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CHAPTER I 

INTRODUCTION 
 

A. Research Background 
Cultural teaching is considered part of language 

learning. Some researchers even include culture as the fifth 

skill in language learning, after listening, speaking, reading, 

and writing.
1
 Language is very closely related to language. As 

Brown said, language and culture are inseparable.
2
 This is 

because language is the embodiment of a culture.
3
 According 

to Politzer, teaching a language without teaching its culture is 

like teaching meaningless symbols or symbols with the wrong 

meaning.
4
 In other words, in learning a language we must 

understand the cultural background to know the habits of the 

people. That way, there will be good communication without 

misunderstanding the meaning of the language.  

In the context of foreign language education, English 

has been very popular for many years. This cannot be 

separated from the status of English as the dominant global 

lingua franca (language used by people with different native 

languagees to communicate).
5
 In the formal education 

curriculum, English is taught as a compulsory subject from 

elementary school to college.
6
 In Indonesia, English is taught 
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starting from elementary school, but some kindergartens have 

started teaching basic English to their students. The purpose of 

learning English in the Indonesian national curriculum is to 

open students’ insight regarding themselves, social relations, 

culture, and global job opportunities.
7
 Seeing cultural 

differences will help students to understand, appreciate, and be 

tolerant of foreign cultures without forgetting their own 

culture. For this reason, students need to be equipped with 

intercultural understanding to prevent intercultural 

misunderstandings. The classroom is the most appropriate 

place to promote intercultural understanding, as described by 

Bradella in McCandless et al.
8
 

 Intercultural understanding helps students build 

awareness of cultures around the world, to develop respect and 

tolerance for other cultures.
9 
To give students an understanding 

of the cultural aspects of a language, texts, and cultural 

representations need to be presented in the foreign language 

class.
10 

Textbooks are the right learning media to use for that. 

Textbooks can be said to be the most important source of 

material in learning English in Indonesia. Generally, students 

only learn English at school with the textbook as the material 

source. Textbooks are very helpful for teachers as references 

and guides in teaching. In addition, textbooks are also 

important to build effective teaching and learning processes, 
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with students actively expressing their ideas in class.
11

 But 

what kind of textbooks are good for promoting intercultural 

understanding in students? 

All cultures and communities in the world are relevant 

in teaching English because English now belongs to people all 

over the world. Even the number of English speakers in a 

foreign language is more than native English speakers.
12

 This 

statement is also supported by data from Cogo, that 80% of 

global English communication is done by non-native 

speakers.
13

 Therefore an English textbook can’t present only 

American and British cultural content. 

According to Cunningsworth, bias-oriented textbooks 

will affect students’ worldviews. A biased worldviews can lead 

to discrimination against students who favor certain culture, 

and they will find it difficult to appreciate cultural 

differences.
14

 Alptekin also explained that textbooks must 

contain cultural content that reflects the fact that English is an 

international language, and must meet the communication 

needs of learners in global and local contexts.
15

 Therefore, it 

can be concluded that textbooks that contain a balanced portion 

of local and global cultural content, not biased or dominant in 

certain cultures are needed to increase intercultural 

understanding. In this way, students can learn to understand the 

diversity of their own culture while increasing awareness of 

other cultures. 
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Cultural content analysis in textbooks has been widely 

conducted in various studies, ranging from local to 

international researches. In research on cultural content in 

textbooks in Indonesia, source or local cultural content is 

found to be more dominant. Some of the findings in local 

research include an imbalance between the 4 aspects of culture 

(products, perspectives, practices, products) in 3 English 

textbooks.
16

 Another study found that local cultural content 

was more prominent than international cultural content.
17

 

Similarly, research on elementary school English textbooks 

also shows that source culture content is found more than 

target culture and international culture.
18

 While the target or 

international culture dominates in textbook content in studies 

outside Indonesia. Some international studies include the 

analysis of two textbooks from China and Hong Kong. In 

Hong Kong textbooks, local and international cultures are 

presented in a balanced manner, while in Chinese textbooks, 

local culture and British culture still dominate.
19

 Another study 

showed that the textbooks focused more on the United States, 

Great Britain, and Europe with little critical analysis of the 

content.
20

 Different results were found in another study that 

analyzed cultural content in imported and local books in 
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Malaysia. Intercultural content in local textbooks was found to 

be more extensive.
21

 

From some of the research above, the researcher found 

several differences between previous studies and the research 

that will be conducted by the researcher. The first is the object 

of research. In this study, the researcher used the textbook 

Bright an English for grade seven. There are several reasons 

why the author chose this book. Among them is that this book 

is an merdeka curriculum book, which is the curriculum 

currently used in Indonesia. In addition, the researcher chose a 

book published by Erlangga because this publisher has 

received the Prestigious Top Brand award 8 times in a row for 

the "education book" category.
22

 The second research focus. 

This research will analyze cultural elements and cultural 

categories in English textbooks. The third is that this research 

was conducted in the Indonesian context, while some of the 

international researches above were conducted in the context 

of Malaysia, Taiwan, and China. As explained above, the 

author will continue the research on cultural content analysis in 

textbooks, with different objects. Based on that, the researcher 

is interested in examining how culture are represented in 

Bright an English textbook, and whether the cultural content in 

the textbook is still biased towards certain cultures. 

 

B. Research Focus and Scope 
This research will focus on the reading passage, 

dialog, and pictures in the textbook Bright an English for 

seventh grade published by Erlangga. Furthermore, in 

analyzing the representation of cultural content, the researcher 

will use the content analysis method which is included in the 

literature research. In conducting the analysis, the researcher 

will use Yuen's theory to identify four cultural elements 

(product, practice, perspective, person) and Cortazzi & Jin's 

theory to classify 3 cultural categories (source culture, 

international culture, target culture). 
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C. Research Problems 
1. What cultural elements are presented in Bright an English 

textbook? 

2. What cultural categories appear dominantly in Bright an 

English textbooks? 

3. What is the relevance of the internalization cultural content 

in Bright an English textbook with Merdeka curriculum? 

 

D. Research Objectives 
To fill the gaps, this study will investigate: 

1. The cultural elements that dominate in Bright an English 

textbook. 

2. Cultural categories that appear most in Bright an English 

textbooks. 

3. The relevances of the internalization cultural content in 

Bright an English textbook with Merdeka curriculum 

 

E. Research Significances 
Textbooks should be a source of teaching materials 

that make it easier for teachers. However, it requires criticality 

in determining a textbook or teaching material that will be used 

in learning English. Practically, this research will provide an 

enrichment of knowledge of English textbook studies that are 

more oriented towards international culture, neutral, and 

unbiased. The results of this study have two major meanings, 

namely: 

1. Theoretical Significance 

The results of this research are expected to be able to 

provide benefits for future studies related to cultural 

studies in English language teaching, especially in the use 

of textbooks as learning media. 

2. Practical Significances 

a) For Teachers 

Through this research, teachers are expected to be 

more careful in choosing textbooks as learning media, 

by paying attention to the local & international cultural 

content contained therein. 
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b) For Textbook Writers 

This research is expected to make writers aware of the 

importance of neutral cultural content in textbooks, to 

instill Intercultural Understanding in students. 

c) For Researchers 

This research is expected to be a reference for future 

researchers related to the study of cultural content 

analysis in textbooks. 

 

F. Definition of Key Terms 
1. Cultural content 

Cultural content refers to the symbolic meanings, artistic 

dimensions, and cultural values that express the identity of 

a culture.  In this research, the context of cultural content is 

the content of the target culture, local culture, and 

international culture represented in the Bright an English 

textbook.
23

 

2. Textbook 

Textbook is a book that is used as a learning guide in 

schools and colleges that contains certain subjects.
24

 

3. Intercultural Understanding 

Intercultural means involving two or more cultures. Thus, 

intercultural understanding can be defined as one's 

understanding of cultural diversity, to achieve successful 

intercultural communication.
25

 

 

G. Organization of Thesis 
1. Chapter I – Introduction 

This chapter describes the background, research focus, 

research problem, research objectives, research 

significance, and thesis structure. 

 

                                                           
23Jack C Richards, “The Role of Textbooks in a Language Program,” 

2005. Hélène Ruiz Fabri, “Games within Fragmentation: The Convention on the 

Protection and Promotion of the Diversity of Cultural Expressions,” The World 

Trade Organization and Human Rights: Interdisciplinary Perspectives, 2009, 

191–220, https://doi.org/10.4337/9781781953044.00013.  
24 Jack C Richards, “The Role of Textbooks in a Language Program,” 

2005. 
25 McCandless et al., “Assessing Intercultural Understanding.” 



8 

 

2. Chapter II - Literature Review 

This chapter describes the theories related to the research 

topic. It contains theoretical descriptions, theoretical 

frameworks, and reviews of previous research. 

3. Chapter III - Research Methodology 

This chapter describes the methods used by the author in 

conducting research and analysis.  

4. Chapter IV - Findings and Discussions 

This chapter presents the results of the research data 

analysis and discussion. 

5. Chapter V - Conclusion and Suggestion 

This chapter contains conclusions from the research results 

and suggestions for future research. 
 


