogue between Alif and his friends 

that teaches students how to congratulate others. From that 

dialogue, students can use various expressions to congratulate, 

such as Congratulations; That’s wonderful; Good for you; 

That was great; Please accept my warmest congratulations; 

and I must congratulate you on your success.
131

 

Meanwhile, on page 32, students were also taught 

another strategy for conversation, that is how to compliment 

others. By paying attention to the dialogue Sinta and Rahmi, 

students can use these expressions to compliment others, for 

example What a beautiful skirt you are wearing; Wow! That’s 

wonderful; Terrific; You really did a great job; and I am 

proud of you.
132
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In Chapter 3 “Expressing Intentions”, the researcher 

found the strategy for conversation on page 40-41. Based on 

the dialogue given, there are Riri, Santi, and Bayu who are 

talking about their holiday plans. That dialogue teaches 

students how to express intention. They can use the formulas 

be going to + simple verb and would like + simple verb to 

make statement and question form for expressing intention 

and plan, for example My dad and I are going to go fishing; 

Would you like to come with us?; What would you like to do 

on the long weekend?; We are going to practice baking 

cookies; Are you going to bake choco chips cookies like the 

last time?; Would you like to join me to learn baking 

cookies?; and I think I would like to bake cookies with Riri.133
 

In Chapter 4 “Which One is Your Best Getaway?”, the 

strategy for conversation was introduced through a speaking 

activity on page 67. Based on the command sentence, the 

activity required students to describe orally the special 

peculiarities of the particular place they have ever visited, 

such as waterfall, monument, museum, etc.
134

 To make the 

presentation run well, students should prepare the descriptive 

text based on the context. This activity was categorized as a 

giving talk in the type of a prepared talk. Through this 

activity, students were taught how to describe a particular 

place in spoken language. They have to adapt the structure of 

a descriptive text as well as its language features to finish the 

task. 

In Chapter 5 “Let’s Visit Niagara Falls”, the researcher 

also found the strategy for conversation in a speaking activity 

on page 77. Similarly, the activity in this chapter also asked 

students to tell or describe the interesting place they have 

visited to their friends, so it is also categorized as a giving talk 

in the type of a prepared talk.
135

 By doing the exercise like 

this, students have an opportunity to learn one of the strategies 

for conversation, that is how to describe particular object by 

implementing the structure of the descriptive text and its 

language features. 

In Chapter 6 “Giving Announcement”, the strategy for 

conversation was practiced through a speaking activity on 
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page 92. This activity required students to make an 

announcement about a trip to Borobudur Temple in spoken 

form based on some notes provided in the book.
136

 This is 

categorized as a prepared talk in the type of a prepared talk. 

This prepared talk allows students to learn the strategy for 

conversation, that is how to make an announcement to public 

by applying the structure of an announcement text. 

c. Practice Materials to Cope with Unpredictability in 

Spoken Discourse 

The existence of practice materials to cope with 

unpredictability in spoken discourse in “Bahasa Inggris” 

textbook can be presented in the following table. 

 

Table 4.8. The Availability of Practice Materials to Cope 

with Unpredictability in Spoken Discourse in “Bahasa 

Inggris” Textbook 

No. Chapter 

Practice Materials 

to Cope with 

Unpredictability 

in Spoken 

Discourse 

Example Page 

1. Chapter 1 

(Talking about 

Self) 

Dialogue Students and 

their partners 

have to ask and 

answer to guess 

the words on 

post-it papers.
137

 

16 

Figure 4.44. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
138
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2. Chapter 2 

(Congratulating 

and 

Complimenting 

Others) 

Dialogue  Students and 

their partners 

create an 

expression of 

compliment 

based on the 

situations 

provided in the 

book and 

develop the 

conversation.
139

 

35-36 

Figure 4.45. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
140

 

                                                           
139 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 35-36. 
140 Utami Widiati, Zuliati Rohmah, and Furaidah, Bahasa Inggris, 35-36. 



85 

 
3. Chapter 3 

(Expressing 

Intention) 

Dialogue Students and 

their classmates 

are asked to have 

a conversation 

about plans 

based on some 

situations 

given.
141

 

44-47 

Figure 4.46. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
142
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4. Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Oral Work Students are 

asked to describe 

the interesting 

parts of the place 

that they have 

visited.
143

 

67 

Figure 4.47. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
144

 

 
5. Chapter 5 

(Let’s Visit 

Niagara Falls) 

Oral Work Students are 

asked to tell their 

partners about 

77 
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the interesting 

place they have 

visited.
145

 

Figure 4.48. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
146

 

 
6. Chapter 6 

(Giving 

Announcement) 

Oral Work Students pretend 

to the captain of 

their classes and 

give 

announcement 

about a trip to 

Borobudur 

Temple to their 

classmates.
147

  

92 

Figure 4.49. The Example of Practice 

Materials to Cope with Unpredictability in 

Spoken Discourse
148
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Based on the table above, element of unpredictability in 

Chapter 1 “Talking about Self” was introduced into a dialogue 

on page 16. This dialogue was presented in the type of a 

guessing game. The game shown that unpredictability element 

was well introduced through a question-and-answer activity 

about “Who am I?”. One student has to ask some questions 

that refer to the words written on post-it on his back, while the 

another has to answer the question by saying yes or no.
149

 The 

element of unpredictability can be observed from the 

interaction itself. The interaction occurs in a real-time because 

it is not predetermined. Therefore, students have to give 

responses as soon as possible. 

Meanwhile, in Chapter 2 “Congratulating and 

Complimenting Others”, the element of unpredictability was 

presented through the conversation about the expression of 

compliment in a game of rock, paper, and scissors on page 35-

36.
150

 Students are trained to cope with unpredictability in 

various situation and exploit their creativity in complimenting 

others. In this activity, students are enabled to replicate real-

life situations by using unrestricted and unpredictable 

language. The response given by students depends on what his 

partners says. Students are free to build the communicative 

interaction further based on the topic given and it gives them 

the opportunity to practice language use as well. This kind of 

speaking exercise contains a genuine element of 

unpredictability, because the interaction is not preordained 

and it occurs in a real-time. 

In Chapter 3 “Expressing Intentions”, the researcher 

found the element of unpredictability in a dialogue or 

conversation on pages 44-46. Students are asked to make an 

interaction to communicate plans according to some given 

situation.
151

 This speaking activity introduces the genuine 

element of unpredictability even though it is just in a small 

portion. It is because the meaning of each turn is known to 

both speakers in advance. 

In Chapter 4 “Which One is Your Best Getaway?”, the 

element of unpredictability was practised in the oral work on 
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page 67.
152

 This activity definitely provided the element of 

unpredictability because students need to describe a place 

based on their own experiences. It means that listeners do not 

know what the speakers are going to say. The content of 

description is also not preordained. To make the activity 

become communicative, interaction can be incorporated into it 

by making adjustments. For example, when a student has 

described the place, other students can ask relevant questions. 

Therefore, students will gain more experience to manage the 

element of unpredictability that is contained in the spoken 

interaction. 

In Chapter 5 “Let’s Visit Niagara Falls”, the researcher 

found the element of unpredictability was injected into oral 

work on page 77. Similar to the previous chapter, this activity 

asked students to describe the interesting place they have 

visited.
153

 The content of this activity was not predetermined. 

Moreover, this activity also contained the genuine element of 

unpredictability since students describe their own experiences, 

so others cannot predict what they are going to say next. 

Besides, interactive elements can be included in this activity, 

for example students can ask and answer the questions that are 

related to the place after the describing session. Therefore, 

students are able to practice dealing with more elements of 

unpredictability. 

In Chapter 6 “Giving Announcement”, the researcher 

found the element of unpredictability was inserted in oral 

work on page 92. In this exercise, students are asked to make 

an announcement about a trip to Borobudur Temple.
154

 The 

element of unpredictability in this activity is limited because 

the content has already known by students. However, this 

activity enables them to formulate their own language about 

the content. Besides, similar to the previous chapter, this 

activity can also be customized to include an interaction to 

make it communicative. Students can ask questions related to 

the trip after the announcement is given. The interaction that 

occurs between students allows them to handle more elements 

of unpredictability.   
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2. The Relevance of Speaking Skills in “Bahasa Inggris” 

Textbook to the 2013 Curriculum 

 “Bahasa Inggris” Textbook for the Tenth Grade was 

compiled based on the 2013 Curriculum. According to the 

explanation of the Deputy Minister of Education and Culture 

(Wamendik), the development of this curriculum is based on a 

number of reasons related to future competency demands, one of 

which is communication skills.
155

 As the main element in oral 

communication, it means that speaking skills get their own 

portion in the 2013 Curriculum. Besides, the targets of the 2013 

Curriculum are outlined in Graduate Competence Standard 

(SKL). Meanwhile, the objectives of this curriculum are outlined 

in Content Standard as a derivative of SKL, which consist of 

Core Competency (KI) and Basic Competency (KD).
156

 

Core Competency (KI) is the first achievement aimed at by 

all subjects at a certain competency level.
157

 Core Competency 

(KI) include four dimensions that reflect spiritual attitude, social 

attitude, knowledge and skills.  Core Competency (KI) are 

presented in KI 1, KI 2, KI 3, and KI 4. KI 1 is respecting and 

appreciating the teachings of the religion one adheres.
158

 KI 2 is 

appreciating honest, disciplined, polite, confident, caring and 

responsible behaviour in interacting effective in accordance with 

the development of children in the environment, family, school, 

community and natural environment, nation, state and regional 

areas.
159

 KI 3 is understanding and applying factual, conceptual, 

procedural and metacognitive knowledge at a simple technical 

and specific level based on curiosity about science, technology, 

art, culture with humanitarian, national and state insights 
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regarding visible phenomena and events.
160

 KI 4 is demonstrating 

reasoning, processing and presenting skills creatively, 

productively, critically, independently, collaboratively and 

communicatively, in the concrete and abstract domains in 

accordance with what is learned at school and other similar 

sources from a theoretical perspective.
161

  

Meanwhile, Basic Competency (KD) presents the 

implementation of Core Competency (KI) for each subject.
162

 

This competency contains a number of abilities that students must 

master in certain subjects through learning.
163

 In other words, this 

competency is achieved by involving students directly in learning 

through every subject matter taught. Each Basic Competency 

(KD) is derived from KI 3 and KI 4. Meanwhile, KI 1 and KI 2 

are achieved through indirect learning. 

Speaking skills in “Bahasa Inggris” Textbook for Tenth 

Grade reflected KI 3 and KI 4. It is because all the content in the 

book is integrated with knowledge and skills, especially speaking 

skills.  

KI 3: Understanding and applying factual, conceptual, 

procedural and metacognitive knowledge at a simple technical 

and specific level based on curiosity about science, technology, 

art, culture with humanitarian, national and state insights 

regarding visible phenomena and events.
164

 

KI 4: Demonstrating reasoning, processing and presenting 

skills creatively, productively, critically, independently, 

collaboratively, in the concrete and abstract domains in 

accordance with what is learned at school and other similar 

sources from a theoretical perspective.
165

 

For Chapter 1 “Talking about Self”, Basic Competency 

(KD) achieved is 3.1 and 4.1. KD for Chapter 2 “Congratulating 
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and Complimenting Others” is 3.2 and 4.2. KD which lies in 

Chapter 3 “Expressing Intention” is 3.3 and 4.3. Meanwhile, for 

Chapter 4 “Which One is Your Best Getaway?” and Chapter 5 

“Let’s Visit Niagara Falls”, students are expected to achieve KD 

3.4, 4.4.1, and 4.4.2. Meanwhile, in Chapter 6 “Giving 

Announcement”, KD to be achieved is 3.5, 4.5.1, and 4.5.2. 

Furthermore, to get a more specific overview, the 

researcher compared the speaking activities in “Bahasa Inggris” 

Textbook with the speaking learning presented in the syllabus. 

Table 4.9. The Relevance of Speaking Skills in “Bahasa 

Inggris” Textbook to the 2013 Curriculum Syllabus 

No. 

Speaking Learning 

in the 2013 

Curriculum 

Syllabus 

Chapter in the 

Textbook 

Speaking 

Activities in 

the Textbook 

1.  Listening and 

imitating several 

examples of 

interactions 

related to identity 

and family 

relationships, with 

correct 

pronunciation and 

word stress. 

 Identifying 

important 

expressions and 

the differences 

between several 

existing methods. 

 Asking about 

things that are 

unknown or 

different. 

Chapter 1 

(Talking About 

Self) 

Task 1: 

Guessing 

Games - Who 

Am I? (Page 

16) 

Task 2: 

Introduction 

Game - Party 

Time (Page 17-

18) 

2.  Listening to and 

imitating several 

examples of 

extended 

congratulating 

and praising 

conversations 

Chapter 2 

(Congratulating 

and 

Complimenting 

Others) 

Describing and 

Guessing (Page 

21) 

Task 1: (Page 

23-24) 

Task 1 (Page 

32-33) 
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demonstrated by 

the 

teacher/recordings

, with correct 

pronunciation and 

word stress. 

 Asking and 

answering to 

identity and 

mentioning 

expressions of 

congratulations 

and praise as well 

as additions, and 

identifying 

similarities and 

differences. 

Task 4 (Page 

34-35) 

Let’s play rock, 

paper, and 

scissors (Page 

29 and 35-36) 

Task 3 (Page 

24) 

Describing and 

Guessing (Page 

21) 

3.  Observing several 

examples of 

interactions 

related to the 

intention to carry 

out an 

action/activity in/ 

with visual 

displays (images, 

videos). 

 Identifying by 

mentioning 

similarities and 

differences from 

the examples in 

the video, seen 

from the content 

and way of 

expressing it.  

 Asking and 

answering 

questions about 

the statements of 

several figures 

regarding plans to 

Chapter 3 

(What are you 

Going to Do 

Today?) 

Warmer (Page 

39) 

Task 1 (Page 

40-41) 

Task 3 (Page 

42) 

Task 1 (Page 

44-47) 

Task 3 (Page 

47) 
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make 

improvements. 

 Playing games 

that is related to 

the intention to 

overcome 

problems. 

4.  Listening to and 

imitating the 

teacher reading 

simple descriptive 

texts about tourist 

attractions and/or 

famous historical 

buildings with 

correct intonation, 

pronunciation, 

and word stress. 

 Observing and 

asking questions 

about examples of 

analyzing 

descriptions using 

tools such as 

tables, mind 

maps, and then 

applying them to 

analyze several 

descriptions of 

tourist attractions 

and other 

buildings. 

 Observing how to 

present the results 

of the analysis 

orally, practicing 

in each group, and 

then presenting in 

other groups. 

Chapter 4 

(Which One is 

Your Best 

Getaway?) 

Task 4 (Page 

64) 

Describing - 

Role Play 

(Page 67) 

 

5.  Listening to and 

imitating the 

teacher reading 

Chapter 5 

(Let’s Visit 

Niagara Falls) 

Points to 

Ponder (Page 

75) 
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simple descriptive 

texts about tourist 

attractions and/or 

famous historical 

buildings with 

correct intonation, 

pronunciation, 

and word stress. 

 Observing and 

asking questions 

about examples of 

analyzing 

descriptions using 

tools such as 

tables, mind 

maps, and then 

applying them to 

analyze several 

descriptions of 

tourist attractions 

and other 

buildings. 

 Observing how to 

present the results 

of the analysis 

orally, practicing 

in each group, and 

then presenting in 

other groups. 

Work in pairs 

(Page 77) 

Task 1 (Page 

78) 

6.  Listening and 

imitating the 

teacher reading 

several 

announcement 

texts with correct 

intonation, 

pronunciation and 

word stress. 

 Observing and 

asking questions 

about examples of 

analyzing 

Chapter 6 

(Giving 

Announcement) 

Use your notes 

to make an 

announcement 

to your 

classmates 

(page 92) 

Task 3 (Page 

86) 

Discuss with 

your classmate 

about the 

similarity and 

difference 
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descriptions with 

tools such as 

tables and then 

applying them to 

analyze several 

other 

announcement 

texts for class or 

friends.   

between text 1 

and text 2 

(Page 87) 

 

C. Research Data Analysis 

1. Speaking Skill in “Bahasa Inggris” Textbook Based on Alan 

Cunningsworth’s Theory 

Speaking skill is one of the elements in students’ language 

acquisition.  It allows them to build social interaction with others 

and communicate by exchanging meanings.
166

 To achieve these 

goals, textbook should provide adequate activities to help 

students become proficient in speaking. In other words, students’ 

need in learning speaking is to communicate effectively and 

actively.
167

 Skills activities in textbooks, especially for speaking, 

should make students actively involved in them.
168

 Therefore, the 

need for analysis of speaking skills in the textbook is essential. 

Based on the description of the research findings, the 

research data analysis can be explained as the following 

according to the criteria of speaking skill proposed by Alan 

Cunningsworth.  

a. Kinds of Material for Speaking  

Overall, the kinds of material for speaking in “Bahasa 

Inggris” textbook has met the criteria of Alan 

Cunningsworth’s theory. The most of chapters in the textbook 

have already covered the materials for speaking, namely oral 

presentation, pronunciation practice, dialogue, roleplay, 

discussion, and communication activities (information gap). 

The authors of the textbook have provided speaking materials 

with a clear instruction that can be understood easily by 

students. Besides, speaking materials were presented in 

various types and interesting ways that make students speak a 
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lot and carry out activities with enthusiasm. The materials or 

activities that are informative, challenging, amusing, and 

exciting, can give opportunities for students to expand 

experiences in language learning.
169

  

In addition, the existence of speaking activities that 

contain more than one type of activity implies that students 

are trained to explore a various focus of speaking to produce 

multiple outputs. Meanwhile, the lack of certain types of 

speaking material in certain chapters is not a problem for 

students. They can still gain many experiences to speak 

English through various materials for speaking in other 

chapters. 

In the following description, the researcher would 

explain more. 

1) Oral Presentation 

The existence of oral presentation in “Bahasa 

Inggris” textbook is definitely beneficial for students’ 

speaking skill. By doing this activity, students have a great 

opportunity to learn providing some information that are 

significant to them. In addition, it allows students to 

experience a creative process that is similar to the writing 

process.
170

 Besides, with the topics that are interesting and 

close to their daily life’s (such as family, hobbies, and 

profession), students will be fun to do the activity and do 

not feel bored. It also allows students to practice real life 

communication since the utterances come from the 

students’ personal decisions.
171

 Besides, this activity can 

also build their self-confidence to speak in front of people. 

It is reasonable since oral presentations are one way to 

train public speaking.
172

 

Based on the analysis, oral presentation in “Bahasa 

Inggris” textbook has fulfilled the criteria. This speaking 

material was found in all chapters of the book, except in 

Chapter 2. It is because the topic in the chapter 2 is 
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irrelevant to this speaking material. However, it can be 

replaced by other chapters containing more than one oral 

presentation in the same types.  Meanwhile, the types of 

oral presentation in the textbook consisted of three 

categories, namely academic presentation, show and tell, 

and ‘did you read about…?’. Academic presentations were 

found in Chapter 1 and 6, show and tell was in Chapter 3, 

and ‘did you read about…?’ were in Chapter 4 and 5. All 

of these categories are stated implicitly in the instructions 

for each activity. Meanwhile, in Chapter 3, the oral 

presentation was not found in the speaking section, but in 

the warmer section. It can be an alternative way to 

familiarize students to speak English a lot by practicing 

speaking at the beginning of the lesson.  

2) Pronunciation Practice  

The existence of pronunciation practice in “Bahasa 

Inggris” textbook implies that a pronunciation becomes 

one of the most important aspects to teach in an English 

class. It provides a great opportunity for students to have 

an English-speaking proficiency. With correct 

pronunciation, listeners can avoid misunderstanding the 

meaning conveyed by the speaker.
173

 By doing 

pronunciation practice, students are taught how to speak 

fluently, not what to speak. 

Based on the analysis, pronunciation practice in 

“Bahasa Inggris” textbook has fulfilled the criteria. All 

chapters of the book were enriched with pronunciation 

practice, except in Chapter 3. The absence of pronunciation 

practice is caused by the irrelevancy between this speaking 

material with a topic in the chapter. However, it is still 

acceptable since another chapter provided more than one 

pronunciation practice. This speaking practice was 

presented in a particular section with the same name. The 

presentation of pronunciation practice in the textbook was 

in a good way, where students are supplied with some 

vocabulary and phonetic letters to facilitate them 

pronouncing the words fluently. The instruction was also 

clear and easy to understand. The pronunciation practices 
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in the textbook fell into two categories, namely working 

with sounds and working with stress. Pronunciation 

practice that works with sounds enables students to 

understand how to make and spell a particular sound.  This 

category was only appeared in Chapter 1. Meanwhile, 

pronunciation practice that works with stress can make 

students understand how to pronounce words correctly by 

paying attention to stressed syllable and unstressed 

syllable. This category was shown in Chapter 2, 4, 5, and 

6. 

3) Dialogue 

Dialogue in “Bahasa Inggris” textbook is very 

useful for students’ speaking skill. It allows students to 

speak a lot and bring the activity into their real life. It also 

provides a set of ready-made meaningful exchanges to 

perform fluently.
174

 By doing this activity, students can 

build a meaningful interaction with their friends by 

practicing language use in a context, for example 

introducing self, congratulating and complimenting, 

expressing intention, and many others. 

Based on the analysis, the study revealed that 

dialogue in “Bahasa Inggris” textbook has fulfilled the 

criteria. Dialogue can be found in each chapter of the book. 

There were four types of dialogue in the textbook, namely 

items on board, memorizing script, dialogue buildings, and 

flow diagram conversation. Items on board and 

memorizing script appeared in Chapter 1, dialogue 

buildings were in Chapter 2, 3, 4, 5, and 6, while a flow 

diagram conversation was found in Chapter 2. Dialogues in 

the textbook are presented in clear instructions that are 

easy to understand. Meanwhile, some of dialogues were 

found in dialogue sections. It indicates that dialogue gets 

more focus in the chapter because the aim of learning 

speaking lies in interactional communication. Besides, 

there is more than one dialogue in one chapter with 

different types. This is an opportunity for students because 

they are not only focused on practicing one type of 

dialogue activity, so the learning process is not 

monotonous. 
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4) Roleplay 

The existence of roleplay in “Bahasa Inggris” 

textbook is very useful to support speaking English. This 

speaking activity enables students to practice 

communication in different social context and social 

roles.
175

 Students’ creativity can also be honed to ensure 

the activity is meaningful. Furthermore, students are also 

taught to be confident to build social interactions with 

others through verbal communication while doing their 

roles. 

Based on the analysis done by the researcher, the 

existence of roleplay in “Bahasa Inggris” textbook has met 

the criteria. All chapters have included roleplay as 

speaking practice, except in Chapter 5. The absence of 

roleplay is because the topic in Chapter 5 is similar to the 

topic in Chapter 4 that is about a descriptive text, where a 

roleplay has already been presented in advance. Moreover, 

students still have an opportunity to play roles through 

activities in other chapters that provide more than one 

roleplay even though they are in the same type. 

Meanwhile, the word roleplay is mentioned clearly and 

vaguely in the textbook, but most of them are implied in 

the instructions. All types of roleplays in the textbook are 

categorized as a controlled roleplay through situations and 

goals. 

5) Discussion  

The discussion in “Bahasa Inggris” textbook offers 

a lot of benefits for students in speaking skill. By having a 

discussion, students have the opportunity to express their 

opinions based on a context. Besides, they are also trained 

to think systematically and rationally while making 

decisions. Furthermore, discussion can promote students’ 

critical thinking, reasoning, and democratic 

participation.
176

 In addition, discussion activity is also 

useful for students to be confident to speak in front of 

people. 
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Based on the analysis, the discussion in “Bahasa 

Inggris” textbook fulfilled the criteria. Discussion was 

found in all chapters of the book. It come in three types, 

namely solving a problem, things in common, and picture 

differences. Solving a problem appeared in Chapter 1, 2, 3, 

4, and 5, while things in common and picture differences 

found in Chapter 6. In the textbook, only Chapter 1 

contains a discussion in the speaking section, while most of 

them are found in other sections, such as reading section 

and grammar review section. However, it is acceptable 

because some of the activities in the textbook are a 

combination of several skills, for example in Chapter 2, 

where the activity requires students to read the dialogue 

first to discuss the meaning of expressions for 

congratulating people in that dialogue. Meanwhile, the 

study also found that there were two types of discussions 

that were contained in one speaking exercise. This 

certainly provides an opportunity for students to produce a 

lot of output from one exercise. 

6) Communication Activities (Information Gap) 

Information gap activities in “Bahasa Inggris” 

textbook provide great opportunities for students’ speaking 

skill. It is very effective for students to practice speaking 

because this activity highly needs for communication to 

finish the task. In other words, this activity highly involves 

students’ interaction to finish the task.
177

 Students are 

trained to speak actively through interesting and fun 

activities, such as games and dialogues with topics that are 

familiar to them. Furthermore, students will apply the 

vocabulary they have, grammar, and also strategies for 

communication.  

Based on the analysis, communication activities 

(information gap) in “Bahasa Inggris” textbook have 

fulfilled the criteria. The information gap has been injected 

in all chapters of the book through various activities. There 

were four activities that apply information gap principle, 

namely guessing game, describing and guessing game, 

dialogue, and discussion. A guessing game is presented in 
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Chapter 1, a describing and guessing game is in Chapter 2, 

dialogues are in Chapter 3 and 6, while discussions are 

found in Chapter 4 and 5. It can be seen that there were 

some information gap activities present in speaking games. 

It will definitely make students free from pressure so that 

they will be enthusiastic and enjoy the process of learning 

speaking. 

Basically, the information gap activities in the 

textbook allow students to work in pairs or groups to share 

or exchange information through verbal communication 

activities. It involves grammar, vocabulary, and 

communication strategies to finish the task. Besides, these 

activities are mostly found outside speaking section, such 

as in warmer section, grammar review section, reading 

section, and writing section. It is reasonable since 

information gap can be integrated with multi-skills in one 

activity to achieve a number of goals, for example in 

Chapter 6, where reading skill and speaking skill are 

involved simultaneously in one information gap activity. It 

is acceptable because skills cannot only be learned 

separately, but can also be integrated with other skills.
178

 

b. Specific Strategies for Conversation or Other Spoken 

Activities 

The specific strategies for conversation and other 

spoken activities in “Bahasa Inggris” textbook provide 

opportunities for students to speak a lot. Students will be able 

to choose which appropriate strategies to convey intended 

meanings. Specifically, it helps students to make the 

conversation going smoothly to achieve communication 

goals.
179

 Therefore, it is good for them to create a meaningful 

conversation in a real situation.  

Based on the analysis, specific strategies for 

conversation or other spoken activities in “Bahasa Inggris” 

textbook have met the criteria. This speaking criterion has 

been inserted in all chapters of the textbook. The specific 

strategies for conversation provided in the book fell into four 

types, namely introducing self, congratulating, 
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complimenting, and expressing intention. Some of those 

strategies were found outside of speaking section, such as in 

reading section and dialog section. The strategy to introduce 

self is found in Chapter 1, the strategy to congratulate and 

compliment others are found in Chapter 2, and the strategy to 

express intention is shown in Chapter 3. These conversation 

strategies were introduced through dialogues which contain 

the related expressions. Meanwhile, it was found that there 

was one chapter where students taught more than one strategy 

for conversation. It indicates that students will be enriched 

with insight about how to properly communicate the intended 

meaning in a real conversation. 

Meanwhile, another activity to teach strategy for 

conversation in the textbook was a giving talk in the form of a 

prepared talk. Giving talks were found in Chapter 4, 5, and 6 

in speaking sections. However, there was no any debate found 

in the textbook. It is because the activity is irrelevant to 

students’ level and it is not suitable for any topic in the 

textbook. Due to the students is still in the first year of senior 

high school, it is too early to apply a debate as a speaking 

activity. Students will find difficulties to practice it because 

they do not have enough preparation yet. It is acceptable since 

a debate requires students to prepare much preparation, 

including vocabulary, grammar, communication strategies, as 

well as adequate knowledge. Thus, this activity is only 

suitable for students in the higher level, for example students 

of twelfth grade.  

c. Practice Materials to Cope with Unpredictability in 

Spoken Discourse 

The practice materials which contain the element of 

unpredictability in “Bahasa Inggris” textbook is very useful 

for students. Unpredictability can be interpreted as the 

ambiguity contained in the meaning of utterances that is 

difficult or even unpredictable for the listener.
180

 The 

unpredictability in a speaking activity enables students to 

replicate a real situation in which communication happens. It 

can train students to be more confident to speak English. 
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Eventually, they are able to generate their own strategies to 

overcome unpredictability in the real communication by 

practicing those exercises continuously. 

Based on the analysis, “Bahasa Inggris” textbook has 

met the criteria of speaking skill in the aspect of practice 

materials to cope with unpredictability in spoken discourse. In 

other words, the textbook has injected the element of 

unpredictability into the practice materials. All of them are in 

the form of oral work and dialogue. Oral works are found in 

Chapter 4, 5, and 6, while dialogues are presented in Chapter 

1, 2, and 3. Generally, the interaction and its content are not 

predetermined because the interaction occurs in a real-time. 

Besides, element of unpredictability in the textbook was 

introduced into communicative interactions through various 

exercises to achieve some learning goals, for example students 

are expected to be able give compliment to others and 

communicate their plans by practicing dialogue. However, 

some of activities did not involve the interactions between 

students. Teachers need to modify or make adjustments to 

those activities, so the communicative activities will be 

created and the unpredictability will rise more.  

2. The Relevance of Speaking Skills in “Bahasa Inggris” 

Textbook to the 2013 Curriculum 

Overall, speaking skills in “Bahasa Inggris” Textbook 

were relevant to the 2013 Curriculum. The content of each 

chapter was derived from Core Competency (KI) 3 and KI 4. 

Furthermore, all chapters are also relevant to Basic Competency 

(KD) which is outlined in the syllabus. Meanwhile, there were 

two chapters which contained the similar Basic Competency 

(KD), namely Chapter 4 and Chapter 5. In addition, the speaking 

learnings in the syllabus have reflected the speaking activities in 

the textbook. The kinds of material for speaking have been 

covered in the syllabus, for example a dialogue in Task 2: 

Introduction Game - Party Time that expects students to listen 

and imitate several examples of interactions related to identity 

and family relationships. Besides, the specific strategies for 

conversation or other spoken activities were implied in the 

syllabus. For example, observing several examples of interactions 

related to the intention to carry out an action/activity in/ with 

visual displays (images, videos) reflected how to express 

intention. Besides, the practice materials to cope with 
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unpredictability was also implied in the syllabus, for example 

asking about things that are unknown or different.  

In addition, the speaking skills in the textbook were mostly 

integrated with other skills, such as reading and writing. It is in 

line with the 2013 Curriculum that the integration of skills is very 

beneficial for students.
181

 Furthermore, the 2013 Curriculum is 

expected to be able to produce productive, creative, innovative, 

and affective people through strengthening integrated attitudes, 

knowledge, and skills.
182

 Therefore, it is reasonable since the 

integration of skills can support in achieving goals of curriculum.  
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