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“...Every one of you is a shepherd and everyone is responsible with regard to his
flock...”

Y Imam Muslim, Sahih Muslim, translated to English by Mahmoud Matraji, Vol. 3.A, hadits
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ABSTRACT

Title : The Responsibilities of Educators in the Perspectives of Abdullah Nasih
‘Ulwan (a Study of Kitab “Tarbiyat al-Aulad f7 al-I1slam ™).

Name : Saekhudin Nurseha

NIM :110351

Educators which include parents and teachers have to know their
responsibilities in educating children. But, the problem is educators often ignore the
responsibilities. Most of parents are not able to carry out their responsibilities as
educators in their home. Besides, there are many teachers who do not carry out their
responsibilities as educators in their school.

This problem happens because the educators do not know their
responsibilities in educating their children. In other hands, some of them know their
responsibilities but they do not care. Whereas, in the rules of Islam, it is obligated
for them to accomplish these responsibilities. Thus, this research has objectives: (1)
knowing responsibilities of educators in the perspectives of ‘Ulwan in the book of
Tarbiyat al-Aulad fr al-Islam and (2) explaining the essences of the responsibilities.

This is a library research that uses philosophical inquiry, the book of
Tarbiyat al-Aulad fi al-Islam is used as the primary data source, and for the
secondary data sources, this research uses the books entitled al-Fikr at-Tarbawr
‘Inda Ibnu Qayyim, Kitab Figh Mendidik Anak and Manhaj Pendidikan Anak
Muslim. For analysis, this research uses content analysis and hermeneutical method.

The result of this research describes that there are seven responsibilities of
educators in the perspectives of Abdullah Nasih ‘Ulwan in the book of Tarbiyat al-
Aulad fi al-Islam, that are: (1) the responsibility for faith education that consists of
guiding children to have good faith, the spirit of submission and piety, and the spirit
of remembering Allah in every condition; (2) the responsibility for ethical education
that consists of educating children to be honest, to be trustworthy, to be straight, to
be kind to others and to keep away from bad words and misbehavior; (3) the
responsibility for physical education that consists of taking care of children from
their childhood, ensuring them to brought up with the senses of diligent, simple,
confidence and self-respect, and keeping them away from negative damages; (4) the
responsibility for intellectual education that consists of teaching, enlightening
children’s intellect, and keeping their intellect to be healthy; (5) the responsibility
for psychological education that consists of inculcating the bases of mental health
and keeping children away from any negative factors; (6) the responsibility for
social education that consists of inculcating noble psychological principles,
considering the right of others, general social manners, and performing
observation and social criticism; and (7) the responsibility for sexual education that
consists of teaching about the manners concerning sexual affairs and keeping away
from any forms of sexual arousal. By knowing all of them, educators are expected
to be aware that these responsibilities must be considered carefully.

Keywords: Abdullah Nasih ‘Ulwan, Educators, Kitab Tarbiyat al-Aulad fr al-1slam,
Responsibility.
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CHAPTER I
INTRODUCTION

A. Background of the Study

According to historical approach, educational practice has started since
the first man Adam would be revealed by God to the earth. Qur’an explains
that the first practice of education was occurred at the time of God’s dialogue
with Adam. God taught Adam about the names of object. It is recorded in the
Qur’an siarah al-Bagarah verse 31:

L})_A.j dw &M\J\):}é E.é.:ojf— 513 \.é.g s‘-\.«»X“ f)\/ " //
LJ:\.-?M r».S Q\ 9323_35 s:\.;:u\.s

“And He taught Adam all the names (of everything), then He showed
them to the angels and said, “Tell me the names of those if you are
Truthful ” .1
There is a confusion of understanding the terms of educating and
teaching. Oftentimes people said that “teaching” and “educating” are same. It
is ambiguous, because teaching is an activity in which the teachers are sharing
-in a moral enterprise- the initiation of students into a worthwhile way seeing
and experiencing the world, and relating to others in a more human and
understanding way.? Of course, it is limited to perform by only the teacher to
the student.
Whereas, education has a broader definition. Dealing with John Dewey,
he explains that education in its general sense is a form of learning in which
the knowledge, skills, and habits of a group of people are transferred from one

generation to the next through teaching, training, or research. It frequently takes

! Android Software iQur’an Version 2.4.4, Guided Ways Technologies, English translation
(Shakir), Copyright 2013, al-Bagarah: 31.
2 Richard Pring, Philosophy of Education, Continuum, London, 2005, p. 17-18.



place under the guidance of others, but may also be autodidactic.® This
explanation puts the education as a social process and function.

With a purpose to rise the moral development as the basic and
necessary,* education cannot be satisfied by just giving common values shaped
in the past to the children and getting them to accept it. Moreover than that,
education must also answer the question as to what for and why we live together
and give everyone the ability to play the main role in envisioning the future of
society throughout life.

In Muslim’s life, education is one of the most important things. As
referred to Islamic tradition, Muhammad p.b.u.h said that: “seck knowledge,
even in China”. It is applied with special force, to scholars, but it is directed in
a more general way at all Muslims. Moreover, al-Zarnaji stresses the
importance of education to a pious Muslim life, and conclude that “learning is
prescribed for us all”.®

Education is the key to creating, applying, and disseminating
knowledge for the individual and for the nation.” Hence, education is very
important because this is one of the most powerful instruments that can reduce
poverty and inequality. It is also used as the basis for sustainable economic
growth and has an important role to build a democratic society, a dynamic,
competitive and global economy.

Then, talking about educational practice, those who perform the tasks
of educating are known by two predicates, “educator” and “teacher”. The term
of “educator” is often called as “teacher”. But, Ahmad Tafsir argues that both
of them are conceptually different. Educator has a whole range because the

educator is anyone who is responsible for development of the children but

% John Dewey, Democracy and Education, the Macmillan Company, New York, 1921, p.
3-4.

# Allan C. Ornstein & Daniel U. Levine, an Introduction to the Foundations of Education,
Houghton Mifflin Company, Boston, 1981, p. 143.

5 Jacques Delors, Et. Al., Learning: The Treasure Within, UNESCO, Paris, 1996, p. 61.

® Richard C. Martin, Et. Al, Encyclopedia of Islam and the Muslim World, Macmillan
Reference, New York, 2004, p. 202.

" Barbara Bruns, Et. Al., Achieving Universal Primary Education by 2015, The World
Bank, Washington, D.C., 2003, p. 26.



teacher has only a partial range.® Hence, it can be concluded that each person
Is an educator, ranging from parents, a tutor, a community leaders, preachers,
religious teachers, and so forth.

As has been described before, teacher has a narrower viewpoint than
educator, because teacher is an active educator who teaches in the college
environment. Thus, each teacher is an educator, but it does not mean that every
educator is a teacher. However, parents are educators who have a great
contribution to the learning of their children. Parents are the first level
educators (non-formal) and teachers are advanced educators in formal areas.

The role of educator for reaching the successful education has a big
portion. Therefore, an educator has to provide qualified education. Educator,
the one who determines success for reaching the goal of education, must be
aware of their responsibilities.

Everyone believes that educators have a great contribution to reach the
success of students. In educational practice, educators are the most important
components, they have a considerable role to intellectual maturity, spiritual,
and emotional of learners,® and be responsible for all the attitudes, behaviors
and actions in order to drill the students to become skilled people and have
good morals, in order to increase the quality of their country and nation.

Educators consist teachers and parents. For parents, they are fully
responsible for the physical and psychological development of children. So it
is necessary to know the rights and obligations of their children. Then, they
give its rights as they must get in patience and affection as commanded by
Allah and the Prophet Muhammad p.b.u.h.*°

Parent’s responsibility towards their children must be well implemented
because every parent have many interests to their children. The interests are:

(a) children as the next descendant generation, (b) children as the pride and

8 Ahmad Tafsir, IImu Pendidikan Dalam Perspektif Islam, Remaja Rosdakarya, Bandung,
2005, p. 74.

® Ramayulis & Samsul Nizar, Filsafat Pendidikan Islam: Telaah Sistem Pendidikan dan
Pemikiran para Tokohnya, Kalam Mulia, Jakarta, 2009, p. 138

10 Sheikh Khalid bin Abdurrahman al-‘Ik, Kitab Figih Mendidik Anak, Translated to
Indonesian by Dwi & Aguk, Diva Press, Yogyakarta, 2012, p. 13.



love of fondling parents, and (C) an investment in the children’s prayer after
their parents die.!* Hence, parents must be a “good-enough” parents for their
children and doing what is needed, such as: love their children, have some goals
for their children, have a sense of humor, and give children their time, not their
wallets.!2

Parents are not alone in shaping the character of children. Besides them,
children’s peers and teachers at school influence the factors of children’s lives.
It is understandable then that parents spend vast amounts of time and energy
thinking about, discussing, and providing for education, it has a major impact
on family life. As a result, parents have a big responsibility to provide the
education of their children.*®

At first, the responsibility purely belongs to the parents. But, cause of
the broad development of knowledge, skills, attitudes, and needs of living, thus
parents are forced to entrust their children to educators in a formal educational
environments such as to teachers, lecturers, or ustadhs.'*

Then talking about teacher’s daily activities, their formal duties are not
only limited on standing up in front of students for hours transmitting
information or even knowledge.'®> More than that, the teacher is also a figure to
be trusted (digugu) and imitated (ditiru) by the students in all aspects of life.
This is what requires teacher to be patient, honest, responsible and dedicated.
Because contextually, the figure of educators is implied as a central model or
the self-identification, which a center of an exemplary role model and even a
consultant for learners.

Of course, the role of the teacher as the executor of an educational

activity must be supported by a set of skills, which requires commitment,

1 Moh. Rogib, Ilmu Pendidikan Islam: Pengembangan Integratif di Sekolah, Keluarga dan
Masyarakat, LKiS, Yogyakarta, 2009, p. 37.

12 paul Kropp, I'll Be the Parent, You Be the Child, Fisher Books, New York, 2001, p. 26-
29.

13 Seamus Carey, The Whole Child Restoring Wonder to the Art of Parenting, Rowman &
Littlefield Publishers, Inc., Lanham, 2003, p. 81.

14 Ahmad Tafsir, Op. Cit, p. 75.

15 Jacques Delors, Et. Al., Op. Cit, p. 145.



responsibility and high loyalty. It shall be emphasized by considering the
number of people who work as teachers but do not act like moral and
professional teachers, ignoring the duties and responsibilities that are assigned.

As mass and electronic media reported, there are violation cases against
children which become the parents’ and teachers’ responsibilities. According
to the data that are reported by the Indonesian Child Protection Commission
(KPAL), during the period of 3 months (January to April 2014) there were 622
reported the cases of child abuse. KPAI commissioner, Susanto MA, said that
the most prominent cases were in the category of children in conflict with the
law and violence. There are physical violence, psychological violence and
sexual violence.!®

The most common one was the sexual harassment, recently reported
that in Jakarta International School (JIS) there was a sexual harassment done
by teacher to a student. To this case, Chief of National Commission of
UNESCO, Arief Rachman, commented that any incident or accident that injure
students in the classroom is the teacher’s responsibility.t’

In addition to sexual harassment, there are many cases that lead to
physical violence and psychological violence. The example of physical
violence was experienced by Caesar Arfiand Irhami, a class X student of
SMAN 3 Jakarta who has to be died because of being persecuted by the seniors
in one of the extra-curricular school activities.!® Although this case is not made
by the teacher, but both the teachers and principals must be responsible because
it has been neglected in supervising their students.

The cases that have been mentioned above are just a small fraction of

cases reported by media. Presumably, there are many other cases which are

16 http://news.okezone.com/read/2014/06/16/337/999726/2014-ada-622-kasus-kekerasan-
anak, accessed on 03/09/2014.

17 http://bandung.bisnis.com/read/20140423/34239/507226/kasus-sodomi-jis-guru-haru-b
ertanggungjawab-harus-diseret-ke-pengadilan, accessed on 03/09/2014.

18 http://news.detik.com/read/2014/07/04/175004/2628297/10/kasus-sma-3-ahok-gurunya
-punya-mata-dan-telinga-masa-ngga-tahu, the further information can be seen on this link:
http://anekainfounik.net/2014/06/30/kronologi-kasus-kematian-siswa-sma-3-jakarta/, accessed on
03/09/2014.



missed from the media. Like the case of psychological violence were often
done by parents and teachers. Psychological violence is usually in the form of
words that are showed by a sense of not willing, even expressed by the anger,
pain and revenge. This course will build negative attitudes in children.®

From the descriptions of the cases above, it can be concluded that being
an educator is not easy. Moreover, being a teacher and doing teaching task
cannot be practiced by everyone.

The government has conducted a breakthrough; under-graduate
certificate is required for the bachelor who wants to teach at the high school
level in a formal educational institution; and the post-graduate certificate is
required to become a lecturer in public or private colleges. There is also a
government certification program for both teachers and lecturers.

The Government has made a set of rules and teacher ethics codes which
are noted in the laws of teacher and lecturer, but the issues of education
concerning to educators are not completed immediately. It can be happened
because the references that discuss the profile of responsible educators is still
slightly, especially the concept which refers to Islamic contemporary
educationist.

Abdullah Nasih ‘Ulwan is one of many brilliant Islamic contemporary
educationists. There are so many studies about his thought. Because, some of
his works which deal with education, have been translated into another
languages including Indonesian and English.

But from the studies of his thought, there is no study which talks about
the concept of educator’s responsibility. Whereas, his book entitled Tarbiyat
al-Aulad fr al-Islam contains a special section that explains about
responsibilities of educator.

From the description that has been mentioned above, the researcher

wants to conduct a research entitled “Responsibilities of Educators in the

19 Muhammad Nabil Kazhim, Sukses Mendidik Anak Tanpa Kekerasan, translated to
Indonesian by Zaini, Pustaka Arafah, Solo, 2013, p. 57.



Perspectives of Abdullah Nasih ‘Ulwan (A Study of Kitab “Tarbiyat al-
Aulad fr al-Islam”).

Scope of the Study

Actually, the book entitled Tarbiyat al-Aulad f7 al-Islam by Abdullah
Nasih ‘Ulwan’s consists of various kinds of discussion, ranging from an ideal
marriage, early childhood education, adolescent problems and
countermeasures and education of morality. But, the researcher focuses the
research on responsibilities educator that are contained in the book Tarbiyat al-
Aulad fr al-Islam, on Volume | in chapter Mas uliyyat al-Murabbin (the

responsibilities of educator).

Statement of the Problems
After looking at the background of study that has been explained before,

then come some of the issues that are addressed by this study, including:

1. What are responsibilities of educators in the perspectives of Abdullah
Nasih ‘Ulwan in the book of Tarbiyat al-Aulad f7 al-Islam?

2. What are the essences of responsibilities of educators in the perspectives
of Abdullah Nasih ‘Ulwan?

Objectives of the Study
In accordance with the background and the statement of the problem
that have been described before, the aims of the research can be constructed as

follows:

1. Knowing responsibilities of educators in the perspectives of Abdullah
Nasih ‘Ulwan in the book of Tarbiyat al-Aulad f7 al-Islam.

2. Explaining the essences of responsibilities of educators in the perspectives
of Abdullah Nasih ‘Ulwan.



E. Significance of the Study

1.

There are several significances that can be taken in this study, such as:

Theoretical Significance

Theoretically, the results of this study are expected to add the
treasures of knowledge about the responsibilities of educators in carrying
out their duties in educating and teaching activity. In addition, this study
also expected to be material information and reference for researchers in

the future when they examine the relevant theme.

Practical Significance

Practically, the results of this study are expected to be useful as a
reference by educational institutions, both formal and non-formal in
developing competency and quality of teachers and parents as the main

determinant of educational success.



CHAPTER I
RESPONSIBILITY AND EDUCATOR

A. Description of Literatures

In this chapter, the researcher discusses about the general terms of

responsibility and educator. Nevertheless, these general terms must be divided

into several sub-chapters. Hence, below sub-chapters contains several

discussions about definition of responsibility, the concept of responsibility in

Islam, definition of educator, types of educator, and short introduction about
Abdullah Nasih ‘Ulwan, the writer of the book Tarbiyat al-Aulad fi al-1slam.

1. Responsibility

The concept of responsibility is a general concept, it can be found in

many various literatures including the philosophy and doctrine of Islamic
religion. Hence, the researcher needs to explain this concept from general to

specific.

a. Definition of Responsibility

Talking about responsibility, generally it discusses about
something which are associated with being trustworthy and reliable, or a
man who can be trusted and relied upon by the other man. It seems it to
be one that is important in the social life of human beings and the
environment. For example, in personal relationships at home,
playground, sports, recreation, and in the workplace.

Dealing with John Staddon, the first meaning of responsibility is
“the ability to respond appropriately to reward and punishment”.®
Moreover, quoting to William, the concept of responsibility is suggested
as a modern virtue or phenomenon, a feature that attaches itself not

simply to modern societies but also and explicitly to organizational forms

p. 150.

L Ellen Frankel Paul, Et. Al., Responsibility, Cambridge University Press, Cambridge, 1999,
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of life.? So, it can be understood as providing nothing more than the
‘moral correlative’ of rights, that is, that the possession of a right by one
person imposes responsibilities upon others to respect or enable
fulfilment of that right.

For David Schmidt, to take responsibility means to accept a
cluster of challenges, to plan the future, to deal with mistakes, to make
the best of good look and bad look as well.® A responsible person could
be leaned on to make a strong effort to perform duties and to honor
commitments. Hence, a person is dependable, if he or she acts
responsibly.*

For everyday use of the concept of responsibility, David Martin
suggests four basic senses to the concept. It is arguable that the first two
senses differ only in terms of specificity, here the basic senses of
responsibility:®

1) Responsibilities as duties, obligations, jobs, tasks; a set of
responsibilities as the things people in charge of or responsible for
getting done or maintained. These are often very specific.

2) Being responsible for someone and or something or held
responsible for. This is a more generic sense of the concept. Parent’s
responsibility for children is different from postman’s responsibility
for distributing the office post. The moral import depends on the
thing that one is responsible for, the consequences of failing in that
and so on.

3) Who or what is responsible for something that has happened.
This is about considering what ‘caused’ something, what lead to it.

This is often an issue when something bad has happened or a

2 Guy Dewsbury & John Dobson, Responsibility and Dependable Systems, Springer,
London, 2007, p. 43.

3 David Schmidt & Robert E. Goodin, Social Welfare and Individual Responsibility,
Cambridge University Press, Cambridge, 1998, p. 10.

4 Marie-Therese Miller, Character Education: Managing Responsibilities, Chelsea House,
New York, 2009, p. 13.

5> Guy Dewsbury & John Dobson, Op. Cit, p. 28.
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problem or failure has occurred and it can potentially be a question
when something good or neutral has happened. It has the manner of
a retrospective attribution of ‘causality’.

4) There is a fourth sense of responsibility—doing something
responsibly. Here the concept is used as an adverb about the manner
of action to denote doing something with due care and attention.
Doing something responsibly may well not be directly related to talk
about the thing being done as a person’s responsibility (although this
could be conferred on the action).

b. The Concept of Responsibility in Islam
Talking about the concept of responsibility in Islam, the
researcher refers to Qur’an and Hadith, because both are the law basic
source of this religion. Thus, here the researcher presents the arguments
of Qur’an and hadith concerning the concept of responsibility.
In Islam, the term of responsibility is known as “mas 'uliyyah”,
comes from the word “sa’ala” which means “to call to account, hold

answerable or hold responsible”.® As listed in sirah al-Isra’ verse 36:

//9,.0/// 9,:/ /,5,.05 %‘ _7 /’, _ )::/ ,/
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“And follow not that of which you have not the knowledge; surely

the hearing and the sight and the heart, all of these, shall be
questioned (asked for responsible) about that .’

In principle, the term responsibility in Islam refers to a person’s
actions, as confirmed in several verses of Qur’an, such as sirah al-An‘am

verse 164:

% Rohi Baalbaki, Al- Mawrid: A Modern Arabic-English Dictionary, Dar el-‘Ilm, Beirut,
1995, p. 615.

" Android Software iQur’an Version 2.4.4, Guided Ways Technologies, English translation
(Shakir), Copyright 2013, Al-lsra: 36.
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“And no soul earns (evil) but against itself, and no bearer of
burden shall bear the burden of another; then to your Lord is your
return, so He will inform you that in which you differed .8

And sarah al-Muddathir verse 38:
é‘/ - 2 s s ~ rd 3’ z’
@ ) SIS L*-j o 5
“Every soul is held in pledge for what it earns ”.°

Nevertheless, personal actions relate to collective actions. Hence,
the concept of responsibility in Islam does not only address the individual
or personal responsibility, but it is also addresses the collective

responsibility as well. It is based on the following hadith:

35 ¢ A e D 5286 s 2 s éi% @ vﬁf N
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“Beware, every one of you is a shepherd and everyone is
answerable with regard to his flock. The Caliph is a shepherd
over the people and shall be questioned about his subjects. A man
is a guardian over the members of his family and shall be
questioned about them. A woman is a guardian over the
household of her husband and his children and shall be
questioned about them. A slave is a guardian over the property of
his master and shall be questioned about it. Beware, every one of

8 |bid, Al-An‘am:164.
9 1bid, Al-Muddathir: 38.
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you is a guardian and every one of you shall be questioned with
regard to his trust X

The hadith explains that every leaders, every priests, every people
is responsible for what they lead. As well as those who led, they also have
a responsibility to remind or correct their leaders in case of errors or
omissions. Hence, it can be concluded that the concept of responsibility
in Islam is contained as the individual and collective responsibility.

From the description that has been explained above, it can be said
that the concept of responsibility in Islam is equal to the concept of
responsibility which is suggested by West, because West’s concept of
responsibility also discusses the context of personal and collective
responsibility.!

As Schmidt argues that individual and collective responsibility is
not crucial distinction. More crucial is a distinction between what he calls
as externalized and internalized responsibility. Furthermore, he notes that
responsibility is externalized when people do not take responsibility: for
messes they cause, in which they find themselves. Whereas,
responsibility is internalized when people take responsibility: for their
welfare, futures, or sequences of their actions.*?

Then, the concept of responsibility in Islam talks about human’s
relation with their fellows or peers, with their natural surroundings and
their God.

Even, Oemar Muhammad al-Toumi al-Syaibani, in Indonesian

expresses that:

10 Jmam Muslim, Sahih Muslim, translated to English by Mahmoud Matraji, Vol. 3.A,
hadith no. 1829, Dar El Fiker, Beirut, p. 483.

11 Among the discussions about personal-collective responsibility, there is another
discussions about retrospective-prospective responsibility. As described in the book entitled
“Responsibility” by Ellen Frankel Paul, Et. Al., Responsibility cannot be separated from
retrospection and prospection. Because both of them are the main characteristic of responsibility,
they are linked. For conclusion, in that the wrongs people can be held retrospectively responsible
for are precisely those that it was people’s prospective responsibility to avoid. Ellen Frankel Paul,
Op. Cit, p. 124-125.

12 David Schmidt & Robert E. Goodin, Op. Cit. p. 8.
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“Di antara ulama-ulama mutakhir yang telah menyentuh
persoalan tanggung jawab adalah Abbas Mahmud al-Akkad yang
menganggap rasa tanggung jawab adalah salah satu ciri pokok
bagi manusia pada pengertian al-Qur’an dan Islam sehingga
manusia dapat dikatakan sebagai “Makhluk yang bertanggung
jawab .13

From above quotation, al-Syaibani wants to describe that among
the recent scholars who have touched the issue of responsibility is Abbas
Mahmud al-Akkad who assumed a sense of responsibility as one of the
principal characteristics of human in the perspectives of the Qur’an and
Islam. Because of it, human can be regarded as a responsible creature.

Hence, the concept of responsibility in Islam concerns to human’s
characteristics. Qur’an explains that human can be regarded as “a
responsible creature”, because human by nature are positioned as ‘Abdun
and khalifatullah fil ardi. In this position, human has several
characteristics: (1) naturally human is good, clean and has a good
potential; (2) endowed with the spirit; (3) Having the freedom of will and
endowed with intellect.**

Human has a high position in the eyes of God because he crowned
as the creature which has a more superiority than others. Moreover,
human is called to carry out the trust (al-amanat) of God. As described

in sarah Al-Ahzab verse 72:

/,/L'e dh_é—\j uop}\, u*j’.uj\ Jc \.AY\ o5 \.s\g
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“Surely We offered the trust to the heavens and the earth and the
mountains, but they refused to be unfaithful to it and feared from

13 Oemar Muhammad al-Toumi al-Syaibani, Falsafah Pendidikan Islam, translated to
Indonesian by Hasan Langgulung, Bulan Bintang, Jakarta, 1979, p. 381.

14 Hasan Langgulung, Manusia dan Pendidikan Suatu Analisa Psikologi dan Pendidikan,
Pustaka Al Husna, Jakarta, 1999, p. 57-58.
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it, and man has turned unfaithful to it; surely he is unjust,
ignorant .1

As God’s creatures trust performer, later in the hereafter human
will be held responsibility report or accountable for the trust of God
which given to him. Thus, it can be said that human is a creature who is
responsible to perform the trust. It can refer to sizrah al-Mu’minan: 115,
which teach in the question form: “Did you think that We had created
you in play (without any purpose) and that you would not be brought
back to Us?”®

The trust —which known as “al-amanat” in Arabic term— is the
main point to understand the relation between human and the
responsibility. For al-Maraghi, when he interprets the Qur’anic verse:
“Innallaha ya 'murukum an tu ‘addz al-amanati ila ahliha ... (an-Nisa’:
58), he argues that the trust or “al-amanat” can be divided into three
forms:1’

1) Human’s trust to God is something that must be preserved and
maintained by human. It can be expressed by obeying all God’s
commands and keeping away from all God’s restrictions.

2) Human’s trust to other human. Such as, return the consignment to its
owner, does not want to cheat, and keep other people's secrets.

3) Human’s trust to himself. Such as, do things better and more

beneficial to himself, keep and maintain his health.

Based on Maraght’s argumentation, human’s responsibility in
Islam can be divided into two: horizontal and vertical. Horizontal
responsibility is in connection with man’s relationship with God (k#ablun

minallah) as the Lord of the Universe and vertical responsibility is in

15 Android Software iQur’an Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, Al-Ahzab: 72.

16 Yunahar Ilyas & Muhammad Azhar (ed.), Pendidikan Dalam Perspektif Al-Qur’an,
Pustaka Pelajar, Yogyakarta, 1999, p. 5.

1 Ahmad Mustafa Al-Maraght, Tafsir Al-Maraghi, Vol. V, Dar al-Kutub al-Islamiyah,
Beirut, p. 70.
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connection with man’s relationship with himself, others and the natural
surroundings.

Some of forms in vertical responsibility (responsibility to God)
are: be faith and to worship Him, no considering Him as an ally with
others, obey His prophet and apostles, and others. Whereas, some of
forms in horizontal responsibility are: be good to others, protecting the
environment and natural surroundings from the damage, commanding
the good and forbidding the evil, and so on.

Although both responsibilities are different, they cannot be
separated because they affect each other, as noted in the following hadith:

o W AN R 2 e J»‘/E <
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“No one amongst you believes (truly) till one likes for his brother

or his neighbor what he loves for himself.!8

The hadith explains that a person has no perfect faith if he does
not love his brother as he loves himself. Thus, when a person expects a
good relationship with God, previously he should be good to others. So,
there is a harmony between the vertical and horizontal responsibilities.

Responsibility is one of the inherent characteristic which is
owned by a person with strong character, every educator should be
included as people who are strong and responsible because basically we
have inherited the ancestral culture as a civilized eastern nation and
having high moral.*®

Afterwards, before discussing about educator, at the end of the
discussion in this sub-chapter, the researcher needs to conclude that there
are close links between responsibilities and educators. The researcher has
been explained in the preceding discussion, that everyone is a leader and

each leader is responsible for what they lead.

18 Imam Muslim, Sahih Muslim, translated to English by Mahmoud Matraji, Vol. 1.A,
hadith no. 45, Dar El Fiker, Beirut, p. 37.
19 Hawari Aka, Guru Yang Berkarakter Kuat, Laksana, Jogjakarta, 2012, p. 199.
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Educators that consist of parents and teachers, also have a role as
a leader for the children in their respective regions. Hence, as the leaders
in their home, parents have responsibilities in educating their children at
home. So also with the teachers, they have responsibilities in any
teaching-learning activities in the classroom, because they are the leaders
in the classroom.

Furthermore, in the previous discussion, the researcher has
explained that the concept of responsibility in Islam includes vertical and
horizontal responsibilities, both of them are closely linked each other.
For educators, they are faced with vertical responsibility and horizontal
responsibility as well in educating their children. Because in Islam,
educating is an obligation. This is a human’s trust to others, or in another
words, this is a vertical responsibility.

Meanwhile, if someone carries out an obligation, he will get a
reward but when someone leaves an obligation, he will get a sin. This is
the God’s reward and punishment. Hence, someone who carries out the
task of educating (educator) also has responsibilities towards God, in
other words it is called as vertical responsibility.

2. Educator
a. Definition of Educator

The term of educator is always identical with teacher. Whenever
there is a discourse about educators, it is always associated with teacher.
It is a narrow mindset, as described in Webster dictionary; educator is
defined as teacher or school administrator.?

According to the Indonesian terms, educators mean “people who
educate”.?! This is a common definition. It can be compromised by the

opinions of experts in the field of education.

2 Webster’s New Dictionary and Thesaurus, Geddes & Grosset, New Lanark, Scotland,
1990, p. 184.

2L Tim Penyusun Kamus Pusat Bahasa, (Compiler Team of Language Centre
Dictionary) Kamus Besar Bahasa Indonesia, Balai Pustaka. Jakarta, p. 232.
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Then, to quote Uhbiyati and Abu Nur Ahmadi in Abd. Aziz,?
educators are adults who have the responsibility to provide guidance or
assistance to students in the physical and spiritual development within
reach maturity to be able to carry out duties as the creature of God.

Meanwhile, according to Bukhari Umar, educator is person who
has the responsibility for student’s development by efforts to develop and
train all of the students’ potentials. Those are affective, cognitive, and
psychomotor.?® Then, according to Ahmad Tafsir, educator is anyone
who is responsible for the development of students, and the most
responsible one are the parents of the students.?*

Made Pidarta argues that the definition of educator can be divided
into two: broad and narrow. In the broad definition, educator is every
person who has an obligation to foster students. Whereas, in the narrow
definition, is the one who has been prepared to be a teacher or lecturer.?

The laws of National Educational System (Sisdiknas) no. 20 year
2003 listed that:

Pendidik adalah tenaga kependidikan yang berkualifikasi
sebagai guru, dosen, konselor, pamong belajar, widyaiswara,
tutor, instruktur, fasilitator, dan sebutan lain yang sesuai dengan
kekhususannya, serta berpartisipasi dalam menyelenggarakan
pendidikan.?

The explanations that have been mentioned above emphasize that
educator is every person who has a good qualification as teacher, lecturer,
counselor, tutor, facilitator and so on. Then, it can be understood that
each person who participates in educational process is an educator.

In an educational process, the parents and the teachers have

important role to educate their children. Hence, generally, the types of

2005, p.

22 Abd. Aziz, Filsafat Pendidikan Islam, Penerbit Teras, Yogyakarta, 2009, p. 179.
23 Bukhari Umar, llmu Pendidikan Islam, Amzah, Jakarta, 2010, p. 83.
2 Ahmad Tafsir, llmu Pendidikan Dalam Perspektif Islam, Remaja Rosdakarya, Bandung,

% Made Pidarta, Landasan Kependidikan, Rineka Cipta, Jakarta, 2007, p. 276.
% Undang-undang Sistem Pendidikan Nasional (The laws of National Educational System)

no. 20 year 2003, p. 2.
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educators can be divided into two: natural educator and professional
educator, the researcher discusses both of them in the next sub-chapter.

b. Types of Educator
1) Natural Educator
In the smallest social (family) area, parents play a key part in
helping their child, having a crucial role to help children feel secure,
valued, and competent as learners.?” Hence, they are the natural and
the main educator for their children.

Jane Lowe and Alan Thomas argues that:

“The main educator is usually the mother but there are also
other relatives including grandparents, aunts, uncles and older
brothers or sisters who are engaged in the activity of education
at home”?®

Based on the above argumentation, the researcher agrees that
the main educator is the mother. But not usually, there is father besides
mother, and father also has a big role as the main educator, even
mother’s influence is bigger than father’s. Because, when attachment
occurs, children do what they can to maintain proximity to their
mothers, clinging hard to them, crawling toward them, and crying
when they are out of sight.?®

Hence, in Islam, every children have to respect and love their
mothers more than others, as described by following hadith:

e W Jo /;.a;;;“.;;\;.m”mwp)z,i:}

“Abu Huraira (may Allah pleased with him) narrated: A man
came to Allah’s Apostle (please be upon him) and said: O

%" Robert L. Fried, The Passionate Learner, Beacon Press, Boston, 2001, p. 73.

28 Jane Lowe & Alan Thomas, Educating Your Children at Home, Continuum, London,
2002, p. 1.

29 Michael Pressley & Christine B. McCormick, Child and Adolescent Development for
Educators, the Guilford Press, New York, 2007, p. 293-294.
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Allah’s Apostle! Who is more entitled to be treated with the
best companionship by me? The Prophet (please be upon him)
said: Your mother. The man said: Who is next? The prophet
(please be upon him) said: Your mother. The man further said:
Who is next? The Prophet said: Your mother. The man asked
for four time, who is next? The Prophet (please be upon him)
said: Your father ”.°

It is needed to look them (mothers and fathers) as a unity, as
the parents, as the first and primary educators. But, because parents
have a limited ability, so the educational tasks must be shared to
educators in formal environments such as schools or madrasah.3!

The sharing of children to educators in schools or madrasah
does not mean shirking the responsibility of parents as the first and
primary educators, but parents still have a big responsibility in
developing and educating their children.?

Parents as the natural educator receive the mandates and task

of educating from God directly, as stated in sizrah At-Tahrim verse 6:
s 50
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“O you who believe! Save yourselves and your families from a

fire (hell) .3

The verse that has been mentioned above confirms that every
human being must protect himself and his family from the fire of hell.
Thus, every human being by nature has a personal and collective
responsibility in obeying and preserving the religion in accordance
with what are described by al-Quran and al-Hadith, all of them must
be realized by giving advice, teaching, and educating their children

continuously.

30 Imam Boukhari, Sahih Al-Boukhari, translated to English by Mahmoud Matraji, Vol. 8,
hadith no. 5971, Dar El Fiker, Beirut, p. 1-2.

31 Moh. Rogib, llmu Pendidikan Islam: Pengembangan Integratif di Sekolah, Keluarga dan
Masyarakat, LKiS, Yogyakarta, 2009, p. 35.

32 Abdul Mujib, llmu Pendidikan Islam, Prenada Media, Jakarta, 2006, p. 88.

3 Android Software iQur’an Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, Al-Tahrim: 6.



21

Parents are obliged, by law, to see that their children are
educated, either by sending them to school or by teaching them at
home.®* Hence, educating is a big responsibility for parents. If they
are unable to educate their children properly, the children cannot be
developed as expected. It could be, the most human potential of
children can be changed. This is confirmed by the Prophet p.b.u.h. in
the following hadith:

sBds e Lgd Ooh2 s (ol aalgdl aalgdl 555
“There is no one born but connately. His parents who make
him a Jew, or a Christian or a Magain quite as beasts produce

their young with their limbs perfect. Do you see anything
deficient in them? %

In addition to educating, parents are obliged to fulfill the rights
of their children. Children’s rights in Islam are: (a) getting love, (b)
based on lineage biological father, (c) having the right to live, (d)
getting overall protection, (e) filled with clothing, food, and shelter,

and (f) getting fair treatment.3®

2) Professional educator
Professional educator or occupational educator is an educator
within the formal education such as schools or other educational
institution. In those areas, the role of being an educator is a teacher.
Teacher is professional educator. He has implicitly willing to
accept some of the education’s responsibility which loaded to the

parents.®’

34 Joan Dean, 4 Teaching Assistant’s Guide to Primary Education, Routledge, London,
2005, p. 6.

35 Imam Muslim, Sahih Muslim, translated to English by Mahmoud Matraji, Vol. 4.B,
hadith no. 2658, Dar El Fiker, Beirut, p. 216.

3% Sheikh Khalid bin Abdurrahman al-‘Ik, Kitab Figih Mendidik Anak, translated to
Indonesian by Dwi & Aguk, Diva Press, Yogyakarta, 2012, p. 31-37.

37 Zakiah Daradjat, llmu Pendidikan Islam, Bumi Aksara, Jakarta, 2000, p. 39.
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Concisely, a teacher can be defined as a person who provides
education for student. *® Meanwhile, in philosophical views of
Javanese culture, teacher known as “guru”. It comes from statements
that “guru” is an abbreviation of “digugu” and “ditiru”. Hence, a
teacher is often described as a noble human being because it is a figure
that is trusted (digugu) because of his knowledge and imitated (ditiru)
because of his behavior.*

Sardiman, in Indonesian expresses that:

Guru adalah salah satu komponen manusiawi dalam proses
belajar-mengajar, yang ikut berperan dalam usaha
pembentukan sumber daya manusia yang potensial di bidang
pembangunan.*°

In other words, the quotation that has been mentioned above
explains that teacher is a human component in teaching-learning
process. He or she, has a big role to make efforts in organizing human
resources potentially on a field of development.

Uzer Usman argues that teacher is a position or profession,
which needs a special skill. This job cannot be done by a person who
does not have a skill to do an activity or an occupation as a teacher.*

Meanwhile in Arabic, the teacher is known by several terms,
including the mu ‘allim, mu "addib and murabbi.*? The teacher is called
as mu ‘allim, when he emphasizes the aspect of transferring knowledge
(ta‘lim). So does he when emphasizes the aspect of behavior
development (za 'dib) or the aspect of maintenance (tarbiyah), he may
be called as mu addib or murabbr.

From those explanations, it can be concluded that teacher is a

person who provides education to students with special skill, he is a

38 http://en.wikipedia.org/wiki/Teacher, accessed on 08/11/2014.

% Syafruddin Nurdin & Basyiruddin Usman, Guru Profesional dan Implementasi
Kurikulum, Ciputat Press, Jakarta, 2003, p. 7.

40 Sardiman, Interaksi dan Motivasi Belajar Mengajar, RajaGrafindo Persada, Jakarta,
2000 p. 125.

41 Uzer Usman, Menjadi Guru Profesional, Remaja Rosdakarya, Bandung, 2009, p. 5.

42 Samsul Nizar, Fisafat Pendidikan Islam, Ciputat Press, Jakarta, 2002, p. 43.
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human component who trusted and imitated by students and all efforts
which given by teacher is only for their students.

It is not easy to be a teacher who can give success to the
students in this life until hereafter, because there are requirements that
must be obeyed to be the teacher. Zakiah Daradjat explains about
those requirements are: (1) Piety to God; (2) Knowledgeable; (3) Fit
physically; and (4) Well-behaved.*®

Further, the coming after discussion about the term of
“teacher” in this sub-chapter still refers to “professional educator”.
Thus, in this sub-chapter, the meaning of teacher and professional
educator are same.

In the world of teaching, there are some points that need to be

addressed as follows:

a) Competencies of Teacher

Naturally and essentially every person is an educator,
because every parents want to have good children, so that every
born children, must be given with the best education. But not
everyone can be a professional educator (teacher), because it is not
easy to be a professional educator, there are several competencies
of teacher.**

According to the etymology reference, competency can be
equated with the ability, adequacy, skill, or capability.*® But in
terminology definition, there are some opinions from the experts
regarding competency, among them are Moleong as quoted by
Mansur, describes that competency is the ability or confidence in a
person which can help the job so it can be completed successfully.*®

% |bid, p. 41-44.

44 Bukhari Umar, Op. Cit, p. 91.

4 Webster’s New Dictionary and Thesaurus, p. 120.

46 Mansur, Pendidikan Anak Usia Dini dalam Islam, Pustaka Pelajar, Yogyakarta, 2009, p.
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Then Mc. Ashan, as quoted by Mulyasa, explains that
competency is:

“Knowledge, skills, and abilities or capabilities that people

achieves, which become part of his or her bring to the extent

he or she can perform a particular cognitive satisfactorily,
affective, and psychomotor behaviors.”*

Further, Mansur notes that Cohen, Fink, Adon and Willits’
defines competence as “the areas of knowledge, abilities, and skills
that increase of the individual’s effectiveness with the world”.*®
Based on those definitions, the term of competence is used to
describe the level of mastery the knowledge, skills, or attitudes are
reflected in the behavior.

In Islamic education, an ideal teacher competency can refer
to the figure of the Prophet Muhammad p.b.u.h. He is the only one
of the most perfect figure. Even by Michael Hart, his name is
placed on the first order of a hundred names of the most influential
figure in the world. According to Hart, the Prophet Muhammad is
the only man in history who achieved remarkable success. He is
not just a mere religious leader, but also as a world leader.*

Slow but sure, in a short span of time he could change the
behavior patterns of his people to become better.® Prophet’s
success in changing the behavior patterns of his community cannot
be separated from the competencies that are possessed by him as
mu ‘allim al-awwal.

Prophet as the first teacher in Islam has many tasks. Such
as to read, to submit, and to teach the verses of Allah (the Qur’an)
to humans, to purify himself and his soul of a sin, to explain the

halal and haram, to tell about the man in ancient times and relate

47 Mulyasa, Kurikulum Berbasis Kompetensi, Remaja Rosdakarya, Bandung, 2008, p. 38.

48 Mansur, Op. Cit, p. 68.

49 Michael Hart, the 100: A Ranking of the Most Influential Persons in History, Carol
Publishing Group, New York, 1992, p. 3.

0 Abd. Aziz, Op. Cit, p. 183.
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it with the problem that exist at that time and predict it with the

future time.>! Thus, it appears generally that educator has such a

heavy task, so there are several competencies that must be

considered.
According to Moh. Rogib, competencies which are required
by professional educator (teacher) consist of:>2

(1) Teaching in accordance with his competency

(2) Having instinct to nurture, pious and obedient to God.

(3) Having moral integrity as owned by The Prophet p.b.u.h (to be
honest, trusted, conveyed, and intelligent).

(4) Loving his job as a teacher and doing it with happiness, full of
love, calm and patience.

(5) Having sufficient attention, giving the justice to every students
both individuality and collectivity.

(6) Spiritually healthy, being the mature, keeping self-
magnificence, being humanist, having wise authority, and
giving good example.

(7) Establishing a harmonious and rational communication with
students and society.

(8) Mastering the planning, methods and strategies of teaching and
also be able to manage the class well.

(9) Mastering the physical and psychological development of
students and also respect them.

(10) Being explorative, appreciative, responsive and innovative to
the changing times.

(11) Emphasizing student centered approach, learning by doing and

contextual-integral studies.

51 Abidin lbnu Rusn, Pemikiran al-Ghazali Tentang Pendidikan, Pustaka Pelajar,
Yogyakarta, 1998, p. 64.
52 Moh. Rogib, Op. Cit, p. 51.
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(12) Promoting discourse, forming character and attitude of an

autonomous science.

Meanwhile, according to Sardiman, there are ten
competencies that should be possessed by a teacher such as:
controlling materials, managing learning programs, managing the
classroom using the media or source, mastering educational
foundation, managing the teaching and learning interaction,
assessing student’s achievement for the importance of teaching,
knowing the functions and the services of guidance and counseling,
knowing and executing the administration of school and
understanding the principles and outcomes of education for

teaching purpose.>?

b) Characteristics of Teacher

Teacher needs to understand the material which would be
given to the students thoroughly. Besides that, teacher also needs
to have a character that can make students hear and obey what
teacher told and his behavior can be trusted and imitated well.

The word of “character” has many definitions such as “a
letter” or special marks in writing; whole features; properties or
characteristics that make up personal quality.>*

With regard to the characteristics of teacher, the process of
educating is not only just to transfer the knowledge, but it is also
transferring the value. So teacher needs to appreciate the values
that can be realized in his personality. A teacher is not a pedagogue

but demagogue, if he has not been able to appreciate the values.>®

%3 Sardiman, Op. Cit, p. 163-181.

54 Hawari Aka, Op. Cit, p. 200.

%5 Busyairi Madjidi, Konsep Pendidikan Para Filosof Muslim, Al- Amin Press, Yogyakarta,
1997, p. 109.
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There are many opinions from the educationists about the
ideal characters of teacher; one of them is al-Zarniiji. He suggests
that some of the characters to be possessed by educators are:®
(1) Having advantages in knowledge, it means mastering the

knowledge.
(2) Wara’ (away from immoral), be able to keep himself from
forbidden actions and behaviors.

(3) Aged, dignified, polite and patient.

Then M. Subhi Sulaiman describes more about the
character of the plenary educator, which are contained in these
following points:®’

(1) Generous and tolerant

(2) Friendly and away from violence

(3) Full of affection

(4) Taking one of the two cases that are easier which is not a sin.
(5) Gentle and flexible

(6) Being able to cope the anger

(7) Moderate and non-extreme

(8) Provide advice appropriately

c) Teacher’s Rules (Code of Ethics)
Literally, the “Code of Ethics” means source of ethics.
Ethics means order of morality (ethics) or things that are linked to
morality or decency in doing a job.%® If the word of “teacher”
added, “teacher’s code of ethics (rules)” can be defined as: the rules
of morality in teaching process. Or the rules relating about teacher.
Every teacher must perform ethical occupation as a professional

educator.

% Al-Zarngji, Ta ‘lim Al-Muta ‘allim Tarig Al-Ta ‘lim, Dar al-Soudania, Khartoum, 2004, p.
19-20.

57 M. Subhi Sulaiman, Seni Mendidik Perempuan Dalam Islam, translated to Indonesian by
Ahmad Sodikin, Pustaka Adnan, Semarang, 2010, p. 59-67.

%8 Sardiman, Op. Cit, p. 150.
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In performing the professional duties, teacher needs to

understand and follow the rules that arrange relations between him

and the students, parents of students, and the society around it. It is

referred to as a teacher rules or teacher’s code of ethics.>®

Many explanations from the educationists about the content

of teacher’s code of ethics, but the researcher only transcribes

several.

M. Sastrapradja describes in “Kamus Istilah Pendidikan

dan Umum” (The Dictionary of Educational and General Terms)

describes that teacher’s code of ethics consists of:%°

(1)

()

(3)

(4)

()

(6)

(7)

(8)

Devoting to guide students to form a complete human of
development based on the needs of individual students.
Having a professional honesty in implementing the curriculum
fit in the needs of students individually.

Holding communications, especially in obtaining information
about the students, but refrain from all forms of abuse.
Creating a good atmosphere at school life and maintaining
relationships with parents with the best interests of the
children.

Maintaining a good relationship with the society around the
school and the wider society for the benefit of education.
Individually or jointly, trying to develop and improve
professional quality.

Creating and maintaining good relationships among teachers
based on the work environment and overall relationship.
Jointly maintaining, developing and improving the quality of

teachers’ professional organizations as a means of devotion.

59 Bukhari Umar, Op. Cit, p. 98.
80 M. Sastrapradja, Kamus Istilah Pendidikan dan Umum, Usaha Offset Printing, Surabaya,

1981, p. 266-267.
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(9) Implementing all the provisions which constitute government
policy in the field of education.

Meanwhile, Made Pidarta describes some quotations

concerning to teachers’ code of ethics as follows:®*

(1) Faithful and pious to God Almighty.

(2) Being loyal to Pancasila, UUD 45, and the State.

(3) Upholding the dignity of students.

(4) Devoting to students to help them to develop themselves,

(5) Having a certain attitude in knowledge, science, technology
and arts as a media to develop students.

(6) Giving priority to the main tasks or other state duties than the
side tasks.

(7) Being responsible, honest, having the achievement, and
accountability in the work.

(8) In working, adhere to the national culture and science of
education closely.

(9) Being a good example in behavior.

(10) Initiative.

(11) Having the characteristic of leadership.

(12) Creating a supported atmosphere to study.

(13)Maintaining good relationships, communication and
cooperation in educational process.

(14) Cooperating with parents and socialite leaders.

(15) Obeying the laws and official duty.

(16) Developing his profession continuously.

(17)Doing together to maintain and improve the quality of

professional organizations.

61 Made Pidarta, Op. Cit. p.285-286.
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d) Tasks of Teacher
Islamic educationists agree that the primary duty of a
teacher is to educate students from their cognitive, affective, and
psychomotor. The definition of “educate” in that sentence has a
broadly meaning, because “educate” means “to maintain” and “to
give a training” which can be done with many ways.®2
The “task™ and the “role” are equal. The tasks of teacher or
the role of teacher can be regarded as something noble. Because
Islam puts people who believe and having knowledge than others.®
It is clear that teachers cannot be just a bystander in front of
their students. In child-centered education, the roles of teachers are
to intervene sensitively and supportively with clear commitment
and appreciation of how to work out the principles and values in
their particular teaching for maximum benefit for each child.%
Christine & Lory argue that the roles of teacher can be
described as follows:®®
(1) The teacher is a presenter (of activities, options, ideas to the
student).
(2) The teacher is an observer (in both informal and formal ways).
(3) The teacher is a question asker and problem poser.
(4) The teacher is an environment organizer.
(5) The teacher is a public relation manager.
(6) The teacher is a documenter (of children’s learning).
(7) The teacher is a contributor to the classroom culture.

(8) The teacher is a theory builder.

82 Anas Salahuddin, Filsafat Pendidikan, Pustaka Setia, Bandung, 2011, p. 18.

8 Abd. Aziz, Op. Cit, p. 193.

84 Christine Doddington & Mary Hilton, Child-Centred Education, Sage Publications, Los
Angeles, 2007, p. 110.

8 Christine Chaille & Lory Britain, A Constructivist Approach to Early Childhood Science
Education, Pearson Education, Inc., Boston, 2003, P. 47-48.
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In addition to complete the explanation, quoting from
Abdul Mujib, al-Ghazali explains that the most important purpose
in Islamic education is to bring nearer to God. Hence, the tasks of
teacher are to complete, to cleanse, to purify, and to bring the
human heart to be always closer to Him. If teacher cannot practice
all of them, he is failed to carry out his duties as the professional
teacher, even his students have a perfect academic achievement.
That is happen because there are strong correlations between

science and good deeds.®

3. Abdullah Nasih ‘Ulwan

In this sub chapter, partially, the researcher introduces Abdullah
Nasih ‘Ulwan, the writer of book Tarbiyat al-Aulad fi al-Islam. Nonetheless,
the further explanation of this introduction can be completely found in
Chapter IV.

Abdullah Nasih ‘Ulwan or Dr. Abdullah ‘Ulwan (as his student
called him) is an Islamic Educationist who was born in Damascus, Syria in
1928.5" He grew up in a religious and pious family. His Father, Sheikh Said
‘Ulwan was a respected scholar and famous traditional healer in
Damascus.%®

Abdullah Nasih ‘Ulwan studied at Al-Azhar University, Cairo, and
got his BA and MA from the Faculty of Theology at Al-Azhar. He then got
his PhD in Islamic studies from Pakistan.®® He taught at King Abdul-Aziz
University in Mecca, Saudi Arabia. He authored more than 30 books in

various Islamic subjects.’®

8 Abdul Mujib, Op. Cit, p. 90.

57 http://www.goodreads.com/author/show/1982628.Abdullah_Nasih_Ulwan, accessed on
08/11/2014.

8 Abdullah Nasih ‘Ulwan, Silsilah Madrasah Ad-Du‘at, (vol. 1), Dar As-Salam, Cairo,
2004, preface page.

% http://abdullahelwan.net/serah.php, accessed on 08/11/2014.

70 http://www.goodreads.com/author/show/1982628. Abdullah_Nasih_Ulwan, accessed on
08/11/2014
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B. Previous Researches

Based on the study which done by the researcher, there are previous
researches that are linked to this research. Among of them is a final project
entitled “Peran dan Tanggung Jawab Orang Tua Terhadap Pendidikan
Agidah Anak (Analisis Surat Al-Bagarah Ayat 132-133)” (The Parents’
Role and Responsibilities to Education of Child’s Faith, An Analysis of
Surah al-Bagarah verse: 132-133) compiled by Idrus Agibuddin (02470990)
(UIN Sunan Kalijaga Yogyakarta). The result of that research explains that one
of parent’s obligations is to provide faith education to children. The parents’
roles and responsibilities in the faith education, can be done by teaching faith
(tauzid) to the children in early age by introducing the laws of God, and leading
children to worship Him.

Furthermore, the final project entitled “Konsep Laila Abdurrahman
tentang Mendidik Anak dalam Buku Kaifa Turabbi Waladak” (Laila
Abdurrahman’s Concept of Educating Children in the Book entitled Kaifa
Turabbi Waladak) compiled by Ulin Nuha (108 284) (STAIN Kudus). The
result of the thesis explains that the educational process is started before child’s
born to the world. Actually, it is started with a marriage that refers to Islamic
tradition. Then, after the child is born, the parents as the first educators, they
have a responsibility in providing faith education, moral education, physical
education, intellectual education, psychological education and social
education.

And the last, the final project entitled “Peranan Orang Tua dalam
Mengembangkan Religiusitas Anak” (Parent’s Role in Developing Child’s
Religiosity) written by Seira Valentina (D 3205027) (Universitas Sebelas
Maret Surakarta). The research explains that the parents (natural educator) have
the important role in shaping child’s religiosity. Children can develop their
selves well if the parents take a direct position in educating their children when
they were at home. But in fact, many parents do not carry out the task of
educating their children. They ignore their responsibilities as natural educators

and throw the responsibilities to the teachers in educational institutions.
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There are some similarities and differences among the previous
mentioned researches and this research. The similarities are in discussion about
the responsibilities of parents (natural educator) and parents’ obligation in
educating and maintaining their children. However, that discussions only
discusses about the parents and not about the teacher and the responsibilities of
educators as a complete discussion. Those are different from the discussion of
this research, because this research aims the discussions about responsibilities
of educators in the perspectives of Abdullah Nasih ‘Ulwan in the book of
Tarbiyat al-Aulad fz al-Islam.

Theoretical Framework

To show the systematic and methodology of this research, the
researcher needs to explain the theoretical framewaork. In this sub chapter, the
researcher explains the theoretical framework which is divided into two parts.
Those are the issue of educator’s responsibility and the book of Tarbiyat al-
Aulad fz al-Islam.

Responsibility can be defined as duties, obligations, jobs, or tasks. This
definition assumes the responsibility as the things people in charge of or
responsible for getting done or maintained.”* Whereas, the responsibility of
educators is a responsibility that must be implemented by educators which
include parents and teachers.

Nowadays, in Islamic educational environment, the problem is the
educators often ignore their own responsibility. For parents, most of them are
not able to carry out their responsibilities as educators and parents for children.
Many parents who have not been able to carry out their responsibilities as
educators and parents as well. This is due to various reasons, such as busy
working or they have not known what the responsibilities of the parents are.

Meanwhile, there are many teachers who do not carry out their

responsibilities as educators and as teachers. Most teachers only carry out the

"1 Guy Dewsbury & John Dobson, Op. Cit, P. 28.
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responsibility of teaching in the classroom. But, when they are outside of
classroom, the responsibility is ignored.

That issues are happened because the references about the concept of
educator’s responsibilities which comes from Islamic teaching is very rare to
find. Meanwhile, one way to find out the concept of educator’s responsibility
which is sourced from Islamic teaching is by studying Abdullah Nasih Ulwan’s
thought about Educator’s responsibilities. The concept of the responsibilities
of educators can be found in the book Tarbiyat al-Aulad fi al-Islam. By
understanding the concept, educator’s responsibility in accordance with
Islamic teaching can be found. Later, it can be implemented by educators.



CHAPTER I
METHODOLOGY

In this chapter, the researcher discusses whole things about methodology.
Nonetheless, firstly, the difference between “methods of research” and
“methodology of research” needs to be explained.

Kothari explains that “methods of research” may be understood as all those
methods or techniques that are used for conduction of research and “methodology
of research” is a way to systematically solve the research problem. It may be
understood as a science of studying how research is done scientifically.*

From the explanation that has been mentioned by Kothari, it can be known
that the methodology of research is an extremely important point to achieve a goal
of research. Because it learns and discusses about the ways to pass something
precisely and as well as possible, so the results of the research can be justified
precisely. When deepen and then reveal the contents of the book of Tarbiyat al-
Aulad fi al-1slam relating to the theme of “responsibilities of educator”, of course,
it is needed a proper and appropriate research method. Hence, the methodology of

research of this paper can be described as follows:

A. Design of the Study

This study is a Library Research. That is researching materials literature
or literature relating to the research problem or a series of activities relating to
data collection methods literature, reading, and recording and processing of
research literature is that the data purely based or taken from written materials,
either in the form of a book or other relating to the topic or theme of the

discussion of this research.?
In another side, this study also can be classified as Figure Research. This

is one of many various qualitative researches that is usually used for

1 C. R. Kothari, Research Methodology: Methods & Techniques, New Age International,
New Delhi, 2004, p. 7-8.
2 Moh. Nazir, Metode Penelitian, Ghalia Indonesia, Bogor, 2005, p. 112.
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accomplish final projects such as skripsi, tesis or disertasi.® Figure is famous
or popular person in his field, or someone who has important role in a social
life.* From the description, Figure Research can be defined as an effort in
finding, developing, and collecting data or information about a figure in order
to result the insights.

Further, the researcher uses philosophical inquiry, it is a reflection upon
human experience in order to decipher the fundamental principles of reality and
eventually the principle of existence itself.® It refers to the concepts of
responsibilities of educators by Abdullah Nasih ‘Ulwan in his book entitled
Tarbiyat al-Aulad fi al-Islam.

B. Data Source

Data can be defined as the smallest or lowest entities or recorded
elements resulting from some experience, observation, experiment, or other
similar situation.® The source of data in this paper is data relating to the theme
of responsibilities of educators, specifically in the book of Tarbiyat al-Aulad fi

al-Islam. The data source contains as follows:

1. Primary Data Source

Primary data source is the result of the research or the writing of the
original researcher or theoretical.” That is source of data relating to this
study, such as the works of Abdullah Nasih ‘Ulwan about the
responsibilities of educator, especially in the book of Tarbiyat al-Aulad fi

al-Islam.

% Arief Furchan & Agus Maimun, Studi Tokoh: Metode Penelitian Mengenai Tokoh,
Pustaka Pelajar, Yogyakarta, 2005, p. 1.

4 Muhtar Safaat, Penelitian Tokoh (online). http://pengembara9ilmu.blogspot.com
/2012/09/penelitian-tokoh.html, accessed on 24/06/2015.

5> Yogesh Kumar Singh, Fundamental of Research Methodology and Statistics, New Age
International, New Delhi, 2006, p. 123.

5 Robert K. Yin, Qualitative Research from Start to Finish, the Guilford Press, New York,
2011, p. 130.

" Ibnu Hadjar, Dasar-dasar Metodologi Penelitian Kuantitatif Dalam Pendidikan, Raja
Grafindo persada, Jakarta, 1996, p. 83.
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2. Secondary Data Source

Secondary data source are the material library of other authors who
is not directly observe or participate in the fact that he describes. In other
words, the authors does not invent the theory.® Then, the researcher obtains
data from the indirect object in thorough but through other parties such as
agencies or related organizations, libraries, archives of individuals, and so
forth.

Nonetheless, because of the lack of literature that discusses about
responsibilities of educators in Abdullah Nasih ‘Ulwan’s perspectives, the
researcher uses secondary data as theoretical comparison. The secondary
data are the books entitled al-Fikr at-Tarbawt ‘inda Ibnu Qayyim written by
Hasan bin Ali bin Hasan al-Hijjaji, Kitab Figh Mendidik Anak written by
Sheikh Khalid bin Abdurrahman al-‘ik and Manhaj Pendidikan Anak
Muslim written by Sheikh Fuhaim Mustafa. The researcher also uses the
English and Indonesian translation book of Tarbiyat al-Aulad fi al-Islam
which translated by M. Mahmoud Ghali, Et. Al. (English), Saifullah
Kamalie and Hery Noer Ali (Indonesian).

C. Data Collection

The data collection is the accumulation of specific evidence that enable
the researcher to analyze the results of all activities by his research design and
procedures properly.® In this study, the researcher uses documentation method.
The document is a form of writing, pictures or monumental works of a person.

Documentation method is a method of collecting data by searching for
data about things such as notes, transcripts, books, newspapers, magazines,
inscriptions, and minutes of a meeting, agendas, and other paper items.'° This
method is performed by finding materials relevant to the object to be examined

and on the pillowcase.

8 Ibid, p. 84

° Yogesh Kumar Singh, Op. Cit, p. 212.

10 Suharsimi Arikunto, Prosedur Penelitian Suatu Pendekatan Praktek, Rineka Cipta,
Jakarta, 2002, p. 202.
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D. Data Analyzing

Data analyzing can be defined as studying the tabulated material in
order to determine inherent facts or meanings.! In this research, analyzing of
data starts when the researcher begins to use content analysis method, which is
an in-depth discussion of the content from the information written or printed in
the media.'?2 Weber notes that content analysis is a research method that uses a
set of procedures to make valid inferences from text, or in another words, it
aims to reveal the ideas of sender(s) of the message, the message itself, or the
audience of the message.'® Meanwhile, Klaus H. Krippendorff defines content
analysis as a research technique for making replicable and valid inferences
from texts (or other meaningful matter) to the contexts of their use. It involves
specialized procedures, provides new insight, increases the researcher’s
understanding of particular phenomena, or informs practical actions. Content
analysis is a scientific tool, it is learnable and divorceable from the researcher’s
personal authority. 4

Based on above definitions, in another words, it can be concluded that
content analysis consists of analyzing the contents of text materials such as
books, magazines, newspapers and the contents of all other verbal materials
which can be either spoken or printed. Although content analysis was originally
developed by quantitative methods, but in recent times content analysis is
developed using qualitative methods.

According Krippendorff, there are at least four types of content analysis
using qualitative approach, i.e.: (1) discourse analysis; (2) rhetorical analysis;

(3) ethnographic content analysis; and (4) conversation analysis. °

Simply, discourse analysis seeks to provide more meaning than just a
collection of words or phrases that are written by the author. It focuses on how

11 'Yogesh Kumar Singh, Op. Cit, p. 223.

12 Afifuddin & Beni Ahmad Saebani, Metodologi Penelitian Kualitatif, Pustaka Setia,
Bandung, 2009, p. 165.

13 Robert Philip Weber, Basic Content Analysis, Sage Publications, California, 1990, p. 9.

14 Klaus H. Krippendorff, Content Analysis: An Introduction to its Methodology, Sage
Publications, California, 2004, p. 18.

15 1bid, p. 16.
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particular phenomena that is presented by the author of the text. Meanwhile,
Rhetorical analysis focuses on how the message was delivered, and the impact
(direct and long-term) which is perceived by the receiver of the message or the
audience. Researchers using this approach should identify structural elements,
such as: expression, style arguments, gestures and emphasis in speech. Then,
ethnographic content analysis. This analysis was initiated by Altheide (1987).
However this analysis tends to be qualitative anthropological, but it does not
prevent a quantitative method. Instead, it supports the calculation of data from
content analysis with the words. This approach works with narrative
descriptions and focuses on the evolving situation, condition, style, image,
meaning, and the important idea which is conceived by actor or speaker is
complex. The last, conversation analysis begins with a recording of a
conversation with the usual or general settings and destinations. Further, the
recording will be analyzed more in a collaborative construction.®

Although content analysis consists of two approaches that are
quantitative and qualitative, but Krippendorff suggests that both of them cannot
be separated each other. Separating both of them is a mistake. Explicitly, this
analysis processes data by coding and summing it. This is a popular method in
quantitative research. Nevertheless, it must be emphasized that in qualitative
research, the researcher can use the context analysis. Thus, content analysis is
a type of method that can use mix-method approach.

Furthermore, Krippendorff notes that there are six steps of content
analysis, i.e.: (1) unitizing; (2) sampling; (3) recording/coding; (4) reducing;
(5) inferring; and (6) narrating.!” The researcher explains each step as follows:
1. Unitizing: This is the systematic distinguishing of segments of texts, images,

voices, and other observables that are of interest to an analysis.*® In this step,
the researcher determines the references books relating to the theme of

research closely. The references books can be classified into two: primary

16 |bid, p. 16-17.
17 |bid, p. 83.
18 |hid.
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books and secondary books. The researcher determines Tarbiyat al-Aulad fi
al-Islam as the main book, and for secondary books, the researcher uses
Indonesian and English translation of Tarbiyat al-Aulad fi al-Islam and
other books relating to the “responsibilities of educators” theme. These
secondary books are used for confirming and comparing the theory.

. Sampling: This is a step that allows the researcher to economize on research
efforts by limiting observations which summarizes all types of existing
units.® Thus, in this step, the researcher sorts the units that have been
obtained from the step of unitizing. It implies that not all parts of the main
books (the book of Tarbiyat al-4ulad fi al-Islam) is used as the unit of
observation. The researcher only observes the second part of the book
because the “responsibilities of educators” theme is contained in that
section. Meanwhile, for the secondary books, the researcher only chooses
the discussions or explanations that are relevant to what the researcher
observes in the main book.

. Recording/coding: It bridges the gap between unitized texts and someone’s
reading of them. Recording aims to make the researcher uses the units
repeatedly without changing the meaning.?° Thus, in this step, the researcher
records (notes) the units that have been passed through the sampling
process. These units are formed as quotations relating to the theme of
responsibilities of educators. Further, the quotations can be observed and
investigated.

. Reducing: This is a further step of sampling. In this step, the researcher
determines the units based on the frequency of occurrence.?* However, the
researcher only reduces the secondary books because the number of the
secondary books are quite much. By doing this, the result of the collected

units shall be available briefly, compactly, and clearly.

19 |bid, p. 84.
20 |bid.
2t |bid, p. 84-85.
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5. Inferring: It bridges the gap between descriptive accounts of texts and what
they mean, refer to, entail, provoke or cause.? In this step, the researcher
looks for the meaning of collected units. In other words, the researcher
analyzes and explores the meaning of the references that are contained in

the primary and secondary books.

6. Narrating: It is an attempt to answer the research question. It contains
important information for the users of the research.?® Thus, in this step, the
researcher tries to answer the questions in the formulation of the problem

that have been determined at the beginning of the research.

Then, the researcher emphasizes that the steps that have been mentioned
above are no need to be done sequentially. Because in qualitative research, data
can be presented at any time. So, the four early steps that has been mentioned
by Krippendorff can be used randomly in accordance with the circumstances
and conditions of the research.

In addition, the researcher also uses hermeneutical method.
Hermeneutic means “to interpret” which comes from Greek. Hermeneutic is a
process of changing vagueness becomes distinctness.?* By content analysis and
hermeneutical method, the procedure in doing research aims to determine the
interpretation of Abdullah Nasih ‘Ulwan’s perspectives about responsibilities
of educator. This is included in the primary data. Furthermore, in analyzing
responsibilities of educators, the researcher uses the secondary data that are
organized as the theoretical comparison. Then, the researcher uses descriptive
analytic in presenting the analysis and draws conclusions using inductive

approach that constructs general to specific.

24,

22 |bid, p. 85.
2 |bid.
24 E. Sumaryono, Hermeneutik Sebuah Metode Filsafat, Kanisius, Yogyakarta, 1999, p. 23-



CHAPTER IV
ANALYSIS OF RESPONSIBILITIES OF EDUCATORS IN THE
PERSPECTIVES OF ABDULLAH NASIH ‘ULWAN

A. History of Abdullah Nasih ‘Ulwan
1. Biography of Abdullah Nasih ‘Ulwan

The discussion about the biography of Abdullah Nasih ‘Ulwan is
very limited. This is due to the rarity of writings that discusses his
biography. Therefore, in this section, the researcher only gives a brief
description about his biography.

Abdullah Nasih ‘Ulwan was an Islamic educationist who was born
in Qadi ‘Askar, Aleppo city, Syria in 1928. He was educated in a pious
and noble family. His father, Sheikh Said ‘Ulwan was a respected for
scholar and physician. Besides conveying Islamic teachings in Aleppo, he
also relied upon to treat a variety of diseases with self-made root decoction.
When caring for the sick, his tongue was always reading the Qur’an and
mention the name of Allah.

Abdullah Nasih ‘Ulwan began his primary education in Aleppo.
After aged 15 years old, Sheikh Said ‘Ulwan drove him to the secondary
school to be able to learn Islamic knowledge broadly. At the school, he
studied from famous and competent scholars. Among them are Sheikh
Raghib al-Tabakh, Sheikh Ahmad al-Shima‘i, Sheikh ‘Abd al-Rahman
Zain al-*Abidin, Sheikh Naji Abd Salih and so on.? They were sincere
scholars who taught with a great affection and regard to every pupil in the
school as their child and brother.

It was said at the time that Abdullah Nasih ‘Ulwan had already

memorized the Qur’an and mastered Arabic language well. He was very

! Abdullah Nasih ‘Ulwan, Silsilah Madrasah Ad-Du ‘at, Vol. |, Dar as-Salam, Cairo, 2004,
preface page.
2 http://abdullahelwan.net/serah.php accessed on 30/11/2014.
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brilliant in many subjects and always became a reference for his friends at
school. In addition, he was a diligent activist and had a good skill in speech.

Abdullah Nasih ‘Ulwan graduated and obtained a diploma from the
school in 1949. Then, in the following year he continued his study in the
Faculty of Usuluddin in al-Azhar University and obtained his degree in
1952. Soon he earned the degree of master in 1954.2 However, he could
not continue his doctoral study and be expelled by the government of
Egypt because he was active in the organization of Tkhwanul Muslimin as
a preacher.

After graduated from al-Azhar University, he returned to his
hometown and began to dedicate himself as a preacher. Then he was
appointed as a teacher of high school at Aleppo. At that time, the science
of sharz‘ah had not been taught at the school. At first, the subjects of
Islamic education were taught once a week and were not included in the
final exam. However, because of the efforts of Abdullah Nasih ‘Ulwan and
several of his colleagues, the subjects were taught twice a week and
included in the final exam. He was the best educator who taught his
students to love Islam and always upheld the laws of God in the earth.*

It was said that when Abdullah Nasih ‘Ulwan became a teacher at
the high school, he often received the assignments to convey lectures and
speeches at various places. When he did all of his assignments, he had
never felt tired and fatigued, because he dedicated his time and age for the
da ‘wah of Islam. Everywhere he conveyed speeches and lectures definitely
attended by thousands of people, even mosques in Aleppo was always
crowded by people who wanted to hear his speech.

He used Mosque of Umar bin ‘Abd al-Aziz as the center of

educational activities. In this mosque, he taught the subjects of Figh, Tafsir

3http://ar.wikipedia.org/wiki/o) sle_mali & e accessed on 30/11/2014.
4 http://abdullahelwan.net/serah.php accessed on 30/11/2014.
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and History. In addition, ‘Ulwan trained the youths with speech and
writing skills.®

In 1979, Abdullah Nasih ‘Ulwan moved to Jordan and stayed there
for several months. Later in 1980 he moved in to Saudi Arabia and became
a lecturer at the University of King Abd al-Aziz. Besides being a lecturer,
Abdullah Nasih ‘Ulwan also continued his study and eventually earned a
doctorate from the University of Sindh Pakistan in 1982 with a dissertation
entitled “Figh Da ‘wah wa al- Da ‘iah”.5

After returning from Pakistan, Abdullah Nasih ‘Ulwan was
suffered by illness that was difficult to be cured. The doctors did not know
the exact nature and causes of the illness, so they suggested him to travel
to the UK and figure out the illness and treat it. But the effort was not
successful. Nevertheless, there he was giving a lecture with the title “al-
Shababu al-Muslim fr Muwajihat al-Tahdiyyat” that subsequently became
the title of a book.

Furthermore, ‘Ulwan returned to Jeddah, but the illness was getting
worse over time and his health deteriorated. This led him to be hospitalized
for the second time. Although the iliness made his health deteriorated, but
‘Ulwan always spent the time to read a book while in the hospital. Even
the doctors and relatives advised him to stop the activity of reading and
writing, because it could made the illness worse. But he insisted on reading
and writing in any circumstances.

On Saturday, 29th of August in 1987 (5th of Muharram in 1408
Hijriya), Abdullah Nashih ‘Ulwan died in the hospital of Malik Abdul
Aziz in Jeddah, Saudi Arabia at the age of 59 years. Later, his remain was
buried in Mecca.’

S http://abdullahelwan.net/serah.php accessed on 30/11/2014.
8 http://abdullahelwan.net/serah.php accessed on 30/11/2014.
" Abdullah Nasih ‘Ulwan, Op. Cit, p. 10.
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2. Books of Abdullah Nasih ‘Ulwan

As a scholar and Islamic educationist, he had written many books
concerning the theme of da ‘wah, shari‘ah and education. His books can
be studied and be learned by the young generation of Muslims and Islamic
society. He is well-known as a writer who loves to discuss about the facts
of Islam that are contained in the Qur’an, the Sunnah, and the stories of the
pious Salaf.

According to the book of Silsilah Madrasah Ad-Du ‘at Vol. I, there
are 43 books were written by Abdullah Nasih ‘Ulwan. However, the
researcher mentions the famous books only. In short, his works can be
classified into three groups concerning the issues of da ‘wah, education and
Islamic studies. Among them are:®

a. Books concerning issues of da‘wah and education are: (1) Tarbiyat
al-Aulad fi al-Islam; (2) Al-Takaful al-Ijitima‘ fi al-Islam; (3)
Ta‘addudu al-Jauzah fi al-Islam; (4) Salahuddin al-Ayyubi; and (5)
Hatta Ya ‘lama as-Shabab

b. Books concerning issues of Islamic studies are: (1) /la Kulli Abin
Ghayyur Yu'min Billah; (2) Fadail al-Siyam wa Ahkamuhu; (3)
Hukmu at-Ta‘min fi al-Islam; (4) Akkam az-Zakat (‘ala Di’i al-
Madhahib al-Arba ‘ah); (5) Shubkat wa ar-Rudiud; (6) ‘Agabatu az-
Zawwaj wa Turiiqgu Mu ‘alajtiha ‘ala Dii al-Islam; (7) Mas ‘uliyyat at-
Tarbiyat al-Jinsiyyat; (8) Ila warasat al-Anbiya; (9) Hukmu al-Islam
fr Wasa’il al-1°‘lam; (10) Takwin as-Shakhsiyyat al-Insaniyyat fi Nazri
al-Islam; (11) Adab al-Khitbah wa az-Zifaf wa Huqiqu az-Zaujaini;
(12) Ma‘alim al-Hadarat al-Islamiyah wa Atsaruha fi an-Nakdah al-
‘Arabiyyah; (13) Nizam ar-Rizqi fr al-Isiam; (14) Hurriyyat al-1 tigad
fr as-Shari‘ah al-Islamiyah; and (15) Al-Zslam Shari ‘at az-Zaman wa
al-Makan; (16) Al-Qaumiyyat fi Mizan al-Islam

8 Ibid, p. 8-9.
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In connection with this final project entitled: “Responsibilities of
educators in the Perspectives of Abdullah Nasih ‘Ulwan (A Study of Kitab
“Tarbiyat al-Aulad fi al-Isilam”)”, the researcher uses the book of Tarbiyat

al-Aulad fr al-Islam as the main reference.

B. Descriptions of the Book of Tarbiyat al-Aulad fi al-Islam

The researcher uses the book of Tarbiyat al-Aulad fi al-Islam as the
main data source of this final project. Thus, the researcher needs to describe
the book in detail. It aims to make readers easily understand the researcher’s
discussions.

The book of Tarbiyat al-Aulad fi al-Islam is a good educational book,
because it discusses about the ways of educating children that are based on
Islam totally. The discussions inside refers to Qur’an and Hadith which are
positioned as the main sources of Islam. Of course, Muslim educators need to
know the procedures for educating children that come from the sources of Islam.

The book of Tarbiyat al-Aulad fi al-Islam is organized into three
chronological parts. Each part consists of several chapters, and each chapter
contains several topics. The titles and chapters from every part of them are
composed as follows:

1. Part one, it has four chapters:
a. The ideal marriage and its relationship to education
b. Psychological feelings towards one’s children
c. General rules concerning the new born baby. This chapter has four
sub-chapters:
1) Something that need to be done by the parents at childbirth
2) Naming of the baby and its rules
3) The ‘agigah and its rules
4) Circumcision of the new-born child and its rules
d. Causes and treatment of children’s waywardness
2. Part two, the responsibilities of educators, it has seven chapters:
a. The responsibility for education in the faith
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o

The responsibility for ethical education
The responsibility for physical education

o o

The responsibility for intellectual education
e. The responsibility for psychological education
f.  The responsibility for social education
g. The responsibility for sexual education

3. Part three, it has three chapters:
a. The most influential factors of child education
b. The basic principles of child education
c. Necessary suggestions concerning education

These all the contents of the book of Tarbiyat al-Aulad fr al-1slam. All
of them have the objective to provide and outline the best education for children.
The book aims to make children become good members of society, have a good
life and be young people who are capable of bringing honor to enforce Islam.®

As has been stated in the theoretical framework of chapter II, the
researcher has explained that Islam has a special concern about the
responsibility. It can be seen from postulates of the Qur’an and the Hadith
which discuss about the concept of the responsibility in detail. The postulates
can be reviewed in the discussion of chapter I1.

The discussions about the concept of responsibility also can be found
in Islamic studies. One of them is talking about the relationship among one to
others. Meanwhile, humans are social beings who cannot live alone and are
dependent on each other. Hence, it can be said that the concept of responsibility
is closely concerned to the social aspects. This is quite relevant to the
foundation of education. As a social process, education must be implemented
with the good attention to social aspects that surround it. Thus, among social
rules, the most important is the responsibility of educators to the children.
Accordingly, in this study, the researcher focuses on the second part of the book

of Tarbiyat al-Aulad fi al-Islam that discusses the responsibilities of educators.

® Abdullah Nasih ‘Ulwan, Child Education in Islam, Translated by M. Mahmoud Ghali, Et.
Al, Dar al-Salam, Cairo, 2004, p. 16.
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C. Responsibilities of Educators in the Perspectives of Abdullah Nasih
‘Ulwan in the Book of Tarbiyat al-Aulad fi al-Islam

Responsibility can be defined as duties, obligations, jobs, or tasks. This
definition assumes the responsibility as the things people in charge of or
responsible for getting done or maintained.® Whereas, the responsibility of
educators is a responsibility that have to be implemented by educators
including parents and teachers.

In essence, the responsibility of educators is a big responsibility that is
heavy and very important because it starts in the early years of life and
continues through the stages of discretion and adolescence, until the children
become fully mature. Thus, educators need to understand and practice the
responsibilities truthfully. It means to realize the success of educational
practice.

To help educators in understanding and practicing the responsibilities,
the concept of educators’ responsibilities that comes from Islamic educationists
must be explored more profound. Here, the researcher brings the study about
responsibilities of educators according to Abdullah Nasih ‘Ulwan’s
perspectives that are contained in his famous book, Tarbiyat al-Aul/ad fi al-
Islam.

This study focuses on the second part of the book of Tarbiyat al-4ulad
fral-Islam. Furthermore, the researcher agrees that responsibilities of educators

in the perspectives of ‘Ulwan are listed in the following quote:
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10 Guy Dewsbury & John Dobson, Responsibility and Dependable Systems, Springer,
London, 2007, p. 28.
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“When educators —which consists of fathers, mothers and teachers— are
responsible for developing and preparing children to deal with life, they
have to know clearly about the limits, the stages and the aspects of
educators’ responsibilities that pretty much. By doing so, they can carry
out their responsibilities completely.

Most educators assume that the most important responsibilities are: (1)
The responsibility for faith education, (2) The responsibility for ethical
education, (3) The responsibility for physical education, (4) The
responsibility for intellectual education, (5) The responsibility for
psychological education, (6) The responsibility for social education,
and (7) The responsibility for sexual education.”*?

From the quotation above, the perspectives of Abdullah Nasih ‘Ulwan

explain that educators have to know everything about their responsibilities in

educating and developing children. It is intended that children can earn a good

life. Meanwhile, there are seven responsibilities of educators according to the

perspectives of ‘Ulwan. i.e.:

1.

The responsibility for faith education
2. The responsibility for ethical education

3. The responsibility for physical education

4. The responsibility for intellectual Education
5. The responsibility for psychological education
6. The responsibility for social education

7

. The responsibility for sexual education

p. 156.

11 < Abdullah Nasih ‘Ulwan, Tarbiyat al-4ulad fi al-Islam, Vol. |, Dar as-Salam, Cairo, 1992,

2. Abdullah Nasih ‘Ulwan, Pedoman Pendidikan Anak dalam Islam, Translated into

Indonesian by Saifullah Kamalie and Hery Noer Ali, Asy-Syifa’, Semarang, 1981, p. 149.
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The researcher explains the advanced discussion of each responsibility
that have been mentioned above in the sub-chapter of “the Essences of
Responsibilities of Educators in the Perspectives of Abdullah Nasih ‘Ulwan in
the book of Tarbiyat al-Aulad fr al-Islam”.

. The Essences of Responsibilities of Educators in the Perspectives of
Abdullah Nasih ‘Ulwan

One of the factors that determines the success of the process of
education is educators. Educators play an essential role in providing education
for children. Therefore, educators have to understand and perform their
responsibilities well.

To understand and carry out their responsibilities, educators have to
know about the concept of the responsibilities of educators that is based on the
perspectives of Islamic educationist. Hence, here the researcher brings the
discussion about the essences of responsibilities of educators that refers to the
perspectives of an Islamic educationist. As has been agreed in the beginning,
the researcher focuses on the book of Tarbiyat al-4ulad fi al-Islam written by
Abdullah Nasih ‘Ulwan.

In the previous explanation, the researcher has discussed that there are
seven responsibilities of educators which are contained in the book of Tarbiyat
al-Aulad fi al-Islam. However, before discussing the essences of each
responsibility, the researcher needs to emphasize that this study is focused on
the issues of responsibilities of educators in Abdullah Nasih ‘Ulwan’s
perspectives. Thus, the researcher only uses quotations from the original book
which explain the essences of responsibilities of educators directly. Meanwhile,
the quotations which do not explain directly about the essences of
responsibilities of educators are taken from the translation of the book, or the
guotations are taken as conclusion only. So that the researcher can provide the
authentic perspectives of ‘Ulwan in discussing the essence of responsibilities

of educators.
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The researcher discusses the essences of the responsibilities of

educators in Abdullah Nasih ‘Ulwan’s perspectives to the following
explanations:

1. The Essence of Responsibility for Faith Education

Faith can be defined as “a belief in the truth of revealed religion”
or “confidence and trust in God”.!* Meanwhile, in Arabic etymology, faith
is known as “al-iman”. The word “al-iman” comes from the verb “amana”
which means “to believe” or “have faith”.}* Al-iman also similar to at-
tasdiq®® which means “absolute justification”, al-amn or al-aman® which
means “safety” or “security”, khada‘a lahu!’ (to obey Him), and as-
salam'® (peaceful). Thus, it can be concluded that faith or iman means to
believe in Allah based on the justification and submission to Him through
feelings, words and deeds. Mu 'mins (the believers) are safe and protected
from the torment of the Fire.

It is important to have the faith or al-iman because it is the first
foundation in Islam. The faith is a sign which distinguishes between
Muslims and non-Muslims. As we know, the shahadah (the confession)
which is uttered by: “I testify that there is no God but Allah and
Muhammad is His Messenger” is the first pillar of Islam.

According to the issues of education. The responsibility for faith
education is most fundamental. Every educator must prioritize this

responsibility more than others. Therefore, the bases of the faith must be

3 Webster’s New Dictionary and Thesaurus, Geddes & Grosset, New Lanark, Scotland,

1990, p. 207.

14 Rohi Baalbaki, Al- Mawrid: A Modern Arabic-English Dictionary, Dar el-‘Ilm, Beirut,

1995, p. 171.

15 Abii al-Husain Ahmad ibn Faris ibn Zakariya, Mu jam Magayis al-Lughah, Vol. |, Dar

al-Fikr, Beirut, 1979, p. 133. See also. Louis Ma’luf, Qamiis al-Munjid, al-Maktabah al-Katulikiyah,
Beirut, p. 16.

16 Muhammad ibn Mukrim ibn Mandhir al-* Afriq1, Lisan al- ‘Arab, Vol. X111, Dar as-Sadir,

Beirut, p. 21.

p. 42.

17 Ahmad Warson Munawwir, Kamus al-Munawwir, Pustaka Progressif, Surabaya, 1997,

18 1bid.
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completely instilled within children in order to guide their growth and
development by true faith.®
The meaning of faith education in the perspectives of ‘Ulwan can

be known from this quotation:
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“Faith education means to link the child, from when he starts to
realize the principles of faith, and teach him the pillars of Islam and
the foundations of Shari ‘ah.

By the principles of faith, we mean belief in Allah, His Angels, His
Books, His Messengers, the Last Day and Divine predestination.
By the pillars of Islam we mean, witness to Allah’s Oneness
without partner and that Muhammad is the messenger, fasting,
zakat, and pilgrimage to whoever can afford it.

And by the foundations of Shari‘ah we mean all that is linked to

Islam, as creed, worship, manners and rulings”.?*

19 Mansur, Pendidikan Anak Usia Dini dalam Islam, Pustaka Pelajar, Yogyakarta, 2005, p.
116.

2 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 157.

21 Child Education in Islam, Op. Cit, p. 71.



53

From the quotation, it can be understood that ‘Ulwan defines faith
education perfectly. According to his perspectives, faith education is a
bond that consists of three main elements, those are the principles of faith,
the pillars of Islam and the foundations of shari ‘ah.

This ‘Ulwan’s idea concerning faith education is almost similar to
the idea of Sheikh Khalid bin Abdurrahman al-‘Ik. In the perspectives of
Sheikh Khalid, the definition of faith education can be seen to the

following quotation:

“Pendidikan keimanan merupakan upaya memperkenalkan
prinsip-prinsip keimanan kepada anak sejak ia mulai bisa diajak
berpikir dan pemberian pemahaman dan serta pengajaran

kepadanya tentang rukun-rukun Islam dan dasar-dasar syariat

Islam ketika ia sudah dewasa”. %

From the quotation that has been mentioned above, it seems both
ideas of ‘Ulwan and Sheikh Khalid equally explain that faith education
contains three main elements. Those are: the principles of faith, the pillars
of Islam and the foundations of shari ‘ah.

The researcher argues that these three elements have a powerful
influence in the process of faith education. The principles of faith are the
bases that need to be introduced and taught to children at the first time. If
the bases of the faith is embedded to the children, then educators have to
teach and encourage them to worship God. Essentially, the worship is
reflected in the pillars of Islam which contains shalat, zakat, fasting,
pilgrimage, etc. Furthermore, educators are also required to instill the
foundations of shart ‘ah into the children. In this way, the faith can be seen
as a whole thing by everything that is believed by heart, spoken by words,
and performed by deeds.

Meanwhile, in the view of Ibn Qayyim, faith education is a number
of activities and works which done by educators towards children in order

to maintain, increase and improve their faith. Faith education is an effort

22 Sheikh Khalid bin Abdurrahman al-‘Ik, Kitab Figih Mendidik Anak, Translated to
Indonesian by Dwi & Aguk, Diva Press, Yogyakarta, 2012, p. 118.
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to make the child as a person who obeys all of Allah commands and
follows all of Prophet’s instructions.?®

Indirectly, Ibn Qayyim’s argumentation strengthens and
complements the argumentations before. Even though Ibn Qayyim does
not mention about the Pillars of Faith, the Pillars of Islam and the Bases
of Shari‘ah, his argumentation is more general but detailed. It can be seen
that faith education in the view of Ibn Qayyim is an effort to maintain
child’s faith and make the child as a person who obeys Allah and follows
Prophet p.b.u.h. In the researcher’s opinion, the Pillars of Faith, the Pillars
of Islam and the Bases of Shari‘ah covered as the obedience in doing
Allah’s commands and following Prophet’s instruction.

Furthermore, ‘Ulwan notes that in carrying out the responsibilities
for faith education, there are instructions and recommendations of the
Prophet, as listed in the following quotation:
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“And for educators, here the instructions and recommendations of
Prophet p.b.u.h.: (1) Making the utterance “/@ ilaha illallah” as the
first thing to be heard by the child; (2) Introducing him to the
rulings of what is lawful and unlawful; (3) Commanding him to
worship started at the age of seven; and (4) Teaching him to love
Prophet Muhammad p.b.u.h., and his family, and reciting the noble

Qur’an”.?®

From these instructions and recommendations, educators are

expected to understand and execute all of instructions and

23 Hasan bin Al bin Hasan al-Hijjaj1, al-Fikr at-Tarbawrt ‘inda Ibnu Qayyim, Dar Hafiz li
an-Nashir wa at-Tauzi‘, Jeddah, 1988, p. 197.

2% Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 158-159.

2 Child Education in Islam, Op. Cit, p. 71-72.
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recommendations completely because the responsibility for faith
education cannot be completed if they leave the instructions and
recommendations.

Further, in order to find out the essence of responsibility for faith
education, the researcher quotes some quotation that are noted by ‘Ulwan

as follows:
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“So long as educators in general and parents in particular, are
responsible for raising the child on the bases of faith, and
inculcating Islam into his soul, we have to know the limits of this
responsibility and the dimensions of this duty. This is so that the
child rests on a perfect educational foundation and blessed by God.

Sequentially, the limits of this responsibility are represented as
follows:

2 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 164-165.
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(1) Guiding them to believe in Allah, His undeniable Might, and
His wonderful creativity through contemplating the creation of the
heavens and earth during their age of discretion. This guidance is
given when the children are able to recognize and differentiate
something. It is preferable to proceed with them from
contemplating the concrete matters to abstract ones, from the part
to the whole, and from the simple to the complex, until they
approach the issue of faith with full of conviction, evidence, and
proof. When a child absorbs, from the very beginning, the
unequivocal issues of faith and stable evidences of the oneness of
Allah, no destructive tool can strike his lively heart, nor can evil
advocates have any influence on his faithful mind, due to
unshaking belief, well-established certitude, and full conviction he
has acquired”.?’
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“(2) Inculcating into their souls the spirit of submission, piety and
servitude to Allah, the Lord of the world. This can be achieved by
focusing their attention on the undeniable might and the dominion
which is great in every sense, in the sprouting plant, the growing
tree, the aromatic beautifully colored flower, myriads of wonderful
creatures with magnificent formations. The heart cannot help but
submit to the magnificence of Allah. What can the soul do but feel
the piety towards Allah and experience the pleasure of submission
and sweetness of servitude to Allah, the Lord of the worlds”.?°
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27 pedoman Pendidikan Anak dalam Islam, Op.Cit, p. 158-159.
28 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 166-167.
2 pedoman Pendidikan Anak dalam Islam, Op.Cit, p. 163.
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“(3) Developing in them the spirit of remembering Allah in all their
conduct and circumstances. It can be achieved by training the child
to know that Allah sees him and knows his secret and what he
harbors, and he knows the treacherous look of the eyes and
whatever the chest conceal. The educator have to train the child to
remember Allah in what he does and teach him to be sincere to

Allah, the lord of the worlds, in all his utterance, minds and

deeds”.3!

In the quotation that have been mentioned above, ‘Ulwan mentions
that “in this faith education, educators in general and parents in particular,
both are responsible for raising the child on the bases of faith, and
inculcating Islam into his soul”. Based on this explanation, the researcher
believes that in providing faith education to children, parents have bigger
responsibility than teachers.

Further, the quotations also clearly explains that the faith education
consists of three issues, that are: (1) Guiding children to have a good faith
to Allah; (2) Inculcating into children’s soul the spirit of submission and
piety to Allah; and (3) Developing in them the spirit of remembering Allah
in all their conducts and circumstances. Then the researcher argues that
these three issues are the essences of the responsibility of educators in faith
education. But, in order to make it clearer, the researcher needs to discuss

and analyze all of issues in each explanation as follows:

a. Guiding children to have a good faith to Allah.
It is the most important responsibilities that must be addressed

by educators in educating children’s faith. As has been noted by the

30 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 169.
31 pedoman Pendidikan Anak dalam Islam, Op.Cit, p. 166.
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researcher in preceding discussion, that the pillars of faith is the first
base which is needed to be imparted to children. Meanwhile, the first
pillars of faith is to believe in God. It can be the reason for guiding
children to have faith to Allah that must be prioritized by educators.
Likewise, according to the perspectives of ‘Ulwan, educating children
to have faith in Allah must be placed in the first order.

Then, as has been quoted from ‘Ulwan in preceding quotations,
one of the ways of guiding children to have good faith is to invite
children to contemplate. Contemplate means “to consider or look at
attentively” and contemplation means “attentive study or
observation”. 3> Meanwhile, in Arabic, the contemplation or the
process of contemplating known as tafakkur. It comes from the verb
fakkara or tafakkara that have meanings “to think”, “to remember” or
“to contemplate”. But in its terminology, the researcher believes that
tafakkur or the contemplation is an action which is instructed by Islam.
The action is intended for those who have the knowledge to reflect on
various natural phenomena. Contemplation is good, as Ibn Qayyim
argues that contemplation is the base of all goodness because it is the
most important and useful deed for heart.3*

Contemplation is the key to all goodness because it will form
all cognitive activities of a mu 'min with dhikr (remembering) to Allah,
to be acquainted with Allah’s majesty, thinking and understanding the
wisdoms that are contained in the wonderful creations from every
sides. It is a stabilizing factor of faith, which distinguishes the faith
levels of Muttagim (the pious persons).®® Hence, contemplation is an
imperative method that must be used by educators in educating
children’s faith.

p. 19.

32 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 129.
33 Ahmad Warson Munawwir, Op. Cit, p. 1068.
34 Malik Badri, Tafakur Perspektif Psikologi Islam, Remaja Rosdakarya, Bandung, 1996,

3 |bid, p. 23.
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In his book, ‘Ulwan mentions that contemplating from
concrete to abstract and from the partial to the global is one of methods
that are presented from Qur’an. Many Qur’an verses which discuss

the virtue of the contemplation, including sizrah al-Bagarah verse 164:
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Most surely in the creation of the heavens and the earth and
the alternation of the night and the day, and the ships that run
in the sea with that which profits men, and the water that Allah
sends down from the cloud, then gives life with it to the earth
after its death and spreads in it all (kinds of) animals, and the
changing of the winds and the clouds made subservient
between the heaven and the earth, there are signs for a people
who understand.*

Then, al-Fatir verses 27-28:
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Do you not see that Allah sends down water from the cloud,
then We bring forth therewith fruits of various colors; and in

% Android Software iQuran Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, Al-Bagarah: 164.



60

the mountains are streaks, white and red, of various hues and
(others) intensely black. And of men and beasts and cattle are
various species of it likewise; those of His servants only who
are possessed of knowledge fear Allah; surely Allah is Mighty,
Forgiving.’

Then, sirah al-Qaf verses 6-8:
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Do they not then look up to heaven above them how We have
made it and adorned it and it has no gaps? And the earth, We
have made it plain and cast in it mountains and We have made
to grow therein of all beautiful kinds, To give sight and as a
reminder to every servant who turns frequently (to Allah).®

From the verses that have been mentioned above, the
researcher assumes that the contemplation, can be begun by giving a
concrete description of the surrounding nature. Each verse mentions
about the discretion of the world, the rain, the turn of the night and
day, and so on. All of mentioned phenomena can be used as the
material in inviting children to contemplate, by making them
understand and believe that mentioned phenomena are extraordinary
powers of Allah in this world.

Further, educators have to understand that contemplating the
creation of the heaven, the earth and all events happening inside is
something that is not limited by the difference in time, space and the
essence of the objects of creation itself. The contemplation is a free

worship. A mu’min is free and independent to see and imagine.*

37 1bid, al-Fatir: 27-28.
3 |bid, al-Qaf: 6-8
3% Malik Badri, Op. Cit, p. 59
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Thereby, in teaching of this contemplation, educators have to allow
children to be free in imagining about the universe and everything
inside. So that children can feel the wonderful power of God. If
children are able to feel and appreciate that Allah’s power in this world
Is so great, they will believe that Allah is the Lord of the universe
which is right to be worshiped and they will have a strong faith
towards Allah.

b. Inculcating into children’s soul the spirit of submission and piety to
Allah.

The second issue of faith education is to inculcate into
children’s soul the spirit of submission and piety. The definition of
submission is “the state of being obedient”,*® “the act of submitting”
or “humble behavior”.** Meanwhile, piety may be defined as “the
quality of being pious” or “devoutness”.*?

As has been quoted from ‘Ulwan in preceding quotation, the
training of submission and piety to Allah can be done by bringing
children to look and appreciate the miracle of God in the world. By
doing so, easily children can achieve the spirit of submission and piety
by their soul.

Of course, educators need some methods for training children

submission and piety to Allah. In this regard, ‘Ulwan notes that:
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“The methods that are used to inculcate the spirit of
submission and piety in the soul is to train children —in the age

40 http://www.merriam-webster.com/dictionary/submission accessed on 22/12/2014.
41 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 546.

“2 |bid, p. 407.

43 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 167.
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of recognition— to have the submission in every prayers and to

train them to cry when hearing the recitation of holy Qur’an.

These are the characteristics of knowledgeable persons, the

greatness of the pious worshippers and the characteristics of

the true believers”.*

From the quotation, the researcher concludes that there are two
methods which can be used for inculcating the spirit of submission
and piety to Allah. First is to educate children to have the submission
in every prayers and second is to train children to cry when they hear
the recitation of holy Qur’an.

Furthermore, submission and piety are the aspects of spiritual
quotient. In this regard, Mansur explains that spiritual quotient of
children can be raised by giving an example. This is the most effective
way to be applied by educators, because children like to imitate.*®
Then, the researcher argues that educators have to be able to give a
good example for children. For instance, educators provide an
example to children how to reach the submission in the prayer when
they pray together and read the Qur’an after prayer. In performing the
example of submission, educators need a good patience because it is

not instant, it requires a long time and must be repeated.

c. Developing in children the spirit of remembering Allah in all their
conducts and circumstances.

In this education of faith, educators are also responsible for
developing in children the spirit of remembering Allah in all their
conduct and circumstances. As has been quoted from ‘Ulwan in
preceding quotation, children must be made aware that Allah knows
everything whatever the chest conceal. The spirit of remembering
Allah must be embedded into three, i.e.: deeds, thoughts and feelings

of children.

4 pedoman Pendidikan Anak dalam Islam, Op.Cit, p. 163.
4 Mansur, Op. Cit, p. 50.
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Then, to encourage children to always remember Allah in their
deeds, they must be taught to be sincere in every utterances and deeds.
Whenever doing something, children must be taught to do it for the
sake of Allah. Accordingly, children will be familiar with the pure
worship. The meaning of pure worship is the worship that is
performed only because of Allah, not because of something else.

Furthermore, educators have to guide children to learn the
ideas that can bring them closer to Allah. It is intended to make
children remember Allah in every thought. Such as the ideas of
Prophet Muhammad p.b.u.h containing in his sunnah (tradition), or
the ideas of ‘ulamas or kiais containing in their written and unwritten
advice.

Moreover, educators must also encourage children to learn
every clean and pure senses. It is intended to make children remember
Allah inevery feeling. Clean and pure senses represent peaceful in the
heart and the soul. When children’s heart and soul are peaceful, they
are difficult to be seduced by Satan and they can remember Allah in
every feeling.

In connection with developing the spirit of remembering Allah
in every deeds, thought and feeling of children, the researcher argues
that educators have to implement all of them consistently and
continuously. Additionally, they also need to be patient and diligent
because this process takes a long time. Therefore, children will be

familiar to remember Allah in all their conduct and circumstances.

Apparently, these argumentations of ‘Ulwan are quite close to Ibn
Qayyim’s, because Ibn Qayyim argues that faith education could be
achieved through several ways which could be applied by educators to

children, such as:*

46 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 203.
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1) To consider (to contemplate) the signs of Allah’s power, the breadth
of His grace, His wisdom and His majesty.

2) To remember the mortality.

3) To deepen the meaning of worship, because worship is one of the way

to educate the faith.

From this description, it can be known that the meeting point
between them lies in the similarity concept of tafakkur (contemplate) and
worship. ‘Ulwan and lbn Qayyim agree that tafakkur and worship are the

most important ways in providing faith education.

2. The Essence of Responsibility for Ethical Education

Etymologically, “ethic” has similar meaning with “moral”. In
Arabic etymology, ethic or moral is known as akhlag.*’” This is a masdar
(infinitive) form of the words akhlaga, yukhliqu, ikhlagan which means
temperament (as-sajiyah); behavior, disposition or character (at-tabz‘ah);
habit or prevalence (al- ‘adah); Good civilization (al-muri ‘ah).*® Akhlag
is also the plural form of word khulugu which has the same meaning with
disposition, temperament, character and ethics.*°

Meanwhile, in the terminology, ‘ulamas have agreed that akhlaq is
something concerning the behavior. But they have different views in
defining the term of akhlaq. For instance al-Ghazali argues that akhlaq is
the characteristics that are embedded in the soul. It causes actions easily
without intervention of the thought and considerations.>® Then, Ibn
Miskawayh sees akhlag as a personal mental state that encourages person

to perform actions without consideration of mind.® But Muhammad

47 Rohi Baalbaki, Op. Cit, p. 61.

48 Ulil Amri Syafri, Pendidikan Karakter Berbasis Al-Qur’an, Rajawali Press, Jakarta,
2012, p. 72.

49 Richard C. Martin, Encyclopedia of Islam and the Muslim World, Macmillan Reference,
New York, 2004, p. 34 See also Sheikh Khalid, Op. Cit, p. 206.

%0 Abii Hamid Muhammad Al-Ghazali, Ihya ‘Ulumuddin, Vol. |11, Dar al-Fikr, Beirut, 1989,
p. 56.

% Ibn Miskawayh, Tahdzib al-4khlag, Dar al-Kutub al-‘IImiyyah, Beirut, 1985, p. 25.
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Abdullah Darraz in Ulil Amri Syafri defines akhlaq as the inner strength
that combines the tendency between the good side (akhlaq al-karimah) and
the bad side (akhlaq al-madhmamah).>?

From the definitions that have been mentioned above, the
researcher concludes that akhlaq —or in another term known as morals— is
the characteristics embedding in humans’ soul, which can produce various
deeds including good deeds and bad deeds spontaneously without
requiring any thought and external encouragements.

Henceforth, about the meaning of ethical education, ‘Ulwan notes
that:
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“What we mean by ethical education is the set of ethical principles

and moral values that have to be inculcated in the child, in order to

be acquired by him as customary behavior from his early years,
through the time he becomes legally capable, up to his full
adulthood”.>

From the quotation, it can be known that ethical education means
the cultivation of ethical principles and moral values to children, this is an
advanced education after faith education. Ethical education is an effect
which is constructed after children implement faith and worship correctly.
Thereby, the quality of faith and worship influences the development of
children’s ethic.

The researcher argues that the meaning sense of the ethical
principles and moral values that have been mentioned by ‘Ulwan are the
essences of akhlaq that must be known by children. In Islam, akhlaq can
be classified into two: akhlaq al-mazmidah (admirable or good morals)

52 Ulil Amri Syafri, Op. Cit, p. 73.
%3 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p 177.
54 Child Education in Islam, Op. Cit, p. 77
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and akhlaqg al-madhmamah (reprehensible or bad morals). In this regard,
in ‘Ulwan’s view, the most important thing in the responsibility for ethical
education is inculcating good morals to children and keeping away them
from bad morals.

This is quite similar to the view of Ibn Qayyim who assumes that
ethical education is to train children to perform good morals and noble
customs, both are formed into the character and nature embedding in
children strongly. By reaching good morals and noble customs, children
are able to achieve the happiness of living in the world and in the hereafter,
and then, they are protected from bad morals.>®

Meanwhile, the responsibility for ethical education contains some

issues as ‘Ulwan notes that:
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%5 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 314.
%6 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 182.
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“Based on the pedagogical hadiths, it can be concluded that
educators, especially fathers and mothers have a big responsibility
in educating children with the kindness and moral principles.
Educators’ responsibility in this field is very complex because it
discusses about moral that are linked to the improvement of
children’s mental, playing a role in straightening children’s
deviations and preventing them from all over disrepute.

Hence, educators are responsible for educating children in early
age to be truthful, to be reliable, to be straight, to be altruistic,
helping people who need help, respecting for elders, respecting for
guests, doing good to the neighbor and love others.

They are responsible for cleaning the tongue of children from
denouncing and bad words, as well as from all words that lead to
moral decadence and bad education.

They are responsible for preventing children from abjection, bad
habits, poor morals, and from everything that will degrade
personality, dignity and sanctity of children.

They are responsible for familiarizing the children with the noble
feelings, for example, to do good to the orphans, the poor, and the
widows”.%’

In the quotation that have been mentioned above, ‘Ulwan explains
that “educators, especially fathers and mothers have a big responsibility in
educating children with the kindness and moral principles”. In this regard,
the researcher assumes that in this ethical education, fathers and mothers
have bigger responsibility than teachers. But, it does not mean that teachers
have no responsibility to provide ethical education because in the opinion
of the researcher, teachers in the school are also responsible in providing
ethical education to their students.

Of course, above quotation mentions that ethical education
contains many responsibilities of educators. But the researcher argues that
all of them are pointed into three main issues that are: (1) Educating
children to be honest, to be reliable and to be straight; (2) Keeping children
away from bad words and misbehavior; (3) Educating children to be kind
to others. In the view of the researcher, these mentioned issues are the main

essence of the responsibility for ethical education.

57 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 179-180.
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Then, to discuss and analyze the issues, the researcher explain each

issue in the following explanations:

a. Educating children to be honest, to be trustworthy and to be straight.

As has been explained in preceding quotation, ‘Ulwan assumes
that the most important thing in moral education is to educate children
with the kindness and moral principles. Hence, it is reasonable that
educators have to prioritize honest, trustworthy and straightness to be
instilled in children.

Talking about “honest”, it is similar to “truthful”,
“trustworthy”, “sincere or genuine”.”® In the view of Sheikh Fuhaim
Mustafa, a child must be taught about being honest in his words and
deeds so the child does not lie to others. Honesty brings good
prosperity and help a Muslim achieves a serene heart and peaceful
soul.>®

In line with Sheikh Fuhaim Mustafa, Sheikh Khalid argues that
the efforts of educating the values of honesty are the most important
issue in the process of building an Islamic character. However, it
needs a big effort in inculcating and forming the nature of honesty
because children will not learn the meaning of honesty, except from
their parents.®° Thus, the first process of inculcating and forming the
nature of honesty must be carried out by the parents to accustom
honest behavior in themselves. Thereby, children may imitate honest
behavior that are exemplified by their parents.

When children are accustomed to be honest, it grows the
trustworthiness of children. Further, they can be spared from the
nature of lying and they can be trusted by others. Hence, it can be

concluded that the nature of honesty (as-siddiq) and trustworthy (al-

219.

8 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 265.
%9 Sheikh Fuhaim Mustafa, Manhaj Pendidikan Anak Muslim, Mustagiim, Jakarta, 2004, p.

80 Sheikh Khalid, Op. Cit, p. 209.
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amanah) are a unity that inseparable, both of them are a nature that is
most prominent in the character of the Prophet p.b.u.h.

According to Sheikh Fuhaim Mustafa, trustworthy (amanah)
means conveying the rights to the people who have it without stalling
for time. The trustworthy in the world of science means to study hard
and serious. Meanwhile, the trustworthy in interactions with others is
to keep their secrets.5! In this regard, children must be taught to
respect and maintain the rights of others, one of them is to keep the
secrets.

Furthermore, educators have to guide children to be straight.
In Arabic, straightness is known as istigamah. It may be defined by
following the straight path, the true religion without turn right or left
that includes the implementation of leaving the whole badness and
performing all worship inwardly and outwardly.%? The purpose of
educating children to be istigamah is to get children to perform the
religious orders and leave what is forbidden in religion consistently

and continuously.

Keeping children away from bad words and misbehavior.

Healthy personality are visible from what someone says and
behaves. When a person often says and behaves badly, then certainly
that the person has unhealthy personality.

Unhealthy personality harms children and everyone in their
environment. Thus, children must be avoided from every bad words
and misbehavior because both are the factors that indicate an
unhealthy personality and cause problems of children and their

environment.

p. 607.

61 Sheikh Fuhaim Mustafa, Op. Cit, p. 217.
%2 Ibn Rajab al-Hanbali, Jami ‘ al- ‘Uliim wa al-Hikam, Dar as-Salam, Vol. 1, Cairo, 2004,
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In connection with bad words, some forms of the bad words
that must be avoided from children are abusing and insulting. Both are
bad habits spreading in children’s area and society.

‘Ulwan argues that there are two reasons that cause children to
love abusing and insulting. As explained in the following quotation:
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“Abusing and insulting are one of bad phenomenon that are

scattered besides children, both are not suggested by Qur’an

and Islamic education.

There are two reasons cause children love abusing and

insulting. First is the bad exemplary. When children always

listen —from their father— bad sentences, abasements, and bad
words, they imitate what their father do and finally children
love to do them habitually.

Second is the bad society. When children are allowed to play

in the street and hang out with bad friends, naturally, it makes

children learn abusing and insulting from their friends. Further,
children will imitate bad words, bad habits and bad

8 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 188.
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personalities, and then, they will grow up on the bad education

principles and bad morality”.54

From the quotation that has been mentioned above, it can be
concluded that the factors that influence children to abuse and insult
are bad exemplary of educators and bad society. In this regard,
educators are not permissible to abuse and insult. Also, they have to
keeping an eye for children and not giving permissions to children to
get along with bad friends in bad society.

These mentioned rules are also valid in keeping children away
from misbehavior because the researcher assumes that misbehavior
and bad words are equal, both are the reflections of despicable moral.

Then, in connection with despicable morals, teachers and
parents are required to give explanation to children about despicable
morals, so children can keep away themselves from bad deeds. Also,
they need to make children understand that a mu 'min (the believers)
are free from despicable morals.

In the view of Sheikh Fuhaim Mustafa, among despicable
morals that must be explained are:%

1) Ghibah. It is an act of talking about the evils of another person
and the person who talks about is not present when it is being
talking about. Ghibah can be formed by words, deeds, cues or
insinuations.

2) Namimah. It is an act of quoting words from a person, then
conveying the words to another person. It aims to discredit, to
destroy or to make hostilities between them.

3) Riya’. Itis an act of showing off in worship or other good things.
It aims to get praise and special places from others.

4) Hasad or hasud. It is an act of hating success or good news that

are obtained by others. In fact, those who are hasad or hasid

84 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 186-187.
8 Sheikh Fuhaim Mustafa, Op. Cit, p. 229-231.
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hoping pleasure which are obtained by such person just
disappeared. Whereas it is the act of unpleasant of Allah’s
decision.

Cruel sayings. It is an act of describing anything about a person
with bad sayings. The goal is to hurt the person.

Arrogant. It is an attitude of priding the quality or property and of
feeling have superiority than others. This act can be manifested
through an arrogant toward something. Such as possessions,
genealogy, ancestry, family, science, etc.

Quipping. It is an act of ridiculing and insulting or mentioning
disabilities and ugliness of another person.

Lazy. It is an attitude reluctance in worshipping to Allah or
performing good deeds to others. The reluctance of someone to
work or study also included on it.

Angry, it is an attitude of excessive emotion and of putting
another person in the wrong side.

Miserly, it is an attitude of reluctance in giving charity to the poor
and needy. Even, the misery tackle the poor to get charity and
rights from the rich.

Lying. It is an act of giving news about something contrary to the
truth and all of it done on purpose. It is the opposite of honesty.
Greedy. It is an attitude of unaccepting and unsatisfying of what
was earned. Even, Greedy suggest taking something that is not

right.

By explaining all of them, children are expected to understand

that these bad morals must be avoided, with the result that children

can be spared from the bad deeds and bad words.
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c. Educating children to be kind to others.

Educating children to be kind to others is one of the things that
is important in inculcating the good morals to children. Good deeds to
others glorify children and make them become useful.

In Islam, generally, good deeds refer to lisan. It is human
actions to implement worship to Allah well and correctly. l14san also
includes in the various forms of interaction, such as to the parents, to
brothers, to sisters, to relatives, to neighbors, to orphans, to the poor,
to travelers, even to animals.%®

Thus, in educating children to be kind to others, educators have
to train children to perform worship well and correctly. They must
also train children to perform good deeds to them, to siblings and to
others. In this regard, good deeds that can be performed are respecting
for older people and loving younger people, caring and helping people
who need, and all the good deeds that can give a positive value for

children and their environment.

According to the issues that have been discussed, the researcher
argues that these three issues aim to increase good morals (akhlaq al-
ma/imaidah) of children’s. Then, educators have to understand that the
moral development of children may be accomplished in three ways, such
as:®’

1) Direct education, through inculcating knowledge for the right and
wrong, good and bad by educators. In addition, the most important is
the exemplary of educators in doing moral values

2) Identification, through identifying or imitating the appearance or
behavior of someone who become the idol of children (such as parents,

teachers, kyais, ustadhs, etc.)

% Ibid, p. 216.
7 Syamsu Yusuf, Psikologi Perkembangan Anak dan Remaja, Remaja Rosdakarya,
Bandung, 2000, p. 134.
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3) Trial and error, through developing moral behavior by trial and error.
The behavior which brings rewards will continue to be developed, but

the behavior which brings punishment will be stopped.

Hence, it can be concluded that there are three important methods
in inculcating the good morals to children. The first method is direct
education, by providing knowledge of good morals (akhlaqg al-mahmiddah)
and bad morals (akhlag al-madzmazmah). After providing knowledge about
both of them, educators have to teach children to perform good morals and
leave bad morals.

The second is exemplary method, by giving an example to children
by performing a good morals. When educators want to train children to be
honest, they have to practice the honestly within them first. Thus, children
imitate what is practiced by educators.®® And the third method is by giving
approbation and disapprobation. When children do a good deed, educators
have to give approbation for the good deeds. Also for the opposite,
educators have to give disapprobation when children do a bad deeds. So,
children do not repeat the bad deeds.

For comparison and addition, Sheikh Khalid argues that the
responsibility of moral education is associated with several issues, i.e.: (1)
Teaching children to be trustworthy; (2) Inculcating the sense of love and
affection in children to love their family and others; (3) Encouraging
children to understand that the moral principles are proceed from
themselves, not from the external rules of society; (4) educating children’s
morals strongly and consistently; (5) Instilling a sense of regret in children

when they make a mistake; (6) Providing a good exemplary for children.

8 Sheikh Fuhaim Mustafa also discusses this method in his book, he notes that:
“Pendidikan Akhlak merupakan tanggung jawab para orang tua dan guru. Untuk mensukseskan
pendidikan akhlak ini, seorang anak selayaknya menemukan teladan baik di hadapannya, baik di
rumah maupun di sekolah. Sehingga, teladan tersebut dapat dijadikan sebagai acuan dalam
kehidupannya”. Sheikh Fuhaim Mustafa, Op. Cit, p. 26.
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So, they are able to absorb the moral values that are given by educators;
and (7) Building the character of children with morality.5®

Further, 1bn Qayyim states that ethical education must be fulfilled
by these ways: "
1) To be free from despicable morals and then replace it with noble morals.
2) To train children to be obedient and perform good deeds.
3) To implement the training and habituation.
4) To give bad descriptions of despicable morals.

5) To show the good result of good morals.

Based on the descriptions that have been mentioned, it seems that
the ideas of ‘Ulwan, Sheikh Khalid and Ibn Qayyim are almost identical,
all equally focus in training children to perform good morals and prevent

them from bad morals.

3. The Essence of Responsibility for Physical Education

In the discussion of the responsibility for physical education, for
some reasons, ‘Ulwan does not explain the definition of physical education.
Perhaps, indeed physical education does not need to be defined. Because,
in practice, physical education can be defined as education that relates to
physical or body. But, according to Anderson in Wikipedia, physical
education may be defined as an educational course for the physique of the
human body. It is taken during primary and secondary education of
psychomotor learning in a play or movement exploration setting to
promote health.”* This is the general definition of physical education but
not equal to ideas of ‘Ulwan, because the perspectives of ‘Ulwan explain
that physical education must be provided by educators generally. Thus, the

physical education in the perspectives of ‘Ulwan is not only provided by

89 Sheikh Khalid, Op. Cit, 296-299.
0 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 321-323.
" http://en.wikipedia.org/wiki/Physical_education, accessed on 22/01/2015.
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teachers in their school, parents at home also need to provide the physical
education for their children.

About physical education, ‘Ulwan explains that:
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“One of big responsibilities that are given by Islam to educators

containing fathers, mothers and teachers is the responsibility of

physical education. It aims to make children be able to grow up
with strong physic, peace in body, healthy and enthusiastic”.”®

From the quotation, the researcher assumes that ‘Ulwan’s
argumentation is quite similar to the explanation of Sheikh Fuhaim
Mustafa who argues that physical education is aimed to maintain
children’s physical health. So, their physical can grow strong and be able
to perform their duty properly.”

Meanwhile, according to Ibn Qayyim, Physical education is an
effort to educate body by providing nutrition, medication and exercise. The
kind and the amount of nutrition must be considered, the medication can
be done in various ways such as providing adequate nutrition or by
consuming recommended dosage drugs. Then, the exercise is an
appropriate ways in physical education, but it must be done in time in
accordance with the condition of the body and must not be done
excessively.”

Furthermore, the researcher assumes that the essence of the
responsibility for physical education is contained in the following

quotation:

2 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 213.

3 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 219.
74 Sheikh Fuhaim Mustafa, Op. Cit, 28.

7S Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 358.
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“For all of this, educators, —especially the mothers— should take

care of their children in early age and inculcate to children’s spirit

the noblest meanings of diligence, simplicity, confidence, and self-
respect.

In addition, they also should keep away children from disruption

and feebleness in body and mind. This effort will save the mind,

the body, and the morals of children. So that children would have

a strong suggestion to realize their ideals

That is the most important foundations of Islam in providing

physical education to children”.””

In the quotation, ‘Ulwan mentions that “educators, —especially the
mothers— should take care of their children in early age and inculcate to
children’s spirit the noblest meanings of diligence, simplicity, confidence,
and self-respect”. In this regard, it can be seen that in ‘Ulwan’s view,
mothers have bigger responsibility than fathers and teachers. It is
reasonable because mothers spent many times to take care children from
their early years.

However, when it is referred to the existing implementation at this
time, the statement is not completely true because most people believe that

teachers are more responsible than mothers or fathers in physical education.

8 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 221.
7 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 230-231.
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It is based on the fact that physical education has been integrated into the
school curriculum since long time ago. As listed by Wikipedia, students in
Indonesia ranging from kindergarten to high school have physical
education integrated with their curriculum.’®

Nevertheless, when it is examined forward, physical education that
integrated into the curriculum only contains the instructions about how to
perform sports and how to train physics only. It does not cover the
surveillance of children’s physic in total as has been defined by ‘Ulwan in
the quotation.

From this explanation, physical education that integrated in the
curriculum has a narrower meaning than ‘Ulwan’s physical education.
Thus, the researcher agrees that teachers in their school have full
responsibility in providing physical education that is already integrated in
the curriculum. But, for the physical education that has been formulated
by ‘Ulwan, mothers have a bigger responsibility than fathers and teachers.
Because in essence, physical education in the perspectives of ‘Ulwan is
more inclined to the guarding or surveillance. Guarding children is the
primary duty of mothers and training children is one of the main tasks of a
teachers.

Furthermore, also from the quotation, the researcher believes that
in the perspectives of ‘Ulwan, the responsibility for physical education
contains three issues, i.e.: (1) Taking care of children from their childhood;
(2) Ensuring that children are brought up with the senses of diligent, simple,
confidence and self-respect; and (3) Keeping children away from
everything that can damage their physical and mental. These three issues
are the main essence of the responsibility of educators in physical
education.

Henceforth, to discuss and analyze each issue, the researcher

explains all of them in below explanation:

78 http://en.wikipedia.org/wiki/Physical_education, accessed on 21/05/2015.
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a. Taking care of children from their childhood

In this first issue, ‘Ulwan alludes about the obligation of taking
care children by educators. But, the researcher assumes that the
intention of taking care is to maintain the health of children’s’ physical
and mental, it is intended to avoid children from diseases.

In Islam, the concept of taking care of children is known as
hadanah which means taking care, or the jobs of caring children.”
Meanwhile, in terms, hadanah means protection or preservation that
must be given to the persons who are unable to take care themselves,
such as children or insane person. The protection or the preservation
can be implemented by providing clothing, food, and shelter.° But
Sayyid Sabiq argues that hadanah is a maintenance or protection that
must be given to children or insane person who are not able to fulfill
their various needs independently, protecting themselves from harm
and maintaining their physical, soul and mind. All of these done for
their future success.®!

From the definitions of hadanah, the researcher argues that
taking care of children can be done by implementing the methods that
are presented by Islam concerning physical education. As ‘Ulwan

notes that:
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% Ahmad Warson Munawwir, Op. Cit, p. 274.

8 Sheikh Shamsuddin bin Muhammad Al-Khatib al-Sharbini, Mughni al-Muhtaj ila
Ma ‘rifah Ma ‘ant al-fadh al-Minhaj, VVol. 111, Dar al-Ma‘rifat, Beirut, 1997, p. 592.

8 Sayyid Sabiq, Figh as-Sunnah, Vol. Il, al-Fath al-1‘lam al-*Arabi, p. 216-217.
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“And for educators, —to help in understanding that they have
big responsibilities— here are the methods that are determined
by Islam in educating physical of children: (1) providing for
the family (by fathers); (2) following the precepts for healthy
food, drink and sleep; (3) preventing from infectious diseases;
(4) treating by medication; (5) implementing the concept of
“no harm and no reciprocating injury; (6) leading child to do
sports; (7) leading child to be simple, moderately pleasurable
life; and (8) leading child to be serious, diligent, and keeping

away from laxity and dissoluteness”.8
From the quotation, it can be concluded that among the
methods that can be used in this physical education are providing for
the family, following the precepts for healthy food and drink, being
careful of infectious diseases, treating by medication, implementing
the concept of “no harm and no reciprocating injury”, educating the

physic and horsemanship, and so forth.

The researcher believes that the methods that have been
mentioned in the quotation are the important aspects in caring children.
By carrying out these methods, the educators are expected to take care

children as well as possible.

b. Ensuring that children are brought up with the senses of diligent,
simple, confidence and self-respect.
According to its etymology, diligent means hard working.3*

Diligence in student or children may be defined as an effort he or she

8 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 213-220.
8 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 219-229.
8 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 164.
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puts towards balanced and holistic development in mental, physical,
social and spiritual dimensions.®

Meanwhile, simplicity is the quality of being easy to
understand or use; the state or quality of being plain or not fancy or
complicated; something that is simple or ordinary but enjoyable.%®
Confidence is a feeling or belief that someone or something has the
ability to do something.®” But, Self-respect is a proper respect for
oneself as a human being; regard to one’s own standing or position.®

From the definitions that have been described above, the
researcher argues that diligence, simplicity, confidence, and self-
respect are closely linked to the psychological aspects. Thus, ‘Ulwan
has a view that in physical education, educators are responsible for
physical and psychological aspects of children. It is not surprising,
because as we all know the aphorism of “mens sana in corpore sano”
or in Arabic is known as “al- ‘aql al-salimu fz al-jismi al-salimi” (there
is a healthy mind in a healthy body) is very factual in the real life.

Thus, it can be concluded that the mental is closely linked to
physical. When educators have an obligation to educate the physical
of children, they also have an obligation to educate the mental of
children. Hence, it is not surprising that in the responsibilities of
physical education, ‘Ulwan focuses on two aspects, the mental and the
physical. For the mental, specifically, the researcher discusses it in the

section of “the responsibility for psychological education”.

c. Keeping children away from everything that can damage their

physical and mental

8 H Bernard, DD Drake, JJ Pace, “Student-Centered Educational Reform: The Impact of
Parental and Educator Support of Student Diligence”, School Community Journal, Vol. 6, No. 2.
Fall/winter 1996. The PDF can be downloaded on: http://www.adi.org/journal/fw96/BernardDrakeP
acesRaynorFall1996.pdf

8 http://www.merriam-webster.com/dictionary/simplicity accessed on 12/01/2015.

87 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 124,

8 http://www.merriam-webster.com/dictionary/self-respect accessed on 12/01/2015.
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The third issue of responsibilities for physical education is to
keep children away from everything that can damage their physical
and mental. Among them are the negative problems that are

widespread around children. In this case regard, ‘Ulwan notes that:
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“In the view of writer (‘Ulwan) these serious problems facing
children, the young and old may be summed up as follows: (1)

smoking; (2) masturbation; (3) drinking and narcotics; and (4)
adultery and sodomy”.%

The researcher agrees that the problems that have been
mentioned above give negative effects on the physical and mental of
children. Thus, educators have to know the dangers and negative
effects which are caused by the problems. By knowing them,
educators can prevent children from everything that are damaged
physical and mental of children.

Further, regarding the dangers of smoking, ‘Ulwan notes that:
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8 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 222.
% Child Education in Islam, Op. Cit, p. 90.
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“We assert that smoking causes two dangers:
The first is hygienic and psychological dangers: it is now
proven beyond doubt that smoking results in the disastrous
effects of lung disease, as well as the loss of memory, loss of

appetite, paleness, problem with respiration and nervous
systems and physical ill health”.%
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“And the second is financial dangers: of course, smoking as a
daily habit does eventually lead to financial problems, which
would then lead to family conflicts since, in most cases,

smoking may mean encroachment on daily provisions for the
house and its inhabitants”.%*

Then, about the harmful effects of masturbation, ‘Ulwan notes
that:
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% Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 223.
92 Child Education in Islam, Op. Cit, p. 90

9 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 224.
% Child Education in Islam, Loc. Cit.



84

S 5 el LY G L ) o5 8 Ll

i )5l (0)

o) e SLadl 5,08 s alinay ciial) e LYl ods (ol s

Uy S Vg o ) o STH jod aie oy o M s OF s Vg

ALY e domg ) Aoyl ) ags OF ods

Sl gled) & ol olasY oY1 e e ST LY g

Lol Lemlam o 4 3TL OF s gmey 2V B3l odn 3110 o

S of (3L Ul aledl 3 Y s oy Ll ) s

Lt play L o3 El

liey 2k 2T (2)

B 21 als Olay 8ol sl e el OF Ogilaid) slalall |3

Zk}lg \.JZ.JJ.A ) e Z.Slﬁ_cj

il A S G518l Y Cand cObndly J gl

(Sl bl jlrizaV) ¢ oy cloza YU ClaiVl ( plaSSYIg

ALVl A OSSL Sadly (Ol 11 glas selally

oty @Y ks ¢ xS fes g Lol sda e SIS

9. ity dulys Ogwanidl Lgnrsl W3y (ipasiidl

“We assume that the dangers which are caused by this problem

can be mentioned as follows:

1. Physical dangers: anyone is practicing masturbation is liable

to these complications. Bodily exhaustion, shivering, heart
palpitations, and pulmonary inflammation in most cases.

2. Sexual dangers: one of the most dangerous effects is

impotence which means disability of man to get married or

satisfy wife’s desire. This may lead to abstaining from

marriage, in such cases, will render the wife unable to keep her

integrity; and thus the couple may seek divorce, or the wife
may find her satisfaction through immoral ways.

% Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 229-230.
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3. Psychological and mental effects: among the dangerous
effects here are distraction, forgetfulness, irresoluteness,
aloofness, timidity and laxness”.%

Meanwhile, about the dangers of drinking and narcotics,

‘Ulwan notes that:
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“We believe that the dangers that are caused by this problem
can be mentioned as follows:

1. Hygienic and mental dangers: it is already known that
addiction may lead to insanity, dissipated memory, distorted
thinking, as well as stomach ache, loss of appetite and

hardening of blood vessels”.%®
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“2. Economic dangers: an addict is financially on the verge of
bankruptcy since he always finds it easy to squander his money

% Child Education in Islam, Op. Cit. p. 93.

9 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 238.
% Child Education in Islam, Op. Cit. p. 96.

% Tarbiyat al-4ulad fi al-Islam, Loc. Cit.
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on narcotics. Of course, this leads to poverty and causes lack
of productivity and many economic problems”.%
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“3. Psychological, moral and social dangers: such an addition
may lead to lying, cowardice, and lack of ethical
responsibility; all of these result in committing crimes of theft,
adultery and a hostile attitude towards society”.1%?

Furthermore, about the dangers of adultery and sodomy,

‘Ulwan notes that:
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100 Child Education in Islam, Loc. Cit.
101 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 239.
102 Child Education in Islam, Loc. Cit.
103 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 245.
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“We believe that the dangers that are caused by this problem
can be mentioned as follows:
1. Hygienic and physical dangers: Such grievous sins result in
many venereal disease: (1) gonorrhea; (2) syphilis; and (3)
other infectious diseases”.1%
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“2. Social, ethical and psychological dangers: in the social,

ethical and psychological matters, the harmful effects of these

crimes lead to confounded ancestries, dissolution and the
dismemberment of families”.1%

The quotations above completely explain the harmful effects
of the problems of smoking, masturbation, drinking, narcotics,
adultery and sodomy. Hence, it can be seen that the problems that have
been mentioned above may easily damage the health of children’s
physical and mental. Then, it is reasonable that in the perspectives of
‘Ulwan, these problems must be avoided from children in order to

make children’s physical always healthy.

Based on the explanation of these three issues, it seems that the
responsibility for physical education in the perspectives of ‘Ulwan is
closely linked to the efforts of maintaining children’s physical and mental.
These efforts aim to develop the physical of children properly and protect
them from various kinds of physical and mental damages. Of course, this
is quite different from what has been taken by the researcher from lIbn

Qayyim in preceding explanation concerning the definition of physical

104 Child Education in Islam, Op. Cit. p. 99.
105 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 246.
106 Child Education in Islam, Loc. Cit.
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education. In his view, physical education is quite simple, which includes
the obligation to provide nutrition adequately, the provision of treatment
if children are contaminated by disease and to train children to exercise

regularly.

4. The Essence of Responsibility for Intellectual Education

Intellectual may be defined as “something relates to the ability to
think in a logical way”; “involving serious study and thought”; “smart and
enjoying serious study and thought”.'%’ But in the ideas of Collini, the
word of “intellectual” has three main senses. Those are sociological sense,
subjective sense, and cultural sense. In the sociological sense, it can be
defined as a socio-professional category within a comprehensive
classification of types of occupation. The subjective sense denotes a
different type of category, since it focuses upon an individual’s attitude to
and degree of interest in ideas as measured against an implicit standard of
reflectiveness and intellectual seriousness. Then, the cultural sense focuses
on those who are regarded to possessing some kinds of “cultural
authority”.10®

Meanwhile, intellectual education in the perspectives of ‘Ulwan

can be understood by following quotation:
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“Intellectual education means intellectual upbringing of the child
using benefits of shari‘ah knowledge, by the culture that is

scientific and modern, and consciousness to be intellectual and to
be cultured”.110

107 http://www.merriam-webster.com/dictionary/intellectual accessed on 15/01/2014.

108 Stefan Collini, Absent Minds: Intellectuals in Britain, Oxford University Press, Oxford,
2006, p. 46-47

109 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 255.

110 pedoman Pendidikan Anak dalam Islam, Op. Cit. p. 270.
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From the quotation, simply, it can be concluded that intellectual
education is the mental upbringing of children according to Islamic
concept, together with elements of modern scientific knowledge.

From the definitions of “intellectual” and “intellectual education”
by ‘Ulwan, the researcher argues that intellectual education is the
intellectual development of children that is intended to allow them to
develop their intellectual well. So, when they are adult, they are expected
to be intellectual person. This intellectual development is given by
inculcating the elements of modern and Islamic science in children.

Meanwhile, in the view of Sheikh Fuhaim Mustafa, intellectual
education is one of the most important education. According to his reason,
the intellectual is the greatest power which given by Allah to human and
everyone has obliged by Islam to train and use their intellect for good
deeds.! Then, intellectual education in the view of Ibn Qayyim is to exert
the capability and the ability to develop the intellect, to educate and to
expand the insight of intellect. Either this capability is deployed by
educators with educating others, or by a person with educating himself.!1?

Furthermore, ‘Ulwan considers that the responsibility for
intellectual education is associated with the development of intellectual

and mental. As he notes that:

ALY 1SS G gl Dyl s By Ssla 5 Y Afggll oday
(s e Apend] Gy lly ¢ B AIGY) A AL Capendly (i ald g

B3, asy Lty e r LB 2laa)l 20 (J dyanie gl aaldl 4l

“And this responsibility is equally important to other
responsibilities that have been mentioned before, such as the
responsibilities for faith education, ethical education and physical
education. Faith education as the foundation, physical education as
the preparation and formation, ethical education as moral

111 Sheikh Fuhaim Mustafa, Op. Cit, p. 30.
112 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 253.
113 Tarbiyat al-Aulad fi al-Isiam, Loc. Cit.
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cultivation and habituation, and intellectual education as the

resuscitation, civilizing and teaching”.1*

In this regard, the researcher argues that educators have to
understand that all responsibilities need to be carried out in total. It means,
they have to consider all of the responsibilities, not only a part of them.

Further, ‘Ulwan argues that there are three issues that must be

known by educators. As listed in the following quotation:
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“When the responsibility of educators contains phases that are
should be followed by educators, the authors (‘Ulwan) argues that
the responsibility of educators for intellectual education focus on
the following three issues: (1) Teaching obligation, (2) Intellectual

enlightenment, and (3) Intellectual health”.11®

Clearly, the quotation that has been mentioned above explains that
the responsibility of educators for intellectual education contains three
issues, i.e.: (1) Teaching children; (2) Enlightening children’s intellect;
and (3) Keeping the health of children’s intellect. Further, the researcher
argues that these three issues are the main essences of the responsibility of
educators in intellectual education. Henceforth, to discuss and analyze
each issue, the researcher explains all of mentioned issues in the following

explanations:

114 pedoman Pendidikan Anak dalam Islam, Loc. Cit.
115 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 255-256.
116 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 270-271.
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a. Teaching children

In the previous explanation, the researcher has been asserted
that teaching and educating are not equal, because the word of
“teaching” has a narrower meaning than the word of “educating”.
Nevertheless, teaching may be classified as a part of educating
because every teaching is educating, but not every educating is
teaching.

“Teaching” or “to teach” means to cause or help (someone) to
learn about a subject by giving lessons; to give lessons about (a
particular subject) to a person or group; to cause or help (a person or
animal) to learn how to do something by giving lessons, showing how
it is done, etc.’

From the definition of “teaching”, it can be understood that
teaching can be performed by giving lessons or knowledge about
something to someone in order to make he or she can understand how
to do something or how something could happen.

In this regard, ‘Ulwan notes that:
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“There is no doubt that Islam is concerned with the issues that

associated with teaching children. Because Islam has burdened

on educators and parents a big responsibility in teaching

children, developing their science and culture, and helping
children think critically and correctly”.**°

From the quotation, it can be known that teaching is one of big

responsibilities that are burdened to educators. Of course, this

17 http://www.merriam-webster.com/dictionary/teach accessed on 20/01/2015.
118 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 256.
119 pendidikan Anak dalam Islam, Op. Cit, p. 271.
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argumentation is supported by the postulates that are sourced from the
Qur’an and the Hadith about the virtues of seeking knowledge as

follows:
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“Allah will exalt those of you who believe, and those who are
given knowledge, in high degrees; and Allah is Aware of what
you do .20
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“... and he who treads the path in search of knowledge, Allah
would make that path easy, leading him to Paradise... "**
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“When a man dies, his acts come to an end, but three,

recurring charity, or knowledge (by which people) benefit, or
a pious son who prays for him (for the deceased).'?
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From the postulates that have been presented above, it is
known that knowledge is the most important thing for life in the world
and hereafter. Thus, knowledge must be taught to them. It is intended
to develop children to be intelligent and smart. Furthermore, they can
achieve success in their lives. For this reason Islam requires people to
learn and to teach.

Meanwhile, about the stage or the process of teaching, ‘Ulwan

explains that:

120 Android Software iQuran Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, al-Mujadilah: 11.

121 Imam Muslim, Sahih Muslim, translated into English by Mahmoud Matraji, Vol. 4.B,
hadits no. 2699, Dar El Fiker, Beirut, 1993, p. 471.

122 Imam Muslim, Sahih Muslim, translated into English by Mahmoud Matraji, Vol. 3.A,
hadits no. 1631, Dar El Fiker, Beirut, 1993, p. 163.
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“The obligations of teaching that must be considered by

educators, teachers and fathers are teaching children in their

age of recognition (when they can distinguish between the bad

things and the good things) reading holy Qur’an, the history of

the prophets, the science of shari‘ah, poems and Arabic

aphorism”.124

In the view of the researcher, ‘Ulwan’s opinion which
mentions that educators have to focus on the teaching of children in
their age of recognition is similar to the opinion of Sheikh Khalid.
Sheikh Khalid argues that teaching children in their early childhood is
very important. He reasons that in this phase, there is significant
growth in the physical, mental and personality. If the growth in this
phase runs well, the development of the next phase will be good
also.!?®

The opinions of ‘Ulwan and Sheikh Khalid are also
analogously to a psychological theory about intellectual development.
There, it has been explained that the rate of children’s intellectual
development takes place very fast until early adolescence.'?® Thus,
when children are able to distinguish between good and bad, educators
have an obligation to teach children about how to recite the Qur’an, to
know the history of Prophet p.b.u.h. and his Companions, and the
teaching of sharz‘ah.

Indeed ‘Ulwan only mentions some teaching materials that

must be taught to children, but the researcher assumes that it not

123 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 268.

124 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 286.

125 gheikh Khalid, Op. Cit, p. 14.

126 'yudrik Jahja, Psikologi Perkembangan, Kencana, Jakarta, 2011, p. 47.
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means that ‘Ulwan leaves and forgets another teaching materials.
There are many other teaching materials which are necessary or
required to be taught to children. Nonetheless, ‘Ulwan prioritizes the
teaching material have been mentioned before (i.e.: reading the
Qur’an, learning the history of Prophet and his Companions, and the
teaching of shari‘ah) to be taught to children in their early childhood.
Meanwhile, other teaching materials can be taught further according

to the age of children.

b. Enlightening children’s intellect
In the view of ‘Ulwan, the meaning of intellectual

enlightenment can be known from this quotation:
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“Intellectual enlightenment means an effort to enlighten

children’s intellect using: Islam as the religion and state, the

Qur’an as the way of life, the history of Islam as the symbol of

glory and magnificence, Islamic culture as the spirit and ideas,

and the movement of Islamic da ‘wah” 128

From the quotation, the researcher argues that the intellectual
enlightenment is closely linked to the effort of developing children’s
Islamic intellectuality. This effort aims to make children base their
intellectual activity to the teachings of Islam totally. Thus, children
can be spared from any liberal ideas that are dangerous and can

damage their intellectual.

127 Tarbiyat al-4ulad fi al-Islam, Op. Cit. p. 288.
128 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 310.
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Further, in this intellectual enlightenment, ‘Ulwan notes that
there are four methods that must be implemented by educators, as

noted in this quotation:
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“But, what are the ways to this enlightenment? The ways to
intellectual enlightenment may be through many aspects: (1)
intelligent teaching; (2) excellent examples; (3) deep
knowledge; and (4) deep companionship”. 1%

Then, the definition of each method can be known from below
quotations:

Bid anpmg argrl b oo W) ik OF ol il o 5502dlls

i leging 43513-\ s L“S-U\ .L?-jj\

“Intelligent teaching means that child must be taught by his

father and his educators about the essences of Islam and every

matters that are contained inside, such as: the fundamental, the

laws and the rules, the insight that Islam is only one religion
that immortal and universal”.'*?

129 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 290-291.

130 Child Education in Islam, Op. Cit, p. 111.

131 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 291.

132 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 313.
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“Excellent examples means that child must be guided by tutors
who are sincere, understanding about Islam, defending Islam,
applying His commandments, and having enthusiasm to strive
in the way of Allah although criticized by others” 134
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“Deep knowledge means educators provide an even-small
library which contains Islamic books concerning the biography
of patriots, the stories of righteous persons, and the
information about the pious persons”.t3®
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“Good relationship means educators choose friends that are

right, honest, and different to others by understanding Islamic

knowledge deeply, by great intellectual awareness and by

implementing the Islamic tradition completely”.1%

From the quotations that have been mentioned above, it is clear
that educators have to consider that intellectual enlightenment must be
done by implementing variety of methods as have been mentioned

above, i.e.: to provide intelligent Islamic teachings, to train children

133 Tarbiyat al-Aulad fi al-Isiam, Loc. Cit.

134 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 314.
135 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 294,

136 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 318.
137 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 295

138 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 319.
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to emulate someone who have excellent examples, to provide a library
which contains Islamic books and to choose the good friends to

children.

c. Keeping the health of children’s intellect
About this issue, ‘Ulwan notes that:
slze) et Cbly LV 2o 3 Bl Bl Leam g U gl oy
(s 5 Wagydsy OF Y] pgede Wb Lo B0Dy ol Jgde dnnay
By s 185130 ke 0S5 Ay 3> clerls; G s
139 il whodeg Alo

“One of responsibilities that are laid by Allah to fathers and

educators is to pay attention intellectual health of children and

students. In this regard, educators have to keep and maintain
children’s intellect. So, children’s intellect can be protected
and maintained”.4

From the quotation, the researcher assumes that this is a
preventive measure which aims to make children’s intellectual healthy
and to keep away children from various problems that can damage
their intellect.

These problems have been described in the discussion of the
responsibility for physical education. Those are smoking,
masturbation, drinking and adultery. The researcher needs to
emphasize once again that these problems cause harmful and massive
effects on the intellectual, physical, and mental. Hence, educators
have to prevent children from the problems that have been mentioned.
By preventing children from the problems, it means that educators are
responsible for educating physical, intellectual and psychological of
children.

139 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 297-298.
140 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 321.
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To this end, the researcher has not been explained about which
educators that are responsible for providing these intellectual education to
children. But, based on the issues that have been explained, the researcher
argues that parents and teachers are equally responsible for intellectual
education.

Further, the researcher sums up all of the explanations and assumes
that in implementing all of those mentioned issues, educators have to know
the ways that can be used in educating the intellectual of children. lbn
Qayyim argues that the ways are:'4!

1) By considering Allah’s creations and the signs of His majesty.

2) By considering the verses of Allah that read, i.e. the Qur’an

3) By performing all of Allah’s commands and to be straight.

4) By increasing awareness against the obstacles that blocking the
development of intellect.

5) By avoiding blind taglid (imitation).

6) By thinking at the right place and time

7) By avoiding of things that can damage the intellect.

5. The Essence of Responsibility for Psychological Education

The responsibility for psychological education is closely linked to
the soul of children. Soul can be defined as the spiritual part of a person
that is believed to give life to the body, and in many religions, it is believed
to live forever.}*? This definition is almost similar to the opinion of Ibn
Maskawayh in his book, Tahdhib al-Akhlag. According to him, the soul is
something which is not a body, not the part of the body, nor the material.*43
Hence, it can be understood that the soul is a simple and immaterial

substance that control the body, but it cannot be felt through the body.

141 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 265-270.
142 http://www.merriam-webster.com/dictionary/soul accessed on 25/01/2015.
143 |bn Miskawayh, Op. Cit, p. 4.
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Meanwhile, about the definition of psychological education,
‘Ulwan notes that:
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“Psychological education means training children to be bold, frank,
having capacity for goodness to others, to be self-disciplined when
angry and of sound moral behavior”.}4

The researcher argues that this definition is moral oriented. Thus,
in the perspectives of ‘Ulwan, psychological education is intended to allow
children to have an Islamic personality that is appropriate to the teachings
of Islam. This is quite similar to the perspectives of Sheikh Khalid which
are contained in the following quote:

“Adapun yang dimaksud dengan pembentukan kepribadian Islami

adalah menjadikan anak memiliki kemampuan berpikir, bertutur

kata, bertindak, berakhlak dan berperangai layaknya seorang

Muslim. Selain itu, anak juga memiliki semangat juang yang tinggi

dalam menyebarkan ajaran Islam, membela kebenaran, menumpas

kebatilan, serta berpegang pada nilai-nilai ajaran Islam, meskipun
ia dikucilkan oleh orang-orang di sekelilingnya, sehingga ia
menjadi seperti orang asing dalam suatu komunitas. Dengan kata
lain, yang dimaksud dengan pembentukan kepribadian Islami
adalah pembentukan pribadi muslim yang shalih, jiwanya dipenuhi

dengan nilai-nilai keseimbangan dalam Islam dan mampu
memberi manfaat bagi sesama.4®

From the quotation above, it can be understood that the soul is
closely linked to Islamic personality. When the soul is filled with the
values of balance, the soul is healthy. It can be manifested through Islamic
personality that is embodied in the good morals and behavior. As noted in
the book of “Psikologi Tasawuf”’, Ahmad Rifa’i explains that the healthy

soul can be manifested in several characteristics and good behavior, such

144 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 301.
145 Child Education in Islam, Op. Cit, p. 114
146 Sheikh Khalid, Op. Cit, p. 66.
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as: zuhd, gana’ah, sabr, tawakkal, mujahadah, rida, shukr and ikhlas.
Meanwhile, the unhealthy soul can be manifested in several bad
characteristics and misbehavior such as: ~ubbu ad-dunya, greedy, ifba ‘ al-
hawa’, 'ujiib, riya’, takabbur, hasid, and sum‘ah.*’ From here, it is
known that the personality and behavior of children are the indicators that
reflects the healthy or unhealthy of their soul. When a child performs good
properties and well behaved, it indicates that the child has a healthy soul.
Likewise, if a child performs the bad properties and misbehavior, it can be
ascertained that his soul is unhealthy.

Thus, psychological education strives to make children having the
healthy soul. It can be done by educating children to have good properties
and best behavior. It seems, indeed this is the main reason why the
definition of psychological education in the perspectives of ‘Ulwan is more
oriented to the akhlaq that relates to the characteristics and behavior.

Further, the researcher assumes that the essence of the

responsibility for psychological education is stated in the following quote:
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“A child is a mandate for his educators and Islam commands
educators to inculcate in him the bases of mental health since he
opened his eyes. The bases of mental health will make him to be
intelligent, to be right in mind, to be balance and having high

desires. In the same manner as Islam commands them (educators)
to liberate the child from every factors that undermine his dignity,

147 Muhammad Alfan, Psikologi Tasawuf, Pustaka Setia, Bandung, 2011, p. 320-326.
148 Tarbiyat al-Aulad fi al-1slam, Loc. Cit.
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mind and personality, and to make the child lives the life without

the senses of malice, hatred and pessimistic”.14°

Based on the quotation that has been mentioned above, it can be
known that the responsibility for psychological education contains two
important issues: (1) Inculcating the bases of mental health to children as
early as possible; and (2) Keeping children away from any factors that can
damage the children’s personality. The researcher assumes that these two
issues are the main essence of the responsibility of educators in
psychological education.

Meanwhile, to explain and analyze each issue, the researcher
explain all of these issues as follows:
a. Inculcating the bases of mental health to children as early as possible

As have been discussed in preceding discussions, the
researcher has explained that psychological education in the
perspectives of ‘Ulwan is closely linked to ethical education. But, that
does not mean psychological education and ethical education are
equal. Indeed, practically, psychological education and ethical
education have equal rules that are: instilling good morals and
avoiding despicable morals of children. Nonetheless, as the researcher
views by their objectivity, both are quite different because
psychological education focuses on the development of self-piety but
ethical education focuses on the development of social piety.

As has been explained in the quotation, ‘Ulwan states that
educators have to inculcate the bases of mental health in children as
early as possible, it is intended to make them to be intelligent, to be
right in mind, to be balance and having high desires.

Then, ‘Ulwan does not explain the bases of the mental health,
but the researcher argues that the bases of mental health in ‘Ulwan’s

argumentation is the good personality that is needed to be inculcated

149 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 324.
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to children. It is a manifestation of the healthy soul. When educators

can bring the good personality to children’s soul, it means that

educators can inculcate the bases of the mental health in children.

Muhammad Alfan notes that according to Ahmad Rifa’i, the

bases of mental health can be manifested in some of the good deeds

and behavior as follows:!*

1) Zuhd, it means to refrain for not loving too much the wealth or
possessions.

2) Qana’ah, it is the attitude of feeling enough to what has been
owned or achieved.

3) Sabr, it means to bear suffering in three things: performing
worships, keeping away from sin and bearing the misfortune.

4) Tawakkal, it is the attitude of defenselessness to what has been
decided upon God.

5) Mujahadah, it is the attitude of seriousness in doing the kindness.

6) Rida, itis the attitude of accepting what has been given upon God.
It is coupled to the acceptance of God’s rules with full obedience.

7) Shukr, it means to know all the God’s blessings with performing
the good faith and obeying by praising to Him.

8) Ikhlas, it means to cleanse the heart only for God, so in worship

no other purpose except for God.

From the explanations above, the researcher asserts that
educators have to inculcate the good deeds and good behaviors that
have been mentioned above. It is intended to make sure that they can
present the healthy mental for children.

Meanwhile, the methods that can be used here are equal to the
methods that can be used in ethical education, that are: direct

education, exemplary and giving approbation and disapprobation. For

150 Muhammad Alfan, Op. Cit, p. 320-323.
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more details, the researcher’s explanation about the responsibility of

ethical education can be reviewed.

b. Keeping children away from any factors that can damage the

children’s personality

The second issue in the responsibility of psychological
education is to keep children away from any factors that can damage
their personality because all of them can disrupt the mental health of
children.

In this regard, ‘Ulwan argues that there are five factors that are
most influential in damaging children’s personality, as he notes:
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“Among the most important factors which educators should try
to do is to free children and pupils from such phenomena: (1)
Shyness; (2) Fear; (3) Inferiority complex; (4) Envy; and (5)
Anger” 1%

The researcher assumes that each child must have experienced
some factors that have been mentioned above. If the parents ignore
these factors happen without any special handling, the child later in
their adult will continue to bring those problems as the strong

personality that is embedded in their subconscious. Therefore,

151 Tarbiyat al-Aulad fr al-Islam, Op. Cit, p. 301-302.
152 Child Education in Islam, Op. Cit, p. 114.
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educators have to keep and handle children from these factors as early

as possible.

Those are the perspectives of ‘Ulwan about how to inculcate the
bases of mental health and to prevent children from every factors that can
disrupt the mental health of children. As the main essence of the
responsibility of educators in psychological education, both of them are
the most important issues that must be considered by educators in
educating children’s psychological.

To this end, the researcher has not been mentioned which educators
that are responsible in providing psychological education. Thus, based on
the issues that have been mentioned, the researcher believes that parents
and teachers are responsible to educate psychological of their children or
students. But the portions of the responsibility of both parents and teachers
are not equal because parents have bigger responsibility than teachers.

Further, in the views of Ibn Qayyim, psychological education is
called as psychological training. This training can be done by performing
believe completely in what has been granted by Allah, implementing it
with a directed teaching, educating it to always be in happiness, patience,
courage, tolerance and good actions that became common actions.*

Then, Ibn Qayyim explains that in training the psychological of
children, educators have to invite children to perform some following
ways:

1) Deepening faith in supernatural things.

2) Returning to God and being busy with things that make Him pleasant.
3) Loving Allah, because it is the key to gain favor and happiness in life.
4) Remembering Allah and performing prayers regularly.

5) Performing self-evaluation every night before sleep.

153 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 244.
154 |bid, p. 242-246.
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Finally, it can be seen that ‘Ulwan’s ideas are broader than Ibn
Qayyim’s, because ‘Ulwan assumes that psychological education is the
process of maintaining the psychological aspects. Meanwhile, in the
assumption of lIbn Qayyim, psychological education is the process of

training the psychological aspects.

6. The Essence of Responsibility for Social Education

The word of “social” may be defined as something which relating
to or involving activities in which people spend time talking to each other
or doing enjoyable things with each other.'>®> Meanwhile, according to
Wikipedia, the term of social refers to a characteristic of living organisms
as applied to populations of humans and other animals. It always refers to
the interaction of organisms with other organisms and to their collective
co-existence, irrespective of whether they are aware of it or not, and

irrespective of whether the interaction is voluntary or involuntary.®
Meanwhile, about the meaning of social education, ‘Ulwan notes

that:
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“The meaning of social education is to educate children from their
childhood to implement the good manners and noble psychological
principles that are sourced by Islam and good faith. It is intended

to make children able to perform good manners in their society, to
have good intellectuality and to perform wise behaviors”.*%

From the quotation, it can be concluded that social education in the

perspectives of ‘Ulwan is an education which aims to rear children on good

155 http://www.merriam-webster.com/dictionary/social accessed on 27/01/2015.
156 http://en.wikipedia.org/wiki/Social accessed on 28/01/2015.

157 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 353.

18 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 391.
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social morals and noble psychological principles based on Islam. So
children can acquire good breeding, politeness and sound behaviors.
Meanwhile, Sheikh Khalid argues that social education in the
perspectives of Prophet’s tradition has the purpose to make children can
adapt in the social life of their community. For example, to the older people,
friends or peers.® These are quite similar to the argumentation of Ibn
Qayyim who asserts that social education aims to build strong relation
between a person and the society by applying a bond that built on the sense
of brotherhood. 1°° By providing social education, children are expected to
be persons who love their brothers and always perform good deeds in
social lives.
Then, ‘Ulwan notes that:
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“There is no doubt that social education is the most important
responsibility for educators and fathers in rearing the child. Even,
it represents a combination of all responsibilities that have been
mentioned earlier, either faith education, ethical education, or
psychological education. Social education is a manifestation of
behaviors and characters which educate the child to perform the
rights, the manners, the critics of social, the balance of
intellectuality, the virtue of policy and dealing with others”.162
From the quotation, it seems that what ‘Ulwan means by educators
is teachers. Hence, the researcher agrees that teachers and parents have

bigger responsibility than mothers in providing social education to

159 Sheikh Khalid, Op. Cit, p. 211.

160 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 334.
161 Tarbiyat al-Aulad fi al-Isiam, Loc. Cit.

162 pedoman Pendidikan Anak dalam Islam, Loc. Cit.
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children. It is reasonable because teachers and fathers have broader
authority in inviting children to be socialized with their society.

Also from the quotation, the researcher concludes that social
education is a manifestation of morals and personality that has been
discussed previously in the discussion of ethical education and
psychological education. But, social education is not only concerned to
children because it is also closely concerned to the social environment
around children. Thus, by providing social education to children, indirectly
educators are educating the community as well.

Further, ‘Ulwan argues that social education contains four issues

as he notes that:
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“If every education has its own variety of facilities that are used by
educators, then what are the facilities that can be used in this
primary social education?

The author (‘Ulwan) argues that these facilities are linked to the
four issues, i.e.: (1) Inculcating noble psychological principles; (2)
Taking into consideration the rights of others; (3) Adhering to the
general social manners; (4) supervision and social criticism.164

From the quotation that have been mentioned above, clearly, it can
be known that social education contains four issues, that are: (1)

Inculcating noble psychological principles; (2) Educating children to

consider the rights of others; (3) Teaching children to adhere general social

163 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 354
164 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 392.



108

manners; and (4) Training children to perform observation and social
criticism. Then, the researcher argues that these four issues are the main
essence of the responsibility of educators in social education.

In connection with these issues, the researcher discusses and
analyzes all of these issues in the following descriptions:
a. Inculcating noble psychological principles

The first issue in social education is to inculcate noble
psychological principles to children. In this regard, it seems that social
education in the perspectives of ‘Ulwan is closely linked to
psychological education. Then, the researcher argues that noble
psychological principles almost equal to the bases of mental health
that have been described in the discussion of the responsibility for
psychological education. Nevertheless, in that discussion, ‘Ulwan
does not mention what are the bases of mental health. Thus, in that
description, the researcher has cited about the bases of mental health
according to Ahmad Rifa’i only.

Furthermore, ‘Ulwan assumes that there are six noble
psychological principles that are most important to be taught to
children. But, the researcher does not attach the quotation because the
guotation is too long. Hence, the six noble psychological principles
can be summarized as follows:

1) Piety, it is the definite result of man’s deep belief in Allah and
fear of Him, fear of His Wrath, His Punishment and hope for His
Forgiveness and His Reward.

2) Brotherhood, it is a psychological bond that implants the feelings
of love for all who associate with the individual under the banner
of Islam and the bond of faith.

3) Mercy, it means tenderness of heart, sensitivity of conscience and
gentleness of feeling, with the aim of having compassion for
others, sympathy with them and relieving their sadness and pains.
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4) Unselfishness, this is a psychological trait that leads to the
preference of others over oneself.

5) Forgiveness, it is a noble psychological feeling that leads to
tolerance, giving up one’s rights, whoever the aggressor may be.
But it must be implemented in condition that injured person has
the ability to take revenge and that there is no transgression
against Islam.

6) Courage, it is a psychological trait that is inspired in the believer
through his belief in Allah through the decreed determination and
through his sense of responsibility and his upbringing.®®

In this regard, the researcher assumes that the noble
psychological principles emphasizes the psychological education
which focus on the aspects of social piety. It is different from the bases
of mental health which have been mentioned by Ahmad Rifa’i in the
previous explanation. The bases of mental health focus on the aspect
of self-piety. Thus, the researcher argues that social education has
similar bases with psychological education but the objectives of each
other are different.

b. Educating children to consider the rights of others

The second issue of social education is to educate children to
consider the rights of others. Nevertheless, in explaining these rights,
the researcher only explains it in brief.

Rights are legal, social, or ethical principles of freedom or
entitlement; the fundamental normative rules about what is allowed or
owed to people, according to some legal system, social convention, or
ethical theory.1® Rights are of essential importance in such disciplines

as law and ethics, especially theories of justice and deontology.

185 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 355-369.

186 http://plato.stanford.edu/entries/rights/ accessed on 30/01/2015. “Rights dominate most
modern understandings of what actions are proper and which institutions are just. Rights structure
the forms of our governments, the contents of our laws, and the shape of morality as we perceive it.
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The explanation that has been mentioned above is the general
definition of the rights. Meanwhile, about “the rights of others”,

‘Ulwan notes that:
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“Considering the rights of others is closely linked to the noble

psychological principles that have been mentioned earlier.

Even, when both of them are compared, we can see the

psychological principles as “the meaning” and the

consideration of the rights of other as “the manifestation”. Or,
it can be said that the first is a soul and the second is a body.

Thus, both of them cannot be separated because the separation

may cause disjointedness and discrepancy”.1%®

From the quotation, it can be understood that the rights of
others is one of social rights which are associated with the social
interaction between people. The implementation of rights is closely
linked to the noble psychological principles, or in another words, it
can be said that considering the rights of others is one of the
manifestations of noble psychological principles.

Furthermore, ‘Ulwan assumes that there are six rights of others
that are important and must be submitted as an educational effort to
children. But, because of long quotation, the researcher does not attach
the quotation and only summarizes these social rights as follows:

1) The rights of parents, in the way of doing well to them, obeying

them and being kind to them. Or in another words, this rights

To accept a set of rights is to approve a distribution of freedom and authority, and so to endorse a
certain view of what may, must, and must not be done”.

187 Tarbiyat al-4ulad fi al-Islam, Op. Cit, p. 375.

168 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 418.
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enjoin children on serving their parents, looking after them in
their old age, lowering voice in their presence, etc.

2) The rights of kindred by blood, in the way of doing well to them,
respecting for the older kindred, loving the younger kindred and
helping them when they need help.

3) The rights of neighbors, in the way of keeping away any injuries
from them, protecting them and doing well to them.

4) The rights of teachers, in the way of honoring them, consulting
them and showing respect for them.

5) The rights of companions, in the way of greeting them with the
word of peace when meeting, visiting for the sick, helping in
distress, accepting invitations, etc.

6) The rights of elderly, in the way of assigning a proper position to
an elderly person, starting the eldest in everything, admonishing
the young to not show disrespect for the elderly, etc.®°

Then, at last, ‘Ulwan notes that:
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“Those are the most important rights in Islam. Educators are
required to educate children to be accustomed to implement
those rights. It is intended that children grow up with the sense
of caring and respectful to elders, and may understand from
their very early days the rights of those who are older than

them, and the merits of those who are of more knowledge,
higher rank and greater virtue”.!"*

189 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 376-418.
170 |bid, p. 419.
171 Child Education in Islam, Op. Cit, p. 163.
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Based on the explanations, in the view of the researcher, it does
not mean that educators ignore another rights that are not listed above
because the researcher believes that educators are also obligated to
educate children to consider the rights of animals and plants that live
in their vicinity. The researcher depends on this view to the essence of
“social” term that is contained in Wikipedia. There, the term of social
refers to a characteristic of living organisms as applied to populations
of humans and other animals. It always refers to the interaction of
organisms with other organisms and to their collective co-existence,
irrespective of whether they are aware of it or not, and irrespective of

whether the interaction is voluntary or involuntary.'"

c. Teaching children to adhere general social manners

The third issue of social education is to teach children to
adhere general social manners. Manner can be defined as “the
personal style of acting or deportment”, “social customs” or “social
conduct especially good”.1”® Thus, the manners is a social conduct or
rules of conduct as shown in the prevalent.

According to ‘Ulwan, in Islam, there are ten general social
manners. However, because of the quotation is too long, here the
researcher only summarizes the general social manners as follows:

1) The manners of eating and drinking
a) The manners of eating
(1) To wash hands before and after eating.
(2) To mention Allah’s name at the beginning and thanking
Him at the end.
(3) No looking down upon any food presented to children.
(4) Immediately, to eat with the right hand from the dishes

in front of children.

172 http://len.wikipedia.org/wiki/Social accessed on 30/01/2015.
13 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 331.
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(5) No eating while reclining.

(6) Itis recommended to talk while eating.

(7) Itis recommended to invoke for the host after eating.

(8) No starting to eat before older people.

(9) No belittling the bounty.

The manners of drinking

(1) Itisrecommended to mention Allah’s name and drinking
in three intervals.

(2) No drinking directly from the opening of a water
container.

(3) No breathing into the drink.

(4) Itis recommended to eat and drink while sitting.

(5) To forbid filling one’s stomach with food or drink.

2) The manners of greeting

a)
b)

d)

f)

9)

To teach children that Islam commanded to greet on another.
To teach children how to greet with saying assalamu
‘alaikum wa rahmatullahi wa barakatuh and reply with wa
‘alaikum salam wa razmatullah wa barakatuh.

To teach children the manner of greeting that is, riders greet
walkers, walkers greet sitters, small groups greet larger
groups and the young greet the old.

Not to greet in a manner that copies the disbelievers.
Educators have to take the initiative in greeting young people.
To answer the greeting of non-Muslims by saying wa
‘alaikum.

To teach children that greeting people is sunnah, but

answering the greeting is wajib.

3) The manners of asking for permission

a)
b)

To greet then ask for permission.

To announce one’s name, nickname or identity.
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d)
e)
f)
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To ask for permission three times.
Not to knock at the door loudly.
To stand at the side of the door when asking for permission.

To return in case the host is asked to return.

4) The manners of meetings (social gatherings)

a)
b)

c)
d)

e)
f)

9)

h)
i)

To shake hands with other people in the meeting.

To sit in the place assigned by the host.

To sit next to the people, not amidst them.

Not to sit between two people unless they give permission to
do so.

The new comer must sit in the nearest place to him.

No two people may confer privately in the presence of a third
person.

A person who leaves his place for some urgent reason is
entitled to return to it when he returns.

He must ask for permission before leaving place.

To recite the invocation of leaving place.

5) The manners of conversation

a)
b)

c)
d)

e)
f)

9)
h)

To talk in standard language.

To speak slowly so that the listener can understand what the
speaker means.

Not to exaggerate in eloquence.

To use a style of speech that suits the addresses and suitable
for the speaker’s age and mentality.

To talk about a subject that is not boring or improper.
Among the manners of conversation is to listen attentively to
the speaker.

The speaker have to look at everyone in the audience.

To interact with the audience during and after the speech.

6) The manners of jesting
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a) No exaggerating or exceeding its reasonable limits.
b) No hurting people’s feelings or causing harm to anyone while
joking.
c) To avoid telling lies or giving false witness.
7) The manners of congratulating
a) To show pleasure and interest on the occasion.
b) To utter appropriate supplications.
c) To give a present when offering congratulations is

recommended.

8) The manners of visiting ill*"

a) To hasten visiting the sick.

b) To shorten or to prolong the visit to the sick according to the
sick person’s condition.

c) To pray for the sick person when entering his place.

d) To remind the sick person to put his hand on the place of pain
and to supplicate Allah for himself.

e) Itis recommended to ask the family of the sick person about
his condition.

f) It is recommended for the visitor to sit around the sick
person’s head.

g) Itis recommended to make the sick person optimistic about
recovery and a long life.

h) It is recommended for the visitors to ask the sick person to
invoke Allah for him.

i) Toremind the sick person of I ilaha illa Allah if he is dying.

9) The manners of giving condolences

174 Tbn Qayyim asserts that the sick person’s right to be visited is the most important right
in the society, because the accomplishment of this right will give benefits for the sick, the family of
the sick person, the visitor of the sick and the general society. See Hasan bin Al1 bin Hasan al-Hijjaji,
Op. Cit, p. 336.
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a) To give the following condolences if possible. A Muslim is
recommended to console another Muslim by saying: “May
Allah make your reward great, and grant you the best
patience and pardon your deceased”. A Muslim have to say
to a non-Muslim, “May Allah grant you the best patience,
and pardon your deceased”.

b) To cook for the family of the deceased.

c) To show sorrow to those whom he is consoling.

d) To give advice when seeing unlawful things.

10) The manners of sneezing and yawning
a) The manners of sneezing
(1) To mention the word of Alzamdulillzh for the sneezer.
His companion have to say yarsamukum Allah. Then the
former have to say yahdikum Allah wa yusliz balakum.
(2) One should not say yarkamukum Allah unless they hear
the sneezer thank Allah.
(3) To place the hand or the handkerchief over one’s mouth
and keeping the sound as low as possible.
(4) Tosay “May Allah have mercy on you” up to three times.
(5) To say to a non-Muslim who sneezes yahdikum Allzh wa
yuslikz balakum.
(6) A youthful, non-related woman should not to be
responded when she sneezes.
b) The manners of yawning
(1) One should resist yawning as much as possible.
(2) Itis disliked to yawn loudly.”™

Those are the general social manners in the perspective of
‘Ulwan, all of them are based on the arguments of the Qur’an and

Hadith. So, it can be seen that Islam is concerned with social manners

15 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 421-464.
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and educators have to provide the teaching of Islamic sosial manners
to children. With this teaching, children are expected to have a good

social interaction with their social environment.

d. Training children to perform observation and social criticism

The third issue of social education is to train children to
perform observation and social criticism. Observation is the act of
recognizing and noting phenomena as they occur, often involving
measurement with instruments. 1’® Meanwhile, the term of social
criticism often refers to a mode of criticism that locates the reasons
for malicious conditions in a society considered to be in a flawed
social structure. It may also refer to people adhering to a social critic's
aim at practical solutions by way of specific measures either for
consensual reform or powerful revolution.t’’

Regarding of this issue, ‘Ulwan explains that training children
to perform observation and social criticism can be implemented by
enjoining them what is right and forbidding what is evil. Then, he
assumes that there are five insights which are must be told by
educators to children. But, because of long quotation, the researcher
only summarizes these five insights as follows:

1) The deeds must be compatible with the words.

2) The evil that children forbid be unanimously considered an evil.
3) Children have to exercise gradation forbidding maleficence.

4) They must be nice, delicate and well-mannered.

5) They have to be patient of mistreatment.'®

Then, the researcher assumes that the implementation of
observation and social criticism is closely linked to the concept of

amar ma ‘rif nahi munkar (commanding the good and forbidding the

18 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 370.
17 http://len.wikipedia.org/wiki/Social_criticism accessed on 02/02/2015.
178 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 469-474.
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evil). Of course, this is a big obligation in Islam which is relevant to
what has been listed in sizrah Ali Imran verse 110:
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“You are the best of the nations raised up for (the benefit of)
men; you enjoin what is right and forbid the wrong and believe
in Allah .17

Then, sirah at-Taubah verse 71:
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“And (as for) the believing men and the believing women, they
are guardians of each other; they enjoin good and forbid evil
and keep up prayer and pay the poor-rate, and obey Allah and
His apostle; (as for ) these, Allah will show mercy to them;
surely Allah is mighty, Wise *.18°

From the description of both verses, it can be seen that amar
ma ‘raf naht munkar is wajib (obligated). Based on this, educators
have to know how to teach children to perform amar ma rif nahi
munkar. However, in the view of the researcher, the guidance to
perform amar ma ‘riaf nahi munkar can be taken from the following
hadith:

179 Android Software iQuran Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, Ali Imran: 110.
180 1bid, At-Taubah: 71.
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“That who amongst you sees something abominable should

modify it with his hand; and if he does not have the strength to

do it, then he should do it with his tongue; and if he does not

have the strength to do it, (even) then he should (abhor it)(with

his heart, and that is the weakest of faith” '8

From the hadith that have been mentioned above, it can be
known that amar ma ‘riaf nahr munkar can be implemented by three
ways, i.e.: by hands (deeds), words (advices) and hearts. In this regard,
the researcher suggests that educators have to train children to perform
amar ma‘riaf nahi munkar by doing the ways that have been
mentioned before. Certainly, this training must be chronological, it
begins by training children to perform amar ma ‘raf nahi munkar by
deeds. Then training them to give the advice and the last, children are
taught how to face out the evil by the sense of disagreement in heart.
That is all of the researcher’s arguments about how to guide children
to perform amar ma ‘rif nahr munkar which is the most fundamental

essence in observation and social criticism.

To complete the explanation of issues that have been mentioned
above, Sheikh Fuhaim Mustafa adds that the family have to pay attention
children’s social education because the family —which contains parents—
have the consideration role to the forming of children’s social
characteristics. They are responsible for equipping children with the bases
and principles of Islamic teachings. They are also responsible for providing
children about the knowledge about the idea of thought, belief, confidence
and positive values for all it is a cultural restrictions that would form the

personality of children.*8?

181 Jmam Muslim, Sahih Muslim, translated to English by Mahmoud Matraji, Vol. 1.A,
hadits no. 49, Dar El Fiker, Beirut, 1993, p. 75.
182 Sheikh Fuhaim Mustafa, Op. Cit, p. 52.
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7. The Essence of Responsibility for Sexual Education
Sexual may be defined as something relates to the distinct organs
of the sexes. ! Meanwhile, the meaning of sexual education in the

perspectives of ‘Ulwan may be known by seeing this quotation:
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“The meaning of sexual education is an effort of teaching,
resuscitating, and explaining about sexual issues to children,
straighten their instinct, and about marriage. So that children can
be young persons who understand what is lawful and what is
unlawful, be able to apply Islamic behaviors as their moral, and
leave their lust and hedonism ways” 18
Further, ‘Ulwan does not explain in detail about what issues of the
sexuality that must be taught and be explained to children. Meanwhile, if
it is referred to Kearney, sex education or sexuality education encompasses
the information about all aspects of sexuality, including information about
family planning, reproduction, plus information about all aspects of one’s
sexuality including: body image, sexual orientation, sexual pleasure,
values, decision making, communication, etc.'®® But, this argumentation is
quite different with the ideas of ‘Ulwan, because sexual education in the
ideas of ‘Ulwan is more oriented to the teaching of the manners concerning
the sexuality and keeping away children from all forms of sexual arousal.
The argumentation of ‘Ulwan which asserts that “sexual education
aims to make children understand what is lawful and what is unlawful. So

they become the responsible adult, understanding life, and will be neither

183 Webster’s New Dictionary and Thesaurus, Op. Cit, p. 499.

184 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 499.

185 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 572.

186 Referred in paper by Jeanette De La Mare, October 2011. The file can be downloaded
on:http://www.educationalleaders.govt.nz/content/download/23388/192518/file/Jeanette%20De%2
OLa%20Mare.pdf
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driven by desire nor led to debauchery” is quite similar to the view of 1bn
Qayyim who explains that sexual education is an effort to provide good
knowledge about sex to children, which lead and make them able to be
nice when interact with sexual issues in their age of adult.*®’

Meanwhile, the responsibility of sexual education contains several

issues. As ‘Ulwan notes that:
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“The author (‘Ulwan) argues that in this sexual education,
educators should focus on the following stages:

Between the ages of 7 and 10 years, the age of recognition; a child
is taught the manners of asking permission and the manners of
looking at something.

Between the ages of 10 and 14 years, the age of adolescence; a
child should be kept away from all forms of sexual arousal.
Between the ages of 14-16 years, the age of puberty; a child is
taught the manners of sexual intercourse if he is ready to get
married.

Post-puberty is also called the age of youth; he should be taught to
the manners of being chaste if he is not able to get married”.*&

187 Hasan bin Al1 bin Hasan al-Hijjajti, Op. Cit, p. 383.
188 Tarbiyat al-Aulad fi al-Isiam, Loc. Cit.
189 pedoman Pendidikan Anak dalam Islam, Loc. Cit.
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From the above quotation, it can be seen that the responsibility for
sexual education is closely linked to the stages of the children. ‘Ulwan
notes that there are four stages of sexual education, i.e.: (1) the age of
recognition; (2) the age of adolescence; (3) the age of puberty; and (4) the
age of youth. Of course, these four stages must be considered by educators
in order to bring their responsibility well in sexual education. But, the
researcher argues that these mentioned stages cannot be placed as the
essence of the responsibility educators in sexual education. In the
argumentation of researcher, the essence of responsibility of educators in
sexual educations contains two issues, which are: (1) to teach children
about the manners concerning sexual affairs; and (2) to keep away children
from any forms of sexual arousal.

Then, to discuss and analyze each issue, the researcher describes
all of these two issues in the following descriptions:

a. To teach children about the manners concerning sexual affairs.

The first issue of sexual education is to teach children about
the manners concerning sexual affairs. According to ‘Ulwan, there are
four manners that must be taught to children, i.e.: (1) the manners of
asking permission to enter (to parent’s room); (2) the manners of
looking (each other); (3) the manners of sexual intercourse; and (4)
the manners of being chaste.

Further, the researcher explains these four manners in
following description:

1) The manners of asking permission to enter (to parent’s room)

As has been noted by ‘Ulwan in preceding quotation, this
manners must be taught to children when they reach the age of
recognition (between the ages of 7 and 10 years). It is intended to
make children accustomed to ask for permission when they want
to enter to parent’s room, because sometimes parents forget to
lock the door when they do something that is not proper to be seen

by children.
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In this regard, Islam decides the rules regarding to the
manners of asking permission to enter to parent’s room as has

been contained in Sirah an-Nar verses 58-59:

> Z1- - .5‘0 s 2 s ~Z > ¢ S\ ~ .5‘0 /35'-—’
A Oﬁ:\“ f"%uw | ooz Oﬁ:\“ e\

E’ ,,\\ !7/90-’ /7 N
/w(‘b:’\-t:’dj*"a‘u}-?jj;“a‘ y\w&’u“

o TR

ré:)u/’/ &3 s‘-\.u.aj\ j.\.@ -r\.’-ju.fj J«.g.u\
S Gk («w’ oE % rs»x” e
{;é:j} }W’JJ’JS ‘
J..QEY\CL\J &#@59&;?\

% - > ~ ./7/1,}"’
/gﬁgjsgwmf\jiw 2 \‘i’s@

LIe iy casoe e AT A0 QWIS 1y

“O you who believe! Let those whom your right hands
possess and those of you who have not attained to puberty
ask permission of you three times; before the Morning
Prayer, and when you put off your clothes at midday in
summer, and after the prayer of the nightfall; these are
three times of privacy for you; neither is it a sin for you
nor for them besides these, some of you must go round
about (waiting) upon others; thus does Allah make clear
to you the communications, and Allah is Knowing, Wise.
And when the children among you have attained to
puberty, let them seek permission as those before them
sought permission; thus does Allah make clear to you His
communications, and Allah is knowing, Wise "1

-~
,c

10 Android Software iQuran Version 2.4.4, Guided Ways Technologies, English
translation (Shakir), Copyright 2013, An-Ndir: 58-59.
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From the verses that have been mentioned, it can be

understood that children must be taught to ask permission

entering to parents’ room three times a day:

a)

b)

c)

2) The

Right before dawn prayer because people at that time are
sleeping.

During mid-day because people may lay aside their clothes
at this time with their spouses.

After evening prayer, because this time is one of sleeping

and resting.

manners of looking

As has been noted in the quotation, the manners of looking

must be taught to children between the ages of 7 until 10 years.

But,

because of the quotation is quite long, the researcher only

summarizes the manners of looking as follows:

a)

b)

c)

d)

f)

9)

It is unlawful to look the aurat of maizram (the person that is
unlawful to be married).

It is unlawful for a suitor to look except for fiancé’s face and
hands after he plans to marry her.

The husband is allowed to see everything of his wife with or
without lust. But it is better for each of them to look at the no
private parts of the other.

It is unlawful for a man to look at non-related women, even
he look without lust.

It is unlawful for a man to look the aurat of another men and
a woman who is not permitted to look the aurat of another
women.

It is forbidden for a Muslim woman to reveal any of her
adornments before a disbelieving woman except for those
parts which naturally appear such as the hands and the face.

It is permissible to look at the young man whose beard has

not yet grown for a necessity such as selling and buying,
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medication, education and other necessities. But if it is
intended to enjoy the beauty, it is prohibited.

h) Muslim women is allowed to look at non-related men
walking in the streets, playing no prohibited sports or selling
and buying.

1) Itis allowed to look the aurat of children under the age of 4

years. 9!

3) The manners of sexual intercourse
As has been noted in the quotation, when children attain the
ages between 14-16 years, the age of puberty; they must be taught
the manners of sexual intercourse if they are ready to get married.

But, because of the quotation is quite long, the researcher only

summarizes the manners of sexual intercourse as follows:

a) Itis recommended for husband to put his hand on wife’s head,
then start to recite basmalah and pray for her with blessings.

b) It is also recommended for both husband and wife to pray
two rak ‘ahs (units of prayer) and invoke Allah to bless them
after the prayer.

c) The husband must be amiable to his bride and offer her
something to eat or drink.

d) The bride and bridegroom must completely take off their
clothes to sleep under one bedcover.

e) Before making love, the husband have to do foreplay and
necking and try his best to make his ejaculation after her
orgasm.

f) The husband have to say the following invocation: “in the
name of Allah, O our Lord, keep Satan away from us and

keep him away from our offspring”

191 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 502-518.
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g) Itis permissible to make love in any position (i.e. standing,
lying down, etc.) as long as this is done in the vulva.

h) If they want to make love again, they have to make ablution.
This would make them more energetic. However taking a
shower would be much better.

1) It would be better to perform the major ritual bathing
immediately after making love, so that they would perform
prayer then.

j) ltis forbidden for both to mention anything about their love
making, by word or gesture.

k) Itis prohibited to have anal intercourse.

I) It is forbidden to make love during the monthly period and
child birth period.

m) It is forbidden to make love in the morning of Ramadan.

n) It is forbidden for a wife to refuse making love with her

husband.%2

4) The manners of being chaste
Of course, not every youth can be married. This is due to

several factors, one of them is the absence of the cost to get
married. Therefore, Islam outlines the manners of being chaste
for the youth who are old enough to get married, but have not
been able to get married. Here, the researcher only summarizes
the manners of being chaste as follows:
a) To be married at the young age
b) To observe much voluntary fast.
c) To keep away from sexual enticements.
d) To fill his leisure time profitably.
e) To keep good company.

f) To learn about medic.

192 1bid, p. 568-577.
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g) To inculcate the sense of piety to Allah.
h) To cast down eyes as regards women and avoid reprehensible
looking at women of consanguinity.

i) To build up religious conscience.®

These are the manners concerning sexual issues which are
summarized by the researcher from what has been noted by ‘Ulwan
from the book of Tarbiyat al-Aulad 7 al-Islam. All of these

manners are sourced from the postulates of Qur’an and Hadith.

b. Keeping children away from sexual arousal
The second issue in this sexual education is to keep children
away from sexual arousal between the ages of 10 and 14 years. This

is the age of adolescence. Further, ‘Ulwan notes that:

Of M e g &l Wl Lyl gl osmadl ol o el
Jl> dcﬁg Yoz i amige (Lp s ol Jfoudj it
LYYy sl sl (3 Clang ab3 ) Goles (8 (3 il
tolr (3 38 Bl LUV W i 3 M adasddy
A BB A g5es 10V
194 o) 4501 295 3l
“From these mentioned texts, the writer (‘Ulwan) concludes
that educators are responsible for keeping children away from
any forms of sexual arousal. So that children can be spared
from despicable actions, abjections, breakages and deviations.
The responsibility of educators in keeping children away from
the sexual arousal may be realized into two aspects: (1) the
responsibility of inside monitoring; and (2) the responsibility
of outside monitoring”.1%
From the quotation, it can be understood that in keeping away

children from sexual arousal, educators are responsible for monitoring

193 |bid, p. 580.
194 |bid, p. 524.
19 pedoman Pendidikan Anak dalam Islam, Op. Cit, p. 605.
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children. In this regard, there are two kinds of monitoring: inside and

outside. Then the researcher summarizes the responsibility of inside

monitoring as follows:

1) Practicing the aforementioned manners of asking permission.

2) Forbidding teenagers from entering women’s places.

3) Separating male children and female children in the beds.

4) Teaching children the manners of looking and continually
stimulating their fear of Allah.

5) Not having a TV set at home for the grave harm it has on virtue
and morality.

6) Checking what the children may possess of newspapers,
magazines and novels, and guiding them as to what they are
permitted to buy or not.

7) Forbidding mixing of boys with girls from very early years, and
letting them have friends only of the same sex and of righteous

people.1®

Meanwhile, for the responsibility of outside monitoring, the
researcher summarizes that educators have to keep away children
from these things:

1) Cinema and theaters, which show adults films and sexual
stimulants.

2) Indecent dresses of women, since they stimulate the sexual desire,
irritate one’s mind by following women, waste one’s money,
demean honor and force the poor to commit unlawful acts.

3) Public and secret brothels, which are places of adultery and

prostitution.®’

From the explanation of these both issues, it can be concluded that

sexual education in the views of ‘Ulwan starts from the ages of 7 years

196 Tarbiyat al-Aulad fi al-Islam, Op. Cit, p. 524-526.
197 |bid, p. 526-529.
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until the age of post-puberty. But, the researcher believes that ‘Ulwan’s
sexual education in the age of recognition (the ages between 7 and 10
years) is more inclined to ethical education rather than sexual education,
because the manners of asking permission and looking is more closely
linked to ethical rather than sexual. So, these manners must be classified
as ethical education.

The researcher assumes that the true sexual education in the
perspectives of ‘Ulwan starts at the age of ten years to post-puberty. As
has been explained before, in that age range, children must be kept away
from all sexual arousal (10-14 years), must be taught the manners about
having sex when they are ready to marry (14-16 years) and must be taught
about the manners to purify themself if they attain 16 years but have not
ready to get married.

In this regard, it can be seen that sexual education in the
perspectives of ‘Ulwan focuses on adolescence. According to WHO, it is
occurred in the age range between 10 to 20 years.'®® At this stage, the
hormones that affect the body growth and maturity of the sexual organs
are active. That is why in adolescence interest and motivation towards
sexuality are increased.*®® Of course, the interest and motivation towards
sexual problem must be balanced by giving sexual education that is based
on the teachings of Islam which is derived from the Qur’an and Hadith.
Thus, the researcher believes that sexual education by ‘Ulwan is very
relevant to be taught to children in adolescence.

Meanwhile, Ibn Qayyim describes the responsibility of sexual in
simple but detailed. Ibn Qayyim explains that there are two ways that must
be considered by educators in providing sexual education to children, they

are prevention and treatment.2%°

198 Sarlito W. Sarwono, Psikologi Remaja, Raja Grafindo Persada, Jakarta, 2011, p. 12.
19 Desmita, Psikologi Perkembangan, Remaja Rosdakarya, Bandung, 2013, p. 222.
200 Hasan bin Al1 bin Hasan al-Hijjaji, Op. Cit, p. 392.
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The prevention ways of sexual education can be done by: (1)
explaining the dangers of adultery and sodomy, that the act would lead to
enormous danger; (2) being introspective of indulgence in view of the
things that are forbidden to be seen, and explaining that the view is one of
the lies of the devil; (3) embedding belief in muragabatullazh (Allah’s
monitoring); (4) observing and overseeing the views, thoughts,
conversations and words, no letting them dwell on things that are
forbidden; (5) keeping the steps and being aware of stepping on the things
that are forbidden; (6) being busy for the heart with dhikr (remembering)
to Allah by contemplating His majesty; (7) explaining that the victory over
the passions can be achieved with piety to God, being patient of evil, being
steadfast in obedience and being patience to live in obedience; (8) no
giving children the opportunity to follow the prohibited lust, especially
sexual lust and stomach lust; (9) doing useful and good work in spare time,
because jobless is the base of any damage; (10) no putting self into a
useless, false and evil places; (11) protecting children from psychological
deviations and harmful moral; (12) no explaining to children about sexual
matters and not to making love in front of their eyes; (13) paying attention
to children and training them about how to worship properly.?%

Meanwhile, the treatment ways of sexual education can be done
by: (1) decreasing the lust by fasting or by not eating foods that can
increase the lust; (2) keeping eyes from prohibited views; (3) entertaining
self by doing things that are not prohibited, to substitute the prohibited
things; (4) contemplating bad consequences of an action; (5) healing the
spirit by performing worship properly.2%?

Finally, it can be understood that the views of lIbn Qayyim quite
different from ‘Ulwan’s. Ibn Qayyim does not adjust the materials of
sexual education based on the age of children as has been suggested by

‘Ulwan.

201 |bid, p. 392-398.
202 |bid, p. 399-400.
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In addition, sexual education in the perspectives of ‘Ulwan is more
inclined to the teaching of manners concerning sexual issues. One of them
are the manners of sexual intercourse. This is quite different from the view
of Ibn Qayyim who argues that educators are prohibited to explain about
sexual problems to children. However, they, ‘Ulwan and Ibn Qayyim have
fundamental similarities, their views about sexual education are closely
linked to ethical and psychological education. Both are the most
determining factor for children in performing well behavior, including to
the behavior that is associated with sexual issues.

To this end, the researcher has not been explained which educators
are responsible in providing sexual education. Thus, the researcher
assumes that in sexual education, only parents that are responsible to
provide sexual education to children. This is because children’s sexual

development are understood by their parents rather than teachers.



CHAPTER V
CLOSING

A. Conclusions
1. The Responsibilities of Educators in the Perspectives of Abdullah
Nasih ‘Ulwan in the Book of Tarbiyat al-4ulad fi al-Islam
Based on the result of study, the researcher concludes that in the
book of Tarbiyat al-dulad fi al-Islam, there are six responsibilities of
educators, they are consist of:

The responsibility for faith education

ST

The responsibility for ethical education

The responsibility for physical education

a o

The responsibility for intellectual education

2

The responsibility for psychological education

=h

The responsibility for social education

g. The responsibility for sexual education

2. The Essences of the Responsibilities of Educators in the Perspectives
of Abdullah Nasih ‘Ulwan
Based on the descriptions of the research, the researcher concludes
that the essences of the responsibilities of educators can be described in
each following description:
a. The essence of the responsibility of educators in faith education
In faith education, educators that consist of parents and teachers
are responsible in educating children’s faith. But parents have bigger
portion to be responsible rather than teachers.
Meanwhile, the essence of the responsibility of educators in
faith education consists of:
1) Guiding children to have a good faith to Allah.
2) Inculcating into children’s soul the spirit of submission and piety

to Allah.

132
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3) Developing in children the spirit of remembering Allah in all their

conducts and circumstances.

b. The essence of the responsibility of educators in ethical education

Equal to faith education, in providing ethical education to

children, parents also have bigger portion of responsibility rather than

teachers. Further, the essence of the responsibility of educators in

ethical education consists of:

1) Educating children to be honest, to be trustworthy and to be

straight.
2) Keeping children away from bad words and misbehavior.
3) Educating children to be kind to others.

c. The essence of the responsibility of educators in physical education
In educating physical of children, mothers have bigger portion
to be responsible rather than fathers and teachers. Further, the essence
of the responsibility of educators in physical education consists of:
1) Taking care of children from their childhood.
2) Ensuring that children are brought up with the senses of diligent,
simple, confidence and self-respect.
3) Keeping children away from everything that can damage their

physical and mental.

d. The essence of the responsibility of educators in intellectual education
Different from faith education, ethical education, and physical
education, in this education parents and teachers are equally
responsible. In another words, it can be said that teachers and parents
have the same portion to be responsible to educate intellectual of
children.
Meanwhile, the essence of the responsibility of educators in
intellectual education consists of:
1) Teaching children.
2) Enlightening children’s intellect.
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3) Keeping the health of children’s intellect.

e. The essence of the responsibility of educators in psychological
education
In psychological education, parents have bigger responsibility
than teachers. Further, the essence of the responsibility of educators in
psychological education consists of:
1) Inculcating the bases of mental health to children.
2) Keeping children away from any factors that can damage the

children’s personality.

f.  The essence of the responsibility of educators in social education
In social education, teachers and fathers have bigger
responsibility rather than mothers. Further, the essence of the
responsibility of educators in social education consists of:
1) Inculcating noble psychological principles to children.
2) Educating children to consider the right of others.
3) Teaching children to adhere general social manners.

4) Training children to perform observation and social criticism.

g. The essence of the responsibility of educators in sexual education
In sexual education, only parents that are responsible to provide
sexual education of children. Further, the essence of the responsibility
of educators in sexual education consists of:
1) To teach children about the manners concerning sexual affairs.

2) To keep away children from any forms of sexual arousal.

B. Suggestions
1. Every educator who consists of parents and teachers must understand their
responsibilities and give the best education to children. It is intended to
make children become good people who are able to reach happiness in their

lives in this world and hereafter.
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2. There are many Islamic educationists that have ideas about the issues of
education. One of them is Abdullah Nasih ‘Ulwan who has the ideas about
responsibilities of educators. We can study and learn all of these ideas in
order to find out the new theories that can be implemented in educational
practice. Then, the implementation of the theory can be evaluated and
further it may give benefits for educational institutions and educators.
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| MINISTRY OF RELIGIOUS AFFAIRS |
STATE COLLAGE OF ISLAMIC STUDIES KUDUS

TECHNICAL IMPLEMENTER UNIT OF LANGUAGE CENTER

Conge Ngembalrejo Street PO. BOX. 51 Phone : (0291) 432677 Fax. 441613 Kudus 59322
emeil : ubinsa@stainkudus.ac.id

CERTIFICATE

Number : Sti.11/B-VLii/PP.009/ 33 /2011
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The undersigned, the chairperson of STAIN Kudus Language Center,
declares that

) ‘igf-

—=

x4 X

@%
¥

NAME . Saekhudin Nurseha

?,ﬁ 1,
kK J'L
&5

%@ STUDENT NUMBER : 110351 %
g@ has earnestly participated in the English Practicum in the academic @%
s year20102011 organized by STAIN Kudus Language Center e
@ for pre-Intcrmediate Level with the predicate @lﬁ
oy Very Good

K‘é‘«gﬂ Off.Reg. Numb. 197408201999032001 ' @
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KEMENTERIAN AGAMA
SEKOLAH TINGGI AGAMA ISLAM NEGERI KUDUS

PUSAT PENELITIAN DAN PENGABDIAN KEPADA MASYARAKAT
JI. Conge Ngembalrejo Kotak Pos 31 Telp. (U291) 432677 438518
Fax. 441613 Kode Pus 59322 Kudus
Email : stain.kudusi@vahoo.com; kudus.staini@email.com Website : www.stainkudus ac.id

PIAGAM

BNomors STL 1B, VPP 06/218/2014

Pusat Penelitian dan Pengabdian kepada Masyarakat (P3M)
Sekolah Tinggi Agama Islam Negeri (STAIN) Kudus menerangkan

bahwa:

Nama : Saekhudin Nurseha

NIM +110351

Jurusan : SI/TARBIYAH/PAI

Telah melaksanakan Kuliah Kerja Nyata (KKN) Angkatan XXXIV

Tahun 2014

Pada tanggal : 21 April s.d. 22 Mei 2014
Lokasi Pati

Nilai - 4.00 (A)

Predikat : Istimewa

Kudus, 9 Juni 2014

a.n. Ketua

L )

Kepal

_ ahayu Ningsih, SII., MM
P. 19740109 2005012002
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